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1. Summary of pilot progress
During this period, each of the five departments participating in the project at the University of Strathclyde (Mechanical Engineering, Pharmacy, Psychology, Childhood and Primary Studies and Marketing) has implemented at least one pilot project and most have tested a variety of supporting technologies and methods to support new assessment practices in (mainly) large first year classes.  At Glasgow Caledonian University re-engineering is taking place across a whole faculty, the Caledonian Business School, and re-engineering is taking place in at least six core modules.  At the University of Glasgow, course re-design to support new assessment practices is being discussed at departments of Psychology and Computing Science and the different uses of electronic voting technologies are being explored across all three institutions.

Technologies introduced to support enhanced self, peer and tutor feedback processes include electronic voting systems, simulations and virtual environments, message boards and emails, data banks of feedback comments, multiple choice question tests and e-portfolios.  Evaluation of these re-engineering pilots commenced in January and is due for completion during May 2006.  Most pilots have already collated early outcome results which are being used to inform plans for more ambitious re-engineering activities during the session commencing in October 2006.  
2. Dissemination and communication
As well as providing support to participating departments, the REAP project team has been engaged in a number of dissemination activities including two high-profile presentations at the University of Strathclyde’s ‘Learning Enhancement Network’ and the publication of an article in the University newsletter, Prism.  External presentations have been made over this period at the University of Durham and Newcastle.
A new project website was launched early in April at www.reap.ac.uk and includes a significant amount of material about the educational rationale behind the project as well as up-to-date information about progress in participating departments. 

Communication between the three project partners and between participating departments at each institution has been enhanced: the project website includes a project-only area for participants to share documents and ideas; regular ‘Brown-Bag’ lunch sessions are being held to allow projects to present early outcomes; and the project mailing list is used as the first point of communication for project information and requests.  Departments are actively requesting information about each other’s activities and beginning to make connections and explore potential for collaboration.  
3. Early outcomes
Each department or faculty participating in the project has been asked to address a number of questions about the way assessment is conceptualised and implemented in (mainly) large first year classes and whether current assessment practices help to develop learner autonomy and self-regulation.  These questions include:
· Do students actively engage with assessment criteria and standards?

· Are there formal/informal opportunities for self and peer assessment processes?

· What kind of feedback is provided - does it help students to self-assess, self-correct?

· Are there opportunities for dialogue around assessment tasks?

· Does feedback focus students on learning not just on their marks?
· Is feedback attended to and acted upon by students?

· How is feedback used to inform and shape teaching?

Each of the participating departments or modules was also asked to collate information about local drivers for change.  Some of the drivers identified included concern over staff workload, the consistency, quality and timing of feedback, the lack of class cohesion, the need to develop ‘learning communities’ to enhance the students’ learning experience and the lack of practice opportunities for students facing taxing summative assessments. Similar issues are emerging through studies of non-completion in HE in relation to the first year experience. The assessment models developed through the REAP project will help address some of these issues.
4. Evaluation Strategy

A rigorous and coherent evaluation strategy has now been developed for REAP based on these questions and other building blocks.  This strategy includes input, process and output measures linked to the assessment principles underpinning REAP and to the development of self-regulated learning.

Examples of early project successes
· Department of Psychology, University of Strathclyde

First year students in this department were introduced to a group task conducted online via the institutional VLE which required them to submit individual then group responses to progressively more complex questions on a set topic. They also engaged in peer group discussion around these responses and self-assessed using model answers. Preliminary evaluation results show that students’ responded extremely positively to the group discussions and that the task helped build a deep understanding of the topic.  Typical student comments were “we know everything there is to know about this topic now” and “I found it very beneficial, at the time I did not realise how much I was learning…it was learning without thinking about what I was doing”  These findings have given the department the confidence to propose a radical redesign of the first year class commencing in 2006/7, abolishing half the scheduled lectures and replacing these with similar online group exercises and making self and peer feedback core components of the class.  
· Department of Mechanical Engineering
This department has been using Electronic Voting Systems [EVS] in first year classes for some years and is now piloting the integration of EVS with other. REAP developments include the use online MCQ tests before an interactive classroom EVS session. This enables in-class teaching to be targeted to the students’ needs and level of understanding (called ‘just-in-time teaching’).  A second innovation is confidence-based marking during EVS sessions where students rate the confidence in their answer and are marked accordingly – this approach encourages ‘meta-cognitive thinking’; students must step back and reflect on whether there is a good justification for their answer. Another tool being piloted is the Mastering Physics, Intelligent Homework system.  This pilot shows how a range of technologies might be integrated to support multiple forms of feedback and dialogue, in and out of class.
5. Progress towards strategic transformation

The REAP project’s dissemination activities have raised the profile of the project at all three participating institutions. The REAP team is beginning to identify additional departments that might benefit from assessment re-engineering and to make contact with key members of staff to explore potential roll-out of project concepts and activities.  The wider use of electronic voting systems is being investigated across all three institutions.  The REAP project is identified as a key initiative that must be built upon in the University of Strathclyde’s Enhancing Teaching and Learning Through Technology Strategy which will soon be widely disseminated throughout the university and will guide future strategy implementation. 
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