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Template for describing an example of (e)learning
Using the template

This template is intended to help practitioners – and educational researchers working with practitioners – to describe examples of (e)learning that they have planned and delivered. The focus is on learning activities carried out by learner(s) to achieve specific learning outcomes, because we know that this is how effective learning normally takes place.
You are invited to enter information about your example into a series of numbered boxes or ‘fields’. Each field covers one feature of the learning situation that is relevant to practitioners when they plan, design and deliver learning activities, or that is known to have an impact on the outcomes for learners. A completed template will describe all or most of these features, and will provide a case study that can be shared with others. Completing the template should also help you to plan and reflect on your own practice. 
You are welcome to use whichever of these fields are most relevant to you. However, more complete documents will be more useful to researchers/evaluators and to other practitioners looking for examples of practice. It is suggested that starred fields (*) should be completed if possible.

What is an ‘example’ of learning?

An example or ‘unit’ of learning is simply the amount of learning that is most convenient to describe, whether this is a ‘module’, a learning session, or a learning activity within a session. However, it is envisaged that the unit will normally be a session of learning, such as would normally be covered by a lesson plan. If a range of different e-learning tools and techniques are used over the course of a session, or a range of different outcomes are addressed, then it may be easier to break the session down into smaller activity units and describe these separately. Conversely, if every week of a module is likely to be delivered along very similar lines and with very similar activities and intended outcomes, it may be easier to consider the requirements of the module as a whole (though other institutional documentation often exists to support this).
Note that fields 1.1 and 1.2 refer to the whole course or programme in which the unit of learning is found (if relevant). This is to provide a context for the unit of learning. Thereafter the template refers only to the unit of learning i.e. the session, activity, or module to be described.
Why (e)learning?
In designing the template, we are aware that the use of e-learning tools and technologies is only one choice among many. Practitioners will often plan their learning activities and only then decide to make use of a computer-based technology. The choice of technology may even be left to the learner. We firmly believe that the same considerations should be taken into account whether e-learning or more traditional tools and resources are used: therefore the template can be used to describe any situation in which e-learning may be an option, regardless of whether e-learning tools or resources are actually used in the end.
	1. Curriculum and intended learning outcomes


	Field
	Example(s) and guidance
	Your entry

	1.1* Subject/discipline area
	e.g. English literature, statistics, woodworking, mechanical engineering.

Where a qualification is being pursued, use the title of the qualification.
	

	1.2* Context/level of study
	Context (e.g.): further education, higher education, continuous professional development, vocational education, community education
Level (e.g.): GSCE (year 1), A/S level (year 2), NVQ (level 4), Bachelor degree (year 3), Masters degree (year 1)… 

Context and/or level may be used. Full-time, part-time or ‘sandwich’ study could also be recorded.
	

	1.3* Topic/domain
	A phrase to describe the content of this specific unit of learning, whether a whole module, a learning session, or a single activity 

e.g. Jane Eyre, normal distribution, mitre joints, beam deflection

	

	1.4* Mode of delivery
	How the unit of learning is delivered and how learners engage with it, e.g.:
· Self-paced or cohort learning?
· Autonomous or tutor-supported learning?
· Face-to-face, distance or blended mode?
	


	1.5 Pre-requisite studies
	Any other units of study that learners must complete before embarking on this unit of study, or any pre-requisite qualifications
e.g. E1004 Background to the English Novel; 

e.g. GSCE maths grade ‘C’ or above
	

	1.6 Pre-requisite skills
	Skills, not necessarily formally assessed, that learners should have before embarking on this unit of study, for example based on the DfES key skills definitions.

e.g. Learners should be able to:  make and finish a butt joint; make drawings to scale  
	

	1.7* Intended learning outcome(s)

	Learning outcomes, copied from the written curriculum or devised for this unit of learning. Include all that are relevant to the unit of learning being described.
e.g. Learners will be able to: specify beam parameters for a given deflection
e.g. Learners will be able to: compare a psychoanalytical and a socio-historical approach to the study of character in Jane Eyre 
	


	2. Activity

	Field
	Example(s) and guidance
	Your entry

	2.1 General approach
	Brief description of the educational approach taken, i.e. any general theoretical or practical models informing the practitioner’s choice of activities. 
e.g. ‘problem based learning’

e.g. focus on collaboration and developing learning communities.


	

	2.2* Learning task(s)
	The task(s) or activity(ies) defined by the practitioner for the learner(s) to perform. Include both assessed and non-assessed tasks here (there is space later to describe how feedback will be given). All tasks should be closely related to the learning outcomes: 

e.g. Read hand-out on uses of mitre joints
e.g. Practice calculating the area under the curve in the following examples

e.g. Compare extracts (a) and (b): what do they reveal about the characters of Jane and Rochester?

	

	2.3 Technique
	For some tasks the technique will be obvious (e.g. ‘read’) and this field will be redundant. For others (e.g. ‘discuss’) a range of different techniques may be available and can be defined here. For assessed tasks, it may be used to define the technique.
e.g. socratic dialogue technique
e.g. discuss in pairs and report back

e.g. multiple choice questions
	

	2.4 Time allocated


	If required, an estimate of time to be allowed for learners to complete the task. e.g. 15 minutes
	

	2.5* Feedback


	Tasks can only support learning if there is feedback. Assessed tasks received formal feedback such as a grade and comment, but are not otherwise different from non-assessed tasks in this respect. Use this field to explain how feedback will be given, whether this is intrinsic, i.e. produced automatically in the process of carrying out a task, or extrinsic i.e. an evaluation on task performance. 
E.g. observed changes in the experimental system
E.g. grade and comment
E.g. verbal feedback in small groups
	

	2.6 Locus of control


	Who directs key aspects of the learning activity, e.g. defining tasks, determining time taken, or giving feedback. The locus of control may be negotiated in the process of learning, or learners may take increasingly more responsibility for the management of tasks as they gain confidence:

e.g. Tasks directed and supported by the tutor 

e.g. Online groups  take responsibility for facilitating discussion

e.g. Learners work at their own pace

e.g. Peer feedback supplemented by teacher comments
	


	3. People involved



	Field
	Examples and guidance
	Your entry

	3.1* Number of learners
	e.g. 29 in class; 4-5 in learning groups
	

	3.2 Roles
	All professional roles and responsibilities involved in this unit of learning:
e.g. lecturer, personal tutor, key skills tutor, classroom assistant, technician, librarian, learning designer
Also include any specific roles and responsibilities of learners in this unit of learning:
e.g. mentor, collaborator, co-tutor, facilitator


	

	3.3 Learner characteristics
	Characteristics of individual learners or the learning group that influence the choice of appropriate learning tools, resources and activities. Evaluate these under the headings suggested below.

	
	3.3.1 Access: issues relating to disability, language preferences, technical and media preferences
 e.g. Two learners assessed as dyslexic: may need more time for written work. Remember to use coloured backgrounds!
	

	
	3.3.2 Qualifications: actual attainments of learners in pre-requisite and other courses (compare 1.5): provides indication of likely areas of individual need.
e.g. Around one quarter of the class has not taken the recommended foundation module: revise key concepts.
	

	
	3.3.3 Competence: actual prior attainments of learners in key skill areas (compare 1.6). 
e.g. Previous tutor says learners often need help with basic numeracy skills (measurement, multiplication)
	


	4. Environment for learning



	The fields in this category can also be used in planning, i.e. by providing a general indication of what is available in the learning environment. However, it is suggested that here they are used to define the setting(s), tool(s) and resource(s) that are actually chosen in this unit of learning, since these are important aspects of the learning activity. The content of fields 4.1 to 4.4 have implications that are explored in fields 4.5 to 4.7.

	Field
	Example(s) and guidance
	Your entry

	4.1* Physical setting
	Where the learning activity takes place. Different locations will be associated with specific issues e.g. access, support, which can be assessed in 4.5 to 4.7 below.
e.g. Lecture Room 11
e.g. workplace: general office with access to networked computer
e.g. field: data gathering in the Covered Market
	 

	4.2 *Social setting
	Use this to specify the group size and general role of tutor and learners (x-reference to 3.2: specific roles if necessary):

e.g. individual activity, one-to-one mentoring session, small group tutorial, group collaborative activity, one-to-many (large lecture)
	

	4.3*Tool(s)
	All physical and virtual tools (hardware, software, networks) used by practitioners and learners in preparing and carrying out the learning task(s). It may be necessary to further specify a software package and version number, network protocol etc. Again, different tools will be associated with specific affordances, technical support requirements, and accessibility issues including ICT skills, which can be assessed in 4.5 to 4.7 below.
e.g. kar2ouche running on networked computers in computer lab
e.g. RealPlayer version 2.0

e.g. one laptop running ICQ per four learners
	

	4.4* Resource(s)
	Content resources sourced or designed for use with this learning task. Specify an actual resource that has been sourced or prepared for the session, or keywords may be used to provide appropriate terms for content searches. Again, different resource types and content will present different accessibility and literacy issues, which can be assessed in 4.5 to 4.7 below.
e.g. Hand-out with joint diagrams and assembly instructions
e.g. Brontes home page
e.g. Virtual Deflector package available via intranet
	

	4.5 Professional support requirements
	Requirements for supporting staff (e.g. technicians, learning resources staff) arising from fields 4.1-4.4 above. 
e.g. technician to set up data projector in room ST12.

e.g. ICT officer to be available during drop-in session
e.g. media services to transfer transparencies to CD-ROM
	

	4.6 Access issues
	Issues relating to access arising from fields 4.1 to 4.4 above. Refer to access needs of learners 3.3.1 as well as affordances of the settings, tools and resources.
e.g. 
	

	4.7 Functional access issues
	Any learner skills and literacies that may need to be addressed, arising from fields 4.1 to 4.4. above. Refer to competences of learners defined in 3.3.3, as well as affordances of the setting, tools and resources.
e.g.
	


	Field
	Example(s) and guidance
	Your entry

	The remaining fields (5 and 6) are for evaluating and reflecting on the outcomes of the learning that has been described. If the template is used only for planning, these fields may be left blank. However, the value of the description will be enhanced if there is evaluation and refection, however informal.

	5. Outcomes for learners

	5.1 Assessment scores
	Grades or other formal assessment outputs for the learner(s) involved:
e.g. mean grade of 72.5 as compared with 67 in parallel module
e.g. essays showed greater range of references and depth of analysis than in previous years
	

	5.2 Learner feedback
	Outcomes of any evaluation, formal or informal, carried out with learners, including feedback from module evaluation forms, student reps etc 
	

	5.3 Learner observations
	Report from any observations, formal or informal, carried out during the learning, including anecdotal evidence from professionals involved
	


	6. Reflections

	The fields given here are examples only. Different practitioners will prefer to use different prompts for reflection, and different e-learning projects or programmes will be concerned with different key issues.

	Field
	Example(s) and guidance
	Your entry

	6.1 Aims and priorities
	Main priorities of the practitioner in delivering this activity, based on the entries for sections 1-4 above:
e.g. the focus may have been on specific learner needs, on enhancing a skill, on covering a tricky area of the curriculum, on making use of a particular technology etc.

	

	6.2 Benefits and opportunities
	Assessment of what worked well and/or what the benefits were in taking this approach
	

	6.3 Problems and risks
	Assessment of what worked less well and/or what the risks were in taking this approach

	

	6.4 Advice
	Advice to another practitioner planning to deliver a similar activity or use a similar technology or approach 
	

	6.5 Other reflections
	Any other reflections on the process of planning and delivering this activity, on the outcomes for learners, and on what the practitioner has learned.
	


