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About this typology

The typology presents a number of characteristics of effective interventions and illustrates how these characteristics might operate in the context of working with resources, individuals and groups or wider change. The typology is not intended to be a’ how to’ guide. The detailed reviews undertaken as part of this project have demonstrated that there are no ‘magic bullet’ solutions, but rather that effective support for practitioners to develop and design e-learning needs to take different forms in response to varying patterns of need, interest and context.

We suggest here that the kind or type of intervention (which might be a resource, tool, service or combination of all of these) is less important than the way it is generated and used. So the work of this project didn’t find that e.g. case studies were better than workshops, but that whatever tool or resource you are going to produce, think about the features which will aid its success.

We found that particularly important features of intervention creation and use are:

· Usability

· Contextualisation

· Promoting professional learning

· Working within communities

· Promoting good learning design

The typology has been developed around these features as an alternative way of accessing the information which has arisen from this project.  This typology represents a large body of work and is intended to be evidence based as far as possible. Further details of all the issues covered by the typology can be found in the initial positioning paper and the detailed reviews.

As well as providing a summary of the work of the project, we hope that you find the typology useful as a source of new ideas or a tool for planning, structuring and evaluating development work in e-learning. We hope that exploring the table and its sources will prompt your thinking when planning development interventions to support e-learning. 

.

Suggestions for supporting the development of e-learning practice 

	Principles of effective interventions

(‘Interventions’ include a combination of resources, tools and services)
	Representing and sharing knowledge

Supporting well informed approaches to the use of e-learning
	Developing staff

Enabling individuals or groups to do something new or differently
	Developing organisations

Supporting change in the structure and processes of organisations

	Usability

To be usable, interventions need to be available, relevant and understandable by a tightly defined audience, e.g. 

· be known of by their audience

· be available and accessible to their audience 

· take account of the language, values, culture and priorities of their particular audience


	Representations of knowledge are made more usable by 

· being easily sourced e.g. Evaluation cookbook available as PDF, interactive html or print.

· being free or reasonably priced

· in a media and format familiar to that particular community e.g. law academics are familiar with textual information

· using accessible and meaningful language
 

· ensuring that the resources themselves do not present users with technical problems.
	Where developers are working with individual practitioners, the process of building relationships is facilitated where developers work hard to make their expertise accessible.

Staff can be enabled to use tools to change practice by providing support in the form of workshops or one to one mentoring. 


	To be usable, organisational interventions need to ensure that their target audience are aware of what the service offers, how the service works and how to access it. 

Good examples are those that

· are conceptually simple enough so users can grasp what they are offering
.

· offer training or support in how to use the service.

· have a tightly defined audience and speak in the language of that audience.


	Contextualisation

Practitioners continue to favour tools and resources which have either been contextualised for them and/or which they can create or adapt for their context. For educators this is likely to include:

· acknowledging the realities of the educational setting 

· tackling pertinent, real life issues

· relevance to the discipline

· allowing practitioners to create, adapt, reuse or repurpose their own resources.
	Representations can be contextualised by:

· encouraging the sharing of authentic scenarios through e.g. case studies
, show and tells. stories, narratives,

· offering facilities which allow for personalisation e.g. the Virtual Learning Space allows users to create their own profile and personalised space.

· Offering multiple versions of resource for different disciplines e.g. RDN Virtual Training Suite. 

· presenting ideas from a variety of subject areas e.g. ScotCit Effective Lecturing project.

· being sufficiently small to be adapted, but large enough to be educationally useful.

· using repurposable media and  formats.
	Contextualised working with individuals might involve 

· establishing common ground between developers and practitioners (e.g. common discipline)

· establishing and maintaining an ongoing dialogue with staff to identify what they perceive their needs to be

· a better understanding of the realities of practitioner’s work e.g. actual course design processes at work, the inequalities of the workplace or the changes in working practice

· tools which provide an obvious solution to a problem.

· supporting staff to develop information literacy e.g. how to source, retrieve, use, re-purpose, organise and share learning resources

	Organisational development can be supported by contextualising development through a concerns-based approach to staff development 
 involving e.g.

· offering a broad repertoire of approaches to support staff throughout an organisation

· undertaking a user requirements analysis e.g Connect

· reducing the time lag between analysis of user need and setting up of the service. 

· exploiting national and institutional policies e.g. TechDis or JISC Legal Info Service.

· explaining the relevance of the support for particular groups. 

	Professional learning

Changing practice requires practitioners to learn, specifically to alter their conceptions of teaching and learning through e.g.  

· opportunities to construct their own meanings

· learning from experience through reflection

· informal learning

· problem based learning

· action learning

· peer supported learning.


	Representations can support the professional learning process through:

· engaging the learner through the use of activities

· those that allow people with different learning approaches to engage with concepts

· being able to contribute to a resource embraces constructivist principles e.g. Journal of Interactive Media in Education, Wikis, Weblogs. 

Effective toolkits are those which recommend a range of suitable approaches, which the practitioner uses to make their own informed choices e.g. pedagogical toolkit, Media Advisor, evaluation toolkit.
 

E-portfolios may be the next step to support reflection
 e.g. JISC PETAL project. 
	Work with individuals and groups can support their learning through 

· allowing practitioners to reach their own conclusions rather than presenting predefined solutions

· requiring assumptions to be made explicit and open to discussion and critique

· suggesting options that practitioners may not have considered

· using toolkits to prompt and support peer conversations
.

· opportunities for sharing and discussing practice.

One to one support with e.g. learning technologists is effective, but costly. 


	Effective services are organised around problems that teachers encounter.

Long term effectiveness requires staff to understand new practices (rather than have it done for them). 

Caution that informal learning may perpetuate historical prejudices, short-cuts or misinterpretations.
 

Evaluations of toolkits show they are most effective when used as part of a staff development programme.
 



	Communities

There may be real advantages to working within the existing communities where practitioners are already based.
	Practitioners from different communities are likely to choose specific types of resources.

Ownership is increased in resources that can be contributed to e.g. JIME or repurposed e.g. ELICIT modules.

Involving communities in resource creation and maintenance to promote ownership and use e.g. SNAS project creating resource lists for new lecturers. 

Practitioner commentaries on use of resources could be fed back into their communities.


	In designing curricula, academics are strongly influenced by their discipline and academic backgrounds.

Approaches that focus on disciplinary identity are more likely to be effective than those which seek to instruct in ‘alien’ processes. Curriculum design is a political and cultural process. Academics are aware of these process and forms of support that recognise these constraints should be easily adopted. 

Examples of attempts to create and use communities of interested staff e.g. the Virtual Learning Space and conferences like Online Tutoring Skills e-workshop and Ferl’s ‘VLEs Beyond the Fringe’

	Where a service is working with just one community, it is much easier for that community to feel a sense of ownership. Services set up in competition may find it difficult to work well together
.

Services need to be sensitive to the working practices of the department. e.g. using the Media Advisor tool with course teams or whole departments to make explicit the communities language, culture and practices.

A key attribute of successful staff development services is the involvement of the end-user community e.g. Ferl uses ordinary teaching staff as authors and CETIS which has built a strong community of practice around the service that they offer.


	Learning Design 

Practitioners need to be supported in engaging with a process that starts with the educational approach.

Effective interventions are those which are used to support student learning and are dependent on our under-standing of the learning design processes.
	There are tools which explicitly help practitioners to make theoretically informed decisions e.g. LAMS, DialogPlus, the pedagogical toolkit and Media Advisor.
 

Potential to extend generic in built support and guidance with a pedagogical focus e.g. PowerPoint wizards or VLE tutorials.
 

Lesson plans are well used in school and FE and have been shown to positively influence the effective adoption of e-learning in this sector.

Case studies, and other representations, should clearly illustrate the pedagogical strategy adopted.


	Curriculum design is experienced by academics as re-design rather than rational process of designing from scratch.

Where the production process is a dialogue, this enables the development of the academic’s repertoire of approaches to teaching
. 

Practitioners need to be supported in combining representations e.g. combining an activity with a learning resource.
	Institutional quality assurance processes and policy may be used to promote aspects of effective learning design.


Annotations

� See Resources review section 3.1.6 – Tips and Tricks


� See Institutional Services review section 5 – A case study: the experience of support at UCL.


� See National services review section 2.1.5


� See National services review section 2.1.4


� Discussed in Resources review section 3.1.8 Case Studies


� See Institutional services review section 5 – A case study: the experience of support at UCL.


� See Resources review Section 5 - Summary


� See Institutional Services review section 6.8 – Summary of the UCL case study


� See National Services review section 2.1.1. – What the service does


� See Tools review section 7.1


� See Tools review section 7.3


� See Tools review section 7.1 Tools


� See Tools review section 7.2 – Mailing lists and discussion forums


� See Institutional Services review section 4.5 – Informal learning at work


� See Tools review Section 7.1 - Toolkits. 


� cited in ScotCIT programme evaluation as being widely used for staff development www.glenaffric.co.uk/docs/scotcit.pdf


� See Institutional Services review section 3 – How academics create materials for learning and teaching


� See Institutional Services review – section 3.3 - Summary


� See Tools review section 7.2


� See National Services review section 2.2.2 – Collaboration/competition


� See National Services review section 3.3 – Staff development based.


� Discussed in detail in Tools review section 7.1 - Toolkits


�  See Tools review section 5.10 – Tools for support and guidance: in-built help, wizards and toolkits.


� See Resources Review section 3.1.5 – Lesson Plan


� Kukulska-Hulme, A. (2004) How will people learn from our case studies? Internal paper for JISC e-learning and pedagogy case studies project.


� See Institutional Services review section 3.2.2. – Curriculum design should be understood as re-design, not rational planning.


� See Institutional Services review section 5 – A case study: the experience of support at UCL.
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