JISC MLEs for Lifelong Learning Programme

Summary of Project Conclusions, Implications and Recommendations

Project Management Methods

Formal project management methodologies brings significant benefits both to partners and to JISC. These do not have to be onerous, rigid or overly complex. Simple techniques can be very effective. 

Minute actions from team meetings and plan/review frequently. For example, hold a three-weekly, minuted, 1-hour max, telephone conference open to all the individuals involved in the project, chaired by the Project Director, ‘clerked’ by the Project Manager. Issue an Agenda in advance.

Give all action points a sequential number and a date, and put a name against them, and if more than one name, a lead person’s name, and (usually) a completion deadline. This concentrates the minds of those responsible for them, especially when they become overdue.

Use occasional face-to-face meetings when face-to-face contact is essential for the creative processes of the project. But do not waste travel and budget and meeting time for the routine process of keeping a project on track.

Have a non-public project Jiscmail list. Include the JISC Programme Manager and the JISC Programme Evaluators on it, as well as all members of the PIG. Use it for the overwhelming majority of project communications, including one-to-one communications. (Put the names of the people to whom a communication is directed in brackets in the subject line.)

Use the Jiscmail list’s file store for key project documents rather than sending them as email attachments. The file-store is a neutral place and has none of the idiosyncrasies of an institution’s system.

Except for subcontractors who are doing defined things for a defined amount of money, have a simple enabling Partnership Agreement, rather than wasting time and money on a formal legal agreement, which may not be finished until close to the project’s completion date. This sets the early tone for the project and translates the senior level commitment from the bid into the project itself 
.

Produce a proper Project Initiation Document, agreed with JISC at the start of the project which sets out how you will do the project, and includes things like the Partnership Agreement, the budget, a Gantt chart, and a list of deliverables.

Once the project is underway, rename the Project Initiation Document a Project Implementation Document (PID). Revise this in accordance with the JISC reporting requirements, including the Gantt chant chart, and the list of deliverables.

Use the PID as a main component of your reports to JISC. It provides a ‘one-stop’ overview all the salient features of the project. It fits your internal needs rather than being constrained by the requirements of a JISC template.

Distribute budget from the lead institution regularly, on the basis of claims from partner organisations, signed off by the Project Manager, but acted upon by the lead institution.

Simple techniques include the use of highly visible team diaries e.g. on office wall charts, and highly visible list of deliverables e.g. on whiteboards.

Steering Group

Select members of the Steering Group on the basis of specialist expertise.

Ensure members chosen for the steering group can attend most meetings.

Project Team

Define some of the team roles, in particular Project Director (who must be active rather than “titular”), and Project Manager.

It is important for the project team to be on the Steering Group.

Try to have team members based in the same physical location.

Project Management Processes

Planning

Any developments with new technology systems need time and effort for familiarisation and ironing out usability problems. Allow for this, and ensure that projects extend over sufficient time to get beyond these hurdles and start to gather feedback relevant to the ideas delivered through the technology, and not just feedback on the surface features of the technology systems.

Recruiting/seconding appropriately qualified and experienced project staff can take much longer than anticipated.

Scope

Defining the scope of the project is important. Define clearly what the project is, and what the project is not. Rehearse many times. Constantly reinforcing what the project is delivering in its lifetime is crucial. The project team needs to identify the difference between ‘must haves’ and ‘like to haves’ and repeat these differences at every opportunity.

Project Launch

Don’t launch until you know what you are doing.

Don’t underestimate the workload involved in organising this kind of event.
Jumping in with both feet approach

The ‘jumping in with both feet’ approach to project design is appropriate when planning something potentially revolutionary, based on unproven assumptions and with minimal expertise. It is risky, of course, but with full commitment of all stakeholders and a management structure that facilitates problem solving on the fly, it is a strategy that will reach a practical pragmatic solution most rapidly.

Flexibility in project plan

Control ‘drift’. It is much better to change the project goals by proper steered decision as the project progresses than just letting things drift.

Projects should not stay rigidly tied to a plan which should be superseded.

There is a role for small, focussed projects as well as big ambitious ones. However, both may be subject to change in terms of what they are trying to achieve as they progress. Projects need to clarify the reasons for changes to scope or objectives, and establish clear new objectives.

Evaluation

Development projects may blur the distinction between evaluation and consultation.

At presentations/conferences get the audience involved in evaluation.

Plan your method of evaluation e.g. the use of questionnaires or focus groups.

Find independent evaluators if you can to look at your overall project.

Dissemination, attending events

Take advantage of events run by other organisations to disseminate your project.

Events and conferences are valuable but consume staff time; get a balance.

Clarity of presentation is vitally important.

Get branding organised early including document templates, website and logo.

Decide the project acronym first; then work out what it stands for.

Exit strategy and sustainability, Uncertainties

Consider sustainability as part of project proposal or early in the project plan. Set up a working group to deal with sustainability.

Take nothing for granted in terms of funding expectations beyond initial project lifetime. Try to get an early commitment in writing from project sponsors to secure future funding.

A general word of caution that in an environment where budgets are ever tighter and government priorities change unexpectedly, nothing is certain.

UML activity diagrams (project processes)

UML Activity Diagrams provide an accessible way for complex business processes to be summarised, developed, and discussed. JISC should continue to encourage use to be made of this technique across the whole spectrum of its development projects.

Managing a multi-partner project

Communication, shared understanding

Ensure openness of communication between staff at all levels of the project.

A clear implication is that from the outset operational staff must understand the vision, concepts and operational aims of such a programme. It is not human nature to change without good reason, and institutions that have developed normative patterns of behaviour, structure and entrenched internal dynamics require far more motivation to change than may be appreciated. The need for detailed communication at all levels is emphasised.

It is absolutely critical to the success of the project to consistently maintain awareness. To hold on to ‘buy-in’ is as important as getting it in the first instance. If the project lapses a little in its communications with consortium staff, staff in those institutions may lose some focus on the project.

Partner organisations should each have a representative member of a programme group that oversees all project activities between two or more of the organisations. Such a group should be chaired by a partnership manager (or equivalent) to act as a coordinating agent to inform all institutions of developments of generic interest (e.g. funding opportunities, project updates, training programmes, eligibility to on-line services, forum for questions, project management issues etc.)

Buy in – Management, Practitioners, Technical staff

Buy-in at senior management and grass roots level is key. 

A good starting point for multi-institutional collaboration is regular strategy group meetings to discuss and subsequently communicate the vision in detail. Strategic alignment must incorporate detailed and closely reviewed project planning. The overall multi-institutional strategy needs to be understood in each sector, to gain ‘buy-in’ in detail from Senior Managers in each sector. If an individual institutions strategic aims and objectives are not in accordance with the overarching multi-institutional strategy, the value of such a partnership is questionable.

Projects cannot succeed without full awareness and contributions from a variety of staff. Commitment from staff should not be assumed, but requested at the earliest opportunity. If staff are not formally contracted to a project, then requests to the appropriate line managers need to be made, with time estimates for their time provided, during the project planning stages. Voluntary commitment or ‘play it by ear’ arrangements are inherently high risk.

Right people, priorities, resources

Identify the key players in your partner organisations.

Identifying the right people can be very difficult. In the FE sector in particular it can be difficult to delineate responsibilities in terms of academic, administrative and technical processes and therefore to identify the right members of staff. Once identified there can be problems with contact. Academics can be very busy and it can take time to get hold of them in the first instance and afterwards to find suitable times for them to engage in project activities.

Openness

Be open with your programme manager. Share problems as well as successes

Focus on human interoperability

A focus on the human, business and legal side of interoperability is a critical success factor, without which technical development will fail.

Consortium Size, Visits, Partnership agreements

Start with a small consortium and expand once you get established.

Visit individual colleges as it helps give them ownership of the project. Explain what the project will do. Keep in regular contact with people. Use a demonstration (e.g. on a laptop) to show what the project is developing

Cascading vision, effective communication between strategy and operation

The cascade approach starts with strategists/visionaries within institutions, filtering down through the strata from one level to the next, aligning staff roles, departmental strategies and post allocation to achieve the desired goal as an institution. Effective communication is essential between strategists and those who may have to deliver the strategy as operational systems.

ePortfolio and PDP 

Lifelong learner record, Inclusivity

The concept of a lifelong learner record is powerful, potentially enabling learners to access a record of their development in the widest sense, irrespective of the life choices and pathways taken.

Further projects might go on to consider how to make this record of lifelong learning inclusive, rather than exclusive. For example, relatively little work has been undertaken to investigate the implications for those possessing other qualifications (such as those gained overseas) that do not map to current schemas for learner record data. A substantial further focus is needed on the issue of ‘what learners want’ from such a system.

There would need to be a high probability of a learner being able to add to an existing record as they move from institution to institution before a multi-institution learner record could become meaningful. A useful pilot could be achieved by introduction of the LR within a tight-knit group of institutions, accompanied by the use of a single data controller, perhaps with national significance.

Access by prospective employers would be a popular development with learners. If learners were able to grant access to prospective employers, this could form the basis of some income generation in the longer term and could be a strong driver for learners to become involved.

General PDP provision

Institutions should establish or verify that PDP provision in their context or environment includes periodic reviews of goals and targets; general performance reviews and skills audits; recording of experiences and reflecting on skills gained and demonstrated.

Design review structures and instruments (documentation etc) so that the student has the greatest appropriate sense of involvement in making PDP-related decisions.

Develop and motivate staff so that they have the skills and attitudes to foster a sense of learner ownership of the decisions.

Include in PDP programme activities which are designed to help the learner understand better how she learns – ideally one which focuses on the individual’s improvement in ability to learn rather than less significant preferences.

Construct an explicit framework for the skills which are relevant to the educational context, and ensure that this is explicitly related to any available commonly-recognised definitions of the relevant skills.

Guidance on PDP at transition

Discuss the fact of change of level of support with learners.

Design clear, explicit and appropriate assessment criteria for use in feedback about assignments. 

Communicate these criteria to the learners, and allow for dialogue about their meaning with tutors and/or peers.

Arrange for learners to assess each other’s assignments, using these criteria.

Introduce routine self-assessment of assignments (prior to submission).

Build these criteria into periodic review of overall performance and progression

Awareness in community

In the light of the emphasis in the DfES eLearning Strategy upon the use of ePortfolios within personal learning spaces and the development of personalised learning, there is still a lack of awareness in the learning community of the value of portfolios and therefore a lack of commitment. The major concern centres around a lack of familiarity with reflection and planning, to match the needs of individual learners to available academic programmes. Lack of time and staff resources to engage in this are always presented as serious obstacles to implementation.

Ownership, sensitivity

Students as well as staff require assurance that personal and sometimes sensitive data will be protected from unauthorised exposure in the public domain.

Tensions

There may be a tension between evolving a standard design for a portfolio that satisfies the QA needs of FEI/HEI providers in institutionally defined systems and the need for flexibility to cater for a wide range of learner needs and the different educational pathways they will increasingly need to travel.

Wealth of resources

The wealth of web-based resources that are available need to be applied and integrated into PDP systems in a wider range of FE and HE institutions in the near future. Perhaps some elements could provide useful tools for institutions which are designing such a system for academic staff.

Development of PLEs (incentivised)

Personalisation of learning environments is time and resource intensive for learning providers, learners and current or prospective employers. Thus, some inducements are needed to promote inclusion of these activities in normal development, delivery and management of learning activities. Software support tools, alone, will not provide those inducements.

Employability skills data, vocational mentoring and online study support

Of significance to professionals engaged upon development and delivery of learning programmes which incorporate PDP activities into learning objectives is the difficulty encountered in structuring the relationships between sector-specific, employer-defined skill sets and academic learning outcomes given in programme and module specifications. The former do not conform easily to standard schemata for defining competencies and educational objectives, whilst the latter have to fulfil loosely characterised precepts for quality assurance in HE degree programmes – expressed in a language unsuitable for learner-centred reflective PDP activities.  This tension may in part be overcome by enforcing a separation between (academic) advisor roles and more vocationally-oriented mentor support. Skills in both vocational mentoring and online study support, however, are scarce.

Cross-institutional working

Complexity

Cross-national involvement in projects is beneficial, despite the additional complexity, and potentially, cost, which it introduces.

Inter-organisational collaboration can be very beneficial for the organisations involved, with long-lasting impact.

Understanding HE and FE

What seems to be a common finding in JISC projects in this area is that the culture of FE and HE are quite different, with differing drivers and priorities, as well as history and customs. We found our FE partners to be working largely on a classroom-based approach to teaching, with dedicated staff not always feeling properly rewarded for the undoubted effort they put in to educating their students and helping them develop the confidence, in the setting we worked in, for progress to HE. This clearly differed from the expected HE culture, where students were expected to rely on their own initiative and resources to a much greater extent.

There can be immense cultural differences between an FE college and a university. The rules of discourse are difference. 

Resources, guidance and support

Well-established pre-92 HEIs clearly see business advantages in partnerships with selected FE colleges. However the individual members of staff on either side associated with the partnership are unlikely to receive any help or guidance in coming to terms with the different cultures of FE and HE, nor is there a wealth of experience residing within the institution as there might be within a post-92 HEI.

In relation to PDP there are some fundamental differences in the ethos of guidance and support for learners, and the funding of such guidance, which need to be understood if overarching PDP frameworks are to be devised which actually facilitate progression. If such cultural issues are overlooked there is a danger of wastage of resources as individuals discover for themselves and re-invent wheels.

A particularly tricky area of difference is in the resourcing and organising of IT support for learning and teaching. While there are wide differences between HEIs, in general there is more resource, more staff who can assist in overcoming technical problems and sometimes a higher expectation from academic staff that their opinions and experiences of use matter and should influence decision-making. Learning how to manage technological innovation in an HEI does not necessarily transfer to an FE context where the targets, drivers and formulae for resource allocation may be so different.

Foundation Degree provision, Partnership agreements

Ensure that a familiarity with partnership agreements is in place between institutions collaborating on Foundation Degrees, and in particular the nature of service level agreements (or equivalent) relating to provision and support of services to the students and staff (academic, support, and managerial) provided by the HEI.

Utilise JISC templates or another formalised service agreement model (involving contribution from all key stakeholders) to modify the partnership document as appropriate. The document should clarify service provision by the HEI, to include critical administrative processes such as registration, provision of IT accounts and support, induction and communications. These stakeholders include

· HE coordinators or equivalent

· Course/programme managers

· Link tutors

· Service managers

If the partnership agreement does not (or will not) include these operational arrangements, there should at very least be an annex/appendix directing the reader to where this information resides.

Partnership agreements need to include details relating to collaborations that are not (subject) specific to academic courses. The increase in institutional partnerships, particularly for shared project initiatives that link technical and support areas (rather than academic departments) will benefit from a clearer understanding of the nature of such partnerships, eligibility and access to each other’s facilities.

Collaboration models

The inclusive stakeholder MLE management model is very effective if each stakeholder contribution is valued equally, and the management group has responsibility for making management decisions about e-learning. This does not mean, necessarily, that the group has devolved responsibility on behalf of the institution to commit resources, for example. However, it does need to be confident that the stakeholder group representing senior management is in a position to action decisions in a timely manner.

HEIs should consider how to best employ a focus for all service/support-based FEI issues (e.g. by employing a partnership manager). This role should keep all appropriate FE staff up to date with relevant developments, and be able to readily respond to queries. Administrative (HE) arrangements for FD students that are not subject-specific (e.g. student recruitment, enrolment, registration, induction and ICT provision/support) should be coordinated through this role.

Course managers (and HE coordinators) need sufficient time and training to be aware and confident in using all HE services, whether relating to staff or to their students. When necessary, resource allocation should be adjusted to reflect the importance of course managers in this respect. During the early stages of Foundation Degrees, students will be particularly reliant on encouragement and knowledge from their tutors and course managers, regardless of the relevance and effectiveness of online facilities available to them. Course managers therefore need to be kept involved in any service/support developments that will affect them and/or their students. If priority for this cannot be agreed locally, then time/resource for HE activities must be built in at a strategic level.

Patterns of use of HE facilities by Foundation Degree students need to be closely monitored. If there are access and support issues identified, short-term considerations should include a dedicated online support role within the HEI learning technologies/ICT service that can quickly react to queries and problems. Such a role could be responsible for setting up dedicated Foundation Degree web pages, online services, and act as a focus for off-campus student issues etc.

The use of Viable Systems Modelling can help to characterise, scope and address issues of diversity between different institutions.

Staff contracts

Associate staff [FE staff delivering or directly supporting Foundation Degrees] are treated in an equitable way to staff based at the HEI. Priority should therefore be directed to clarifying eligibility for associate staff, and putting effective processes in place to provide online accounts and support for these staff. For academic staff, submission of CVs (as part of validation requirements) should trigger a process where their details are sent to the HE personnel database (which is a prerequisite for authorisation for the creation of IT/library accounts).

Multi-institutional provision - critical success factors

A multi-institutional MLE that couples centrally managed on-line resources with local tutor and f2f support can work very well. The critical success factors are:

· A consistent and responsive tutor-student service level agreement where the student knows exactly what support will be provided and what their responsibilities are as a learner.

· High quality communications between tutor and student and skilled tutor moderation of discussion boards.

· High quality communications between, in this case, the partner colleges and the University. Quality data about student activity, progress and attainment is very important.

· Partner college involvement in learning materials management and assessment design, programme scheduling and programme quality assurance processes.

· Full commitment by partner college senior management. The programme needs to be viewed as core business and is supported by the strategic plan.

· Effective marketing and the maintenance of viable numbers through to the final stages of the qualification or programme.

Policy and strategy

Definitions of PDP

It is important that existing definitions of PDP predicated on paper based practice are revised to take account of the wider possibilities that e-portfolio creates, especially for personalisation, in particular to support semi formal and informal discussions, for example in a group project. 

Change management

Change management programmes are needed within each sector, and institution, to enable the pedagogical shift from the traditional directive/passive forms of teaching and learning to an interactive/active style of teaching and learning.

Supporting transition (including employability)

The Lambert Report stressed the need for students to leave universities with skills that are relevant to employers and recommended that universities should be required to publish information in their prospectuses on UG/PG employability for each department by 2006. The following essential pre-requisites have been identified for this need to be fulfilled within a traditional HE institution:

· Working with Sector Skill Councils and communities of practice to identify key generic competences and discipline specific skills.

· Disseminating key skills information to course designers and students.

· Ensuring industry input into the design and delivery of appropriate programmes.

· Developing students with a range of skills (academic, investigative, transferable) and enabling constructive feedback to be given on their application from teachers, mentors and employers alike.

· Making a positive contribution to the use of individual PDPs (including planned learning/career development) by students based on their own prior learning and experience.

The DfES and Becta should review how JISC’s technical work on pathways and e-portfolio for colleges and universities can be re-used to support transitions from primary to secondary school, to college and work based learning and encourage young people to choose the education that suits them best

Coherent approach to embedded e-portfolio across all sectors

In order to coordinate the further development of e-portfolios across education:

· schools and colleges need the resources to develop their use of e-portfolio for PDP and Guidance 

· bodies representing universities, such as Universities UK, need to take full account of the use of e-portfolios for assessment 

· JISC should seek to identify opportunities for developing pilots of the complementary use of assessed e-portfolios supporting and PDP

Feasibility study

The DfES and Becta should review the methodology [the eFramework version of the Resource Pack] for the development of an initial reference model of e-portfolio with JISC and contribute to its development for use in a full feasibility study in order to develop a coherent approach to embed e-portfolio for all learners in all education sectors.

A third stage of work for a feasibility study for completion in 2008 should take account of how learners may integrate what they are learning, especially in employment, including pilots by which the effectiveness of emerging ICT processes may be assessed.

Strategic partnerships

A few academic partnerships, which involve hundreds or indeed thousands of FD students, suggest it is economically viable to improve communications and interoperability of administrative systems between the institutions. When HEIs have numerous partners but each only with a few HE students, economies of scale are not sufficient for the FEIs to invest time in adapting their HE procedures, or for the HEI to adjust/add procedures to deal with individual partner requirements. Shared benefits are therefore likely to be realised only by standardising the nature of the service levels applied to each institution.

Widening participation

The issues and challenges of widening participation, and collaboration with other institutions, are here to stay. Since not all such developments benefit from JISC funding, or from the potential connection with collective memory that the JISC can possibly provide, the sector as a whole needs to consider how to best consolidate and learn from the experience from the various projects and initiatives in this whole area. The sector needs somehow to hold together any emerging consensus on the nature of a PDP framework that can adequately support learners from a lifelong perspective. At present, it is not clear to us if there are any suitable vehicles or mechanisms for this: our experience suggests at least that any such mechanisms are not yet working effectively across the board.

Flexible admissions

The scope for enabling unprecedented flexibility for HE admissions for learners and admissions staff by harnessing the full resources of ePortfolio technology.

The experience illustrates that UCAS plays a pivotal role in the FE-HE landscape in the UK and could make a key contribution to furthering some key aims for JISC.  It also illustrates the scope that exists for significant further work on admissions/applications processes within the JISC eFramework and argues the desirability of achieving a sustainable basis for relatively longer-term collaboration with UCAS, to underpin the joint work required to develop a standard for admissions processes.

Retention

The significant on-going role that both progress ePortfolios and presentational ePortfolios (e.g. an application for admission) will be able to play in HE’s retention of learners.

UK-wide developments

There are differences in the focus of data requirements across the four countries of the UK.

UK LeaP does not deal with cross-border issues with data quality and funding requirements. 

International developments

Emphasise the importance of the context provided by international developments in ePortfolio pedagogy and technology for plans for the future of e-admissions for UK HE.

Technical and Legal

Appreciating complexity

Projects should take care not to underestimate the complexity of putting new technology in place.

Specifications conformance, Web services

Use IMS specifications – they work well.

Webservices is a good approach to interoperability.

Map the data you plan to transfer to the specification and ensure it maps well.

Take advice from expert colleagues in the mapping process e.g. LIPSIG, CETIS.

Standards compliance is critical to the widespread use of PDP systems. This will best be promoted through the adoption of open source environments for their development, refinement and dissemination. Proprietary MLEs and Student Information systems will need to demonstrate and publish robust interfaces which make conformance transparent.

RDCEO

The current IMS RDCEO (Re-usable Definition of Competencies and Educational Objectives) is insufficiently structured to accommodate hierarchical and associative relationships to define mappings between academic outcomes and applications of skills.  At best it provides a framework within which articulation of these structures may be indicated, but not represented.

IMS LIP/UK LeaP

Future development of the IMS LIP specification (and its UK implementation LeaP) will require finer-grained categories for institution-centred and employer centred activities

ACCLIP

Development work undertaken with regard to ACCLIP accessibility standards has the potential for wider dissemination and usage across the JISC community.

Service implementation

For User Interface Design:

· Use storyboards/prototypes to confer with team and get feedback

· Communicate the design to all team members

· Keep design simple and language simple and appropriate to target audience

· Separate GUI development from the backend processing

· Give design authority to avoid disputes

· Carefully choose the best tools for your implementation environment

Storage of records of achievement, Integration of legacy systems

The technical architecture developed will facilitate the future storage of other records of achievement, such as personal development and planning. It will enable all manner of legacy systems to be integrated to the potential benefit of lifelong learners.

Servers in partner institutions

External IP address allocation may take longer than expected.

Often college staff do not have the expertise to alter firewall configuration files.

Monitoring of servers can prove awkward over multiple institutions.

Ring fence your services if possible so you don’t impact other services.

Accessibility

Chose an appropriate set of web accessibility guidelines to follow.

Ensure at least one team member has or obtains web accessibility knowledge.

Choose an implementation environment that has accessibility features.

Security

Use recognised standards/guidelines.

Encrypt personal data.

Connectivity, Service Providers

Beware of service providers; you will have issues with cost, timescale and your ability to access systems they provide.

Ensure you are allowed to connect to any MIS databases you need to.

Be informed of password expiration policies in institutions.

Scalability

The basis of ioNode scalability is to link regional hubs together.  In order to do this it would be necessary for learner records to be found and updated whenever students move from one region to another. The presence of an index on the learner record database paves the way for creating hub to hub links but further technical development would be required to achieve this.

Authentication

Ensure there is a common attribute between the MIS database and the directory.

College staff expertise in LDAP
 may be variable.

Don’t create new directories or databases if you don’t have to.

Instead use existing directories or databases that others can still control.

Data Protection, Ownership

Define clear agreement with other parties on the politics of data ownership.

Get any data protection issues sorted early on in the project.

Seek assistance from JISC legal team/DPA officers in your partner organisations.

Contact the Information Commissioner’s Office (ICO) for further assistance.

Document what you do.

Programme support

Project consultation, client-led support provision

In multi-project programmes like the MLEs for Lifelong Learning Programme, JISC should review the way it provides cross-programme support, with projects given more influence over the purposes to which cross-programme resources are put.

Project time

The JISC should consider carefully the time necessary for this kind of project, as outlined in the recommendations for projects. Funding longer, possibly “thinner” projects may help, particularly where the programme objectives concern issues of institutional or learner culture, or the deployment with learners (rather than just the development) of innovative ICT systems. In this respect, learner-focused systems differ significantly from administrative-focused systems.

The commitment to learner centredness is welcome, but the prospect of delivering genuinely learner-centred developments in a short-term project is problematic. 

Working with learners

Learning to learn

Need for balancing strategies for regaining/developing confidence as learners with diagnostics to help learners plan to address their areas of weakness. It takes time for them to start thinking about what interests them and believe that what does interest them is useful to pursue.

Understanding of the timing of PDP activities in relation to the development of learners’ confidence, and in particular the introduction of activities/exercises aimed at developing their concept of themselves as learners.

Learning about effective e-learning

Learning design for the lifelong learner needs to account for diversity in experience, expertise and learning style and a ‘one size fits all’ model is inappropriate.

Need for support for new systems

Recognise how much support learners need in getting to use a new system, especially when there are extra barriers presented by the technology not working smoothly as intended (or at all).

� Some reservations about this approach have been expressed by people with a strong eye on intellectual property issues


� LDAP is a directory server technology that allows information such as usernames and passwords for an entire site to be stored on a central server.
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