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	Section One: Summary – oval v thorough and detailed report. Confident project. Sound data analysis and good communication links between the team and course teams. Could the PB-LXP questionnaire be shared via the wiki?

	Outline Project Description

This project focuses on students studying work-based courses where, of necessity, students experience and use technologies in different locations, including their work places. Our definition of work-based courses include those where the practice element is a professional requirement (such as nursing, social work, etc.) and those where the course is designed to meet the work requirements in relevant employment sectors and requires professional practice to be developed through completion of course work and assessment. We use the term ‘practice-based’ to cover both types of courses. The project will run over 2 years (3/07- 2/09) and will provide a richer understanding of how students are learning with a range of technologies across different boundaries, the strategies they use to manage the process, barriers/enablers, key critical moments and the relationship between student practice and institutional practice/policy.

The project is progressing substantively along the lines of the original proposal. We have made some minor updates, including refinement of the initial research questions; most significant here is the addition of a question looking at learning outcomes. The original proposal listed six programmes that we intended to follow. We have since revisited this list through discussion with the course chairs
 and in light of the revised research questions, as a result we have made some minor changes and added in an additional programme – bringing the total we intend to investigate to seven. All seven course chairs have agreed to participate in the project and are happy with the methodology we propose to adopt. 

The questionnaire for our wider survey has been finalised and approved by the student research panel at The Open University (OU). This will ensure that the sample of students we target are not being over researched. Ethics approval has also been obtained. The survey is based on the instrument developed as part of the Phase One LXP project
 and an instrument developed by our research consultant Maarten De Laat. We adapted these and adding new questions to suit the focus for study for PB-LXP. This will give us baseline measures of a wider sample of students, which we can then compare with our more selected sample of students, primarily through the in-depth interviews. The survey will be staggered due to different course start dates, but will take place around mid-course early next year.

For each of the seven programmes we are producing case studies – which will provide a rich set of contextual information about the courses (including course chair and tutor perceptions, description of the course itself, etc.) to complement the data we will collect from the students.  A major aspect of our work to date has been collation of the case study data. One case study is being created for each course. It describes the course in detail, focusing in particular on how technology is used. Any issues and themes that are likely to be of relevance to the PB-LXP research focus have been highlighted. For each case, documentary evidence was used to provide an overview and further detail was gathered by interviewing the course chair or course team member for each case. This has been completed for each of the seven courses we are investigating.

We are currently interviewing course tutors by email and phone (the aim is to interview two tutors for each case), to further add to the case study reports, this is almost completed for all the seven cases, but is ongoing. We are liasing with the course teams and tutors to provide us with an appropriate sample of students for out in-depth interviews.




	Section Two: Activities and Progress

	Recruitment

Dr. Rob Edmunds joined the project team as the principal research fellow in June 2007. He previously worked on the ESRC TLRP Social and Organisational Mediation of University Learning (SOMUL) project,
 which has excellent synergies with the research focus of PB-LXP.

Project organisation

We have set up an internal document space to share documents. An issues file helps to record progress on activities and highlight issues. We are all co-located and so communication has been through a mixture of face-to-face meetings and email, Mary Thorpe has acted as the primary contact for liaison with the PBPL CETL
 via the current director Pam Shakespeare. Mary will be taking over as the director of the CETL next year. Maarten De Laat participated in the first cross-programme meeting and has acted as a consultant on a number of aspects, including development of the questionnaire. We originally intended to also work with the COLMSCT CETL, however on revisiting our research focus we decided it would be more appropriate to concentrate on developing the links with PBPL as the remit of PBPL is very closely aligned to our work. 
Activities

Activities so far have centred, as mentioned, on interviewing course member to form a rich picture about each course in the form of standardised case study reports. As indicated above the wider survey will now take place next year around the mid-course period. This decision was taken to provide more appropriate data from the survey. That is, the aim is to understand students’ use of technology within a practice-based course, surveying them at the very beginning of the programme is unlikely to provide much evidence of this. A more appropriate time to ask these questions is therefore when they have some experience of using the course tools and have perhaps developed their own methods of learning to some extent. See table 1. for the dates when we can collect interview data during the course span and administer the survey.

Table 1. Available span of courses for collecting data and approximate survey points

Course

Start

End

Survey @

B201

Feb 08

Oct 08

June

B857

May 08

Oct 08

Aug

K113

Jan 08

Oct 08

June

K216

Jan 08

Oct 08

June

T228

Nov 07

April 08

Feb

T885

Oct 07

Feb 08

June 08

Oct 08

March

M883

Nov 07

May 08

April 08

Oct 08

Feb

Another major change is the courses we have decided to investigate. One of the social work courses has been dropped and two new courses added to give a better spread of subject areas: to include Engineering and Business Studies. See table 2.

Table 2. Courses selection

Original set
T228

Cisco

Networking
T885

Team

Engineering
K113

Foundations

for Social

Work Practice
K216

Applied Social

Work Practice
M883

Software

Requirements

for Business

Systems
K214

Extending

Professional

Practice
Final set
T228

Cisco

Networking
T885

Team

Engineering
K113

Foundations

for Social

Work Practice
K216

Applied Social

Work Practice
M883

Software

Requirements

for Business

Systems
B201

Business organisations and their environments
B857

Current issues in public management and social enterprise
The main data collected so far are a set of course team and Associate Lecturer interviews which have been transcribed. Sample interview schedules for these are included in Appendix B. Although not yet used, Appendix A shows the survey instrument. The survey instrument has been carefully developed to ensure that it meets the requirements of the central programme and in particular that data can be abstracted for the Learner Profile. This approach was taken as the OU restricts the number of questionnaires administered to students during a course. Our current questionnaire, along with the demographics routinely collected by the OU, should cover all the information required for the learner profile. The survey asks questions covering students' experience and use of technology; how they use it to study and communicate. The survey will be administered online by the Survey Office in IET, which supports all the major university-wide surveys of OU students. As the source of all OU student feedback surveys, IET provides a professional and wholly reliable system for the support of the survey we are carrying out.

Data analysis will follow conventional quantitative and qualitative methods. All the transcripts will be coded using QSR Nvivo to pull out the relevant themes for the project objectives. Interviews to date have been conducted by Rob Edmunds and Mary Thorpe.  Edmunds, Thorpe and Conole are currently analysing the transcripts to draw out emergent themes and ensure validity. Once a relatively stable set of themes has been developed, Maarten De Laat will provide a critical reflection on the progress to date. 




	Section Three: Outputs, Outcomes and Deliverables

	The major outcome of the research at this stage will be a series of in-depth case studies which will provide a rich description of learners’ experiences of practice-based blended learning, focusing in particular on:

· characteristics of the learner group (age, experience, level of study, work demands, etc.) and how these affect the use of technology and the role it plays in their learning,

· stages and processes of technology use as these develop during study, and across courses and different sites of learning,

· the interaction between work, institution and personal/social sites for learning and the impact this has on the quality of learner experience,

· contrasting experiences of highly skilled and novice technology users and the impact of institutional practices and expectations,

· relationships between the design of the technologies included in courses, and achievement of course learning outcomes.

The second outcome is the development of the questionnaire. This will be administered at the times given above and will provide baseline data about a wider range of students’ use of technology in the target courses, along with the necessary demographics. The next stage will be collecting data on the agreed selection of students across the seven programmes. 

Recommendations for policy, research and practice will be made and will draw together the implications of the case studies and their analysis. The project brings together workplace and personal/social settings together with institutional course and support structures. The relevance of this for campus-based institutions is that their students on work/practice-based learning are similarly ‘off site’ vis a vis the campus, and we share the same challenges in terms of integrating our academic context with the opportunities and requirements of workplaces. 

The OU has a long history of supporting students in different learning contexts. ICT has expanded the number and sophistication of the tools with which to achieve this support, and these are available and potentially useful to campus-based universities as much as the OU. The boundaries between the OU as a ‘distance learning’ provider and campus-based institutions are blurring and this project will make a significant contribution to building shared understandings about technology use and the lessons for institutional policies and practice.

Outputs to share could be the questionnaire and the case study reports (suitably made anonymous), practical lessons learnt, and methodological issues which have arisen. 



	Section Four: Dissemination

	Initial dissemination activities have focused on awareness raising about the project, its focus and approach and links with other projects in the programme and the predecessor project in phase one (LXP). We intend to use as wide as possible range of dissemination vehicles to publicise the project. 

Examples to date are listed below:

1. M. Thorpe has had a meeting with representatives from the Institute of Distance Education at the Korean National Open University about the PB-LXP and potential collaborative links with the organisation related to the learner experience research, following her invited keynote in October 2007. 

2. Conole, G. and Thorpe, M. (2007), ‘Learners’ experiences of blended learning environments in a practice-based context (PB-LXP)’, CTSS conference, The Open University, May 2007.

The following make reference to PB-LXP as part of broader presentations.
3. Conole, G., de Laat, M., Dillon, T. and Darby, J. (2007), ‘A study of students’ experiences of technologies’, paper accepted for the EARLI 2007 conference, September, Budapest. 

4. Conole, G. (2007), The student perspective: the everchanging landscape of technology use, EUROCALL 2007, 7th September, 2007, Coleraine, Video available online http://vsportal2007.googlepages.com/home
5. Conole, G. (2007), 'The technology enabled university - implications for teaching and learning', Education in a changing environment conference,14th September, Manchester

6. Conole, G. (2007), 'Design and the student experience: understanding students' actual use of technology in the design process', International Conferences on Learning and Teaching with Technology in Art Design and Communication, 13th September, 2007, University of the Arts, London.

7. Conole G. (2007), Making sense of today’s technology-enhance environment for learning, invited keynote, IADIS elearning conference, Lisbon, Portugal, July 2007.

8. Conole, G. (2007), The student experience – how does it align with policy, invited keynote, EDEN conference, Naples, Italy, June 2007. 

9. Conole, G. (2007), Tailoring support for the net generation, invited keynote, 2nd International Blended Learning conference, Hertfordshire, June 2007.

10. Conole, G. (2007), ‘Focusing on the student perspective: how are students really using technologies for learning’, Invited keynote, UMSLG / UHSL Open Forum: E-learning in Health and Medicine, London, May 2007.  

11. Conole, G. (2007), ‘Application of e-learning research to practice-based learning contexts’, presentation at the PPBL CETL workshop, Milton Keynes, 7th June, 2007..

12. Conole, G. (2007), ‘Findings from the LXP study - How do learners engage with and experience e-learning?’, invited talk, LLAS e-learning conference, 1st – 2nd February 2007, Southampton

13. Conole, G. (2007), ‘Taking the student perspective: what are students’ actual experiences of technologies?, Invited talk, JISC Online Conference, 11-12th June, 2007. 

In addition two blog entries related to the JISC Learner Programme have been posted – one advertising the ‘In their own words’ publication (http://e4innovation.com/?p=32) and one linking to one of the presentations listed above (see http://e4innovation.com/?p=15, also available in Slideshare).

One of our research students in IET, Binhui Shao, has just completed her MRES on a related study, looking at the mismatch between course designers’ expectations of the use of technologies and students’ actual use and experience.   She is now starting her Ph.D. in this area and we will explore to what extent it is appropriate for this to align with the PB-LXP study. 

Forthcoming activities
· 16th October 2007: JISC Support and Synthesis Workshop for the JISC phase 2 learner experience projects: Data analysis, at The Open University hosted by the PB-LXP project
· 24th October: CETLS workshop hosted by the PB-LXP project. See Appendix D. for the days program

· Networked Learning 2008 abstract: We have also contributed to the proposed symposium at Networked Learning 2008, led by Helen Beetham. 



	Section Five: Evaluation

	As described in the initial report the project is by its nature an evaluation – hence see the details on the research methodology and progress. No separate evaluation is being undertaken as we think this would be inappropriate and unnecessary. Contribution to the programme level activities and wide dissemination and sharing of findings as they emerge will ensure that we adopt a critical reflective approach to the project. 

	Section Six: Issues and Challenges

	We were delighted to be able to recruit an excellent researcher with a track record of relevant experience on related projects. The project is progressing well. Having a number of us as core researchers has enabled us to stagger involvement in the project alongside other external commitments, it has also meant that we have to date been able to ensure that one or more representatives of the project attends relevant external activities and programme level workshops. As outlined in the previous report we have considered the various risk factors associated with our project, one of the key strengths we feel is that the project is located within IET so there is a lot of expertise in e-learning which can be drawn on if needs be.  

Liaison has proved time consuming, both with the course teams and the CETL contacts. It requires constant effort on our part to be both sensitive to their work loads and to identify benefits to them of being involved in the project. Mary Thorpe’s role has been vital in this respect as she an excellent track record within the University. Our workshop on the 24th October is an important marker in terms of developing the relationship with our CETL partners. We also do not underestimate the time and effort it will take to ensure an appropriate level of engagement with the students. We have a small honorarium built into the budget, but also anticipate that developing a good and regular communicative relationship will be important. The OU’s experience generally in mechanisms of supporting students and maintaining communication will be valuable in this respect. 



	Section Severn: Support

	Continued liaison in terms of what the other projects are doing and sharing of issues. 


Please note the interim reports will be made available on the JISC website and on the programme wiki with the budgetary information removed.

Appendices

A. PB-LXP questionnaire
B. Course team interview schedule
C. Research Methods for the JISC PB-LXP Project
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This questionnaire is about your experiences with technology in general and particularly in the context of your studies. All the information you provide in this questionnaire will be treated in the strictest confidence. Thank you for your help.

	Please select/tick the appropriate box, from the options available. Do not spend too long on each item. 

For example:

@ i
 @i
.Xi.
@i


Part B is about your experiences with technology 

This section asks about technology you use during your study time. Put a cross in the boxes beside each type of equipment to indicate ownership and use.
	

	Please put a cross in the box like this:    .Xi.
	Use frequently
	 Use sometimes
	 Don't use
	Owned by  me

	B1.
	Desktop PC   


	Llll
	Llll
	Llll
	Llll

	B2.
	Mac Desktop
	Llll
	Llll
	Llll
	Llll

	B3.
	Laptop PC
	Llll
	Llll
	Llll
	Llll

	B4.
	Laptop Mac
	Llll
	Llll
	Llll
	Llll

	B5.
	PDA/Pocket PC
	Llll
	Llll
	Llll
	Llll

	B6.
	Tablet PC
	Llll
	Llll
	Llll
	Llll

	B7.
	Memory stick/USB Drive
	Llll
	Llll
	Llll
	Llll

	B8.
	CD/DVD
	Llll
	Llll
	Llll
	Llll

	B9.
	Digital Photo Camera
	Llll
	Llll
	Llll
	Llll

	B10.
	Digital Video Camera
	Llll
	Llll
	Llll
	Llll

	B11.
	Scanner
	Llll
	Llll
	Llll
	Llll

	B12.
	MP3 Player/iPod
	Llll
	Llll
	Llll
	Llll

	B13.
	Mobile phone + web access
	Llll
	Llll
	Llll
	Llll

	B14.
	Mobile phone with video
	Llll
	Llll
	Llll
	Llll

	B17.
	Other technology (please specify below) ……....
	Llll
	Llll
	Llll
	Llll

	
	



This section is about your general use of the web outside of your studies. 

	B18. How many hours a week do you typically use the web for
	Llll Llll hours


	B19. Please indicate what you typically use the Web for. (tick all that apply)


	News/Entertainment
	Llll
	YouTube
	Llll
	Online gaming
	Llll

	Shopping
	Llll
	MySpace/Bebo/

Facebook
	Llll
	Virtual worlds
	Llll

	ebooks/journals
	Llll
	Flickr
	Llll
	Podcasts
	Llll

	Managing websites
	Llll
	Blog
	Llll
	Music downloads
	Llll

	Bookings (e.g. Travel, events, train fairs)
	Llll
	
	
	
	


	B20. Please indicate any other uses of the web



This section is about study related activities you engage in that use technology

	B21. Please indicate what you typically use technology for from the list below. (tick all that apply)


	Communicating with students                 
	Llll
	Doing a learning task individually                
	Llll
	Oral presentation                
	Llll

	Communicating with family/friends                
	Llll
	Gathering information                
	Llll
	Planning a group learning task                
	Llll

	Communicating with tutors/teachers                
	Llll
	Listening to course material                
	Llll
	Planning an individual learning task                
	Llll

	Doing a learning task collaboratively                
	Llll
	Managing information                
	Llll
	Reading course material                
	Llll

	Revising for an exam                
	Llll
	Viewing course material                
	Llll
	Writing an assignment
	Llll

	Self assessment exercises                
	Llll
	Other
	………………………………………….


Part C is concerned with the types of communication and online learning tools you use.

	 Please indicate in the table below what kinds of social communication tools you use if any (tick all that apply).
	

	
	Course Related Use
	Social Use

	Please put a cross in the box like this:    .Xi.
	Use Frequently 
	Occasionally
	 Rarely 
	Never
	Use Frequently 
	Occasionally
	Rarely 
	Never

	C1.
	Discussion Forums 

	Llll
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll

	C2.
	Chat Rooms
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll

	C3.
	 Blogs
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll

	C4.
	 Wiki
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll

	C6.
	Voice over IP (e.g. Skype)
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll

	C7
	SMS text messaging
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll

	C8
	Email
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll


	Please indicate in the table below what experience you have with these online learning facilities( tick all that apply). 
	

	
	Course Related Use
	Social Use

	Please put a cross in the box like this:    .Xi.
	Use Frequently 
	Occasionally
	 Rarely 
	Never
	Use Frequently 
	Occasionally
	Rarely 
	Never

	C9.
	Online quizzes
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll

	C10.
	Podcasts or webcasts
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll

	C11
	Video conference
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll

	C12
	Submitting work/assessments online (e.g. eTMAs)
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll

	C13
	Electronic library resources
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll

	C14
	VLE (e.g. Blackboard, Moodle)
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll

	C15
	Online assessments/exams
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll

	C16
	Eportfolio (e.g. MyStuff)
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll

	C17
	Search engines
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll

	C18
	Any other experience of online learning you may have had?


	


	This section is about the extent you use IMS (Instant Message Service), e.g. MSN Messenger, Yahoo, ICQ, etc. We are interested in your use connected with your studies, but please also indicate social use.
	

	
	Course Related Use
	Social Use

	Please put a cross in the box like this:    .Xi.
	Use Frequently 
	Occasionally
	 Rarely 
	Never
	Use Frequently 
	Occasionally
	Rarely 
	Never

	 C19.
	Text chat/messaging

	Llll
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll

	C20.
	File sharing
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll

	C21.
	Video messaging (webcam)
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll

	C22.
	Audio sharing (e.g. voice msg)
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll

	C23.
	Whiteboard
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll

	C24.
	Other technology (please specify below) ..
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll

	
	
	


Part D is concerned with the types of software you use

	
	Course Related Use
	Social Use

	Please put a cross in the box like this:    .Xi.
	Use Frequently 
	Occasionally
	 Rarely 
	Never
	Use Frequently 
	Occasionally
	Rarely 
	Never

	D1
	Word Processing 

	Llll
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll

	D2.
	PowerPoint /Keynote
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll

	D3
	Spreadsheets (Excel)
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll

	D4.
	Database (Access)
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll

	D5
	Mind Mapping Software
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll

	D6.
	Image Editing (e.g. Photoshop)
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll

	D7
	Video Editing (e.g. Movie Maker)
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll

	D8
	3D Modelling, (eg 3D studio)
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll

	D9
	Bibliographic Package (e.g. EndNote Reference manager)
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll

	D10
	Simulation Software
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll

	D11
	Statistical Software (e.g. SPSS)
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll
	Llll

	D12
	Other…
	
	
	
	
	
	
	
	


	 Please indicate how experienced you feel with installing software on computers?
	

	

(Please cross one box)
	

	D12
	Very comfortable, regularly install software and updates


	Llll

	D13
	Reasonably confident, some experience of installing software
	Llll

	D14
	Not very confident, limited experience
	Llll

	D15
	Not comfortable, never installed or updated software


	Llll


	D16. Have you customised your computer to suit your personal preferences (please see below for examples of what we mean) 
	Yes
	No

	
	Llll
	Llll

	
If yes, please tick all boxes that apply
	

	D17
	tool bar(s) and menu items
	Llll

	D18
	mouse buttons
	Llll

	D19
	background colours
	Llll

	D20
	icon sizes
	Llll

	D21
	print size on screen
	Llll

	D22
	language
	Llll

	D23
	Other (please specify below)
	Llll

	
	………………………………………………………………
	


Part E is concerned with your views about ICT. By ICT we mean the use of any activity of Internet or communication service or electronic device that supports you in learning activities.

	
	
	Agree strongly
	Agree
	disagree
	Disagree strongly

	E1.
	I expect ICT will be a necessary element of my studies
	Llll
	Llll
	Llll
	Llll

	E2.
	I think ICT will be one of a number of important components of my studies
	Llll
	Llll
	Llll
	Llll

	E3.
	ICT will make it easier for me to study on this course
	Llll
	Llll
	Llll
	Llll

	E4.
	With ICT I will be able to interact more with other students
	Llll
	Llll
	Llll
	Llll

	E5.
	Getting access to an Internet-connected computer is not a problem for me
	Llll
	Llll
	Llll
	Llll

	E6.
	I look forward to use ICT in this course
	Llll
	Llll
	Llll
	Llll


	E7
	Is there anything else you would like to tell us about your use of technology

	
	


Part A asks for some background information about you. Please write in the relevant information or tick/select the appropriate box beside a question. If you not wish to give personal information please go to A8.

	A1. your name  
	



	A2. Your Gender:
	Female
	Llll
	Male
	Llll
	
	A2. Your age:
	Llll Llll years



	A3. What is the name of your degree course?  
	



	A4. What is your main subject (or subjects)?
	






	A5. Your Email address 

 (Confidential This will only be used by researchers to contact you with results or possibly for more information)
	



	A6. Contact number

Mobile or home
	
	
	
	
	
	
	
	
	
	
	
	
	
	


	A7. Your First language?  
	



	A8.  Your Employment status (hours per week)?
	

	

(Please cross one box)
	

	
	Full-time - 30+ hours
	Llll

	
	Part-time - less than 30 hours
	Llll

	
	Part-time - less than 10 hours
	Llll

	
	Unwaged
	Llll

	
	Other (please specify)
	



	A9.  Your Previous highest educational qualification?
	

	

(Please cross one box)
	

	
	A levels/ Scottish Highers
	Llll

	
	GNVQ/NVQ/SVQ Level 3/AVCEs
	Llll

	
	GCSEs/GCE O Levels
	Llll

	
	BTEC national diploma
	Llll

	
	Qualification from Access course
	Llll

	
	Undergraduate degree
	Llll

	
	Post-graduate degree
	Llll

	
	Other (please specify)
	



	A10.  Please indicate where you study mostly?
	
	
	

	

(Please cross all boxes that apply)
	Mostly
	Often
	sometimes

	
	At home
	Llll
	Llll
	Llll

	
	At my place of residence (not home)
	Llll
	Llll
	Llll

	
	At my place of work
	Llll
	Llll
	Llll

	
	Library
	Llll
	Llll
	Llll

	
	Whilst travelling
	Llll
	Llll
	Llll

	
	Other (please specify)
	



	A11.  Please indicate what time of the day do you study?
	
	
	

	
(tick all that apply)

	Mostly
	Often
	sometimes

	A7.1
	Mornings
	Llll
	Llll
	Llll

	A7.2
	Afternoons
	Llll
	Llll
	Llll

	A7.3
	Evenings
	Llll
	Llll
	Llll

	A7.4
	Later nights
	Llll
	Llll
	Llll


Thank you for completing this survey. The results will be kept anonymous, though the aggregated data will be reported. If you require any further information please contact
R.Edmunds@open.ac.uk

Appendix B

PB_LXP
Interview Schedule for course team interviews: 
Question Strategies for Course Chair/Team member Interviews

A
Institutional strategies and course level practices (H in our map of issues)

(General Course Characteristics and Design Issues)
1.
What were your overarching aspirations for the course and what role did you envisage for ICT in supporting these aspirations?

2.
Does ICT play a role in terms of delivering specific learning outcomes? Are these developed progressively or localised in particular blocks etc?

3.
What technologies are you using in what ways?

Prompts here in relation to categories of technology use

communicative(conferencing, email, lyceum/replacement), 

Social software (blogs, wikis, mystuff/eportfolio)

Information handling (Internet search/evaluation, CD/DVD)

eAssessment (formative/summative)

4.
Are there any institutional strategies or current policies and practices that present barriers for 4a) students? 

4b) the course team?

B
Student experience and response (A, C, D & E)

(including Student Workload)
5.
What evidence do you have about how learners are making use of ICT for your course and for supporting their study process generally?

Prompt: Are there any particularly effective elearning strategies you are aware of?

6.
Are you aware of students using ICT in ways that you did not expect?

7.
Do you know of other ways students use technologies outside those prescribed by the course (i.e. use of their mobile phone for course related matters, MSN chat, etc)

8.
Are there key moments or stages in the course which are critical for ICT usage/skills development? (E.g.choice points or developments such as an assignment might require)

9.
Do you feel that students develop their ICT skills and usage noticeably, by the end of the course?

10.
Is your impression that students cope with the workload reasonably well? Did you build-in study time specifically in relation to ICT usage/skills development? 

Prompt: Is there a proportion of study time devoted specifically to ICT?(if so what?) Did you build—in more student-directed study time in relation to ICT usage on the course?

11.
Have any issues arisen in terms of the impact of technology on the assessment of the course?

C
Reflective overview comments
12.
Are there ways in which your course is distinctive from other OU courses/courses you’re aware of?

13.
Looking back over the whole course, do some aspects stand out for you as really effective –  absolutely key areas of the teaching ? (What are these?)

14.
With the benefit of hindsight, would you change anything or do things differently – in terms of ICT usage and/or design?

15.
Have your original ideas changed in any way ? Have you actually changed anything since year 1 – or do you plan to do so? 

16.
In your view are there particular things that the University ought to be learning from your course ?

Additions for Staff Tutor role
Has it been difficult to recruit tutors with the right kind of experience for the course ?

Do you use moderators/other support staff as well ?

Do tutors have any particular problems in tutoring on this course ? and any aspects they enjoy ?

In your view, what are the key points where tutorial support is required on this course?

How often do you expect tutors to log on ? and moderators ?

MT/GC

April 2007

Appendix C.

Research Methods for the JISC PB-LXP Project

Learners' experiences of blended learning  environments in a practice-based  context
Mary Thorpe on behalf of the  project team 


Research into student learning
 The PB-LXP project aims to provide 'thick  description' (Geertz, 1973) about a sample of students  and their use of ICT in association with studying one of  the six courses selected for research. The case study  approach has a primary aim of exploring individual  experience, in relation to the key questions for the  project which closely map those for the JISC programme  as a whole, to which we have added a seventh area, new  since the project proposal, on learning  outcomes: 


Choices           
how  are choices constrained or enabled by work practices and  work roles? How do learners use technology to fit  learning into work and study time? Is there a mismatch  between course-designed use of tools and students'  actual use?


Critical  moments          
how  do relationships with mentors, tutors, colleagues etc  influence technology usage? Is there evidence of a  learning trajectory in successful use of technology,  over the period of entry to completion? Were their  critical moments in their personal circumstances and/or  environment leading to changes in the use of  technology?


Institutional policies
Do  institutional practices undercut or support technology  use for practice-based learning? Are there ways in which  positive workplace practices could be recognised and  highlighted in course guides, with the possibility of  increasing their adoption?
 

Institutional  systems
How do these support student use of technology across  multiple settings?
 Highly skilled  e-communicators
what are the strategies they use and  how can these be used to develop both course design and  practice-based learning?
 Personalising tools  and environments                 
how  are students appropriating tools across their different  learning contexts - work, institution,  personal/social?
How do students envisage future use  of tools to support their professional practice and  continuing professional development?


Learning  Outcomes
In what ways does ICT usage support  effective achievement of specific learning outcomes by  students?
What pedagogies/learning designs do course  teams use to deliver specific learning outcomes?
Is  there a mismatch between designs/pedagogies used by  course teams and student use of ICT to achieve learning  outcomes?
 In common with other projects within  the first and second stage of the programme, there is an  emphasis on empirical data and mapping of individual  experience in order to fill a perceived gap in our  knowledge of ICT usage by students (Sharpe et al 2006).  However there is a rich student research literature that  precedes the development of e-learning, inspired by the  work of Marton and colleagues from the nineteen  seventies.  This has led to the development of  validated questionnaires and research approaches that  offer an important starting point for this research.  Students' use of ICT is hugely important, but we have no  evidence as yet that it has rendered obsolete some of  the frameworks within which student learning more  broadly has been researched, albeit working primarily  from teaching and learning contexts that did not use  ICT.
 The research into student learning  approaches has generated a series of studies in both  campus-based (Entwistle et al, 2000) and Open University  contexts (Richardson, 2000) that provides evidence for a  model of student learning in  which
a)      Student  perceptions of the teaching environment and student  study behaviour are mutually influential - there is a  bi-directional association between the  two.
b)      Students'  demographic background directly impacts on their  perceptions and study  behaviour.
c)      Measures  of learning outcomes are both directly influenced by  demographics, perceptions and study behaviour, and  indirectly influenced through the mutual influence of  these key sets of variables.
 Richardson has  summarised this work in the form of a general model of  possible causal linkages, where there is evidence to  substantiate all the pathways shown below in A to G  (Richardson, 2006, p869):


Demographic  background
Perceptions of academic  environment
Outcome measures
Study  behaviour
BACEFGD                


Richardson emphasises that there is a  bi-directional causal relationship between variations in  perceptions of the academic environment and variations  in study behaviour.  Studies of student cohorts  using the Course Experience Questionnaire and the  Approaches to Studying Inventory, combined with analysis  of age, gender, prior qualifications and course marks,  provided evidence for causal paths between all the  elements shown in the model. Student demographic  backgrounds affect perceptions of the academic  environment and study behaviour. Each of these in turn  directly affects outcome measures, and mutually  influences each other. Richardson comments that  'attempts to enhance the quality of student learning in  higher education need to address both students'  perceptions of their academic context and their study  behaviour within that context' (Richardson, 2006 p.  89).
 This is a relational approach to student  learning, in which the perceptions of students are  influential and may not necessarily match what  teachers/course designers assume has been delivered.  There may be a disjuncture in other words, between the  teacher and institutional perspective, and what students  perceive in their own course context. Sharpe et al have  also noted that the impact of teaching may show a  divergence between tutor views of impact and evidence  from students themselves (Sharpe et al, 2006). This  research does not fit with a learning styles approach,  in that students are perceived to be able to adopt  different study approaches in different contexts,  whether because of their own motivation in that context  or the form of the teaching that they experience - or  both in combination. 
 Others have also  taken a relational approach (Jones et al, 2006) placing  the relationship however within a conception of the  teaching context as multilayered and complex. Teaching  contexts in higher education are institutionally bounded  but open to influence from a variety of stakeholders  differing in terms of their power and leverage. The  degree to which individual teachers and learners can  exert influence however is perceived to differ according  to the organisational level of practice concerned.  Macro-level institutional processes may be taken as  fixed (Jones et al 2006) from the perspective of action  that individuals might take. However at the departmental  (meso) and course level (micro), the possibilities for  influence and change to be brought about by actors  themselves within these contexts, is more  feasible.
 Goodyear et al (2003) have questioned  the importance of student approaches to learning and  argue that '...it is reasonable to expect all students  to have positive experiences on well-designed and  well-managed networked learning courses - not just those  students with more sophisticated conceptions of learning  or deep approaches to study.' (Goodyear et al, 2003,  p17). While not sharing the approaches to learning  position, this does share Richardson's assumption that  academic environments can be changed so as to influence  both student perceptions and study  behaviour.
 However the PB-LXP project is  focused on practice-based learning and therefore needs  to build in an additional area of influence and action,  because the workplace of students studying the courses  concerned will also affect perceptions and  behaviour.
  
Practice-based  learning
The literature in practice or work based learning has  areas of complementarity with the student learning  research discussed. A major theme for example is the  conceptualisation of structural factors versus  individual agency. Hodkinson et al (2004) argue against  a tendency they see in the theorisation of learning to  present learner and context as dualistic categories,  separating out mechanistically the impact of either  agency and individual factors on one hand, or context  and structure on the other. Billett (2004) has also  argued that the relationship between the individual and  the social should be properly conceived as reciprocal  and interdependent. Thorpe and Kubiak also comment that  'individual agency and structural factors operate in an  integrated fashion to generate widely divergent  conditions for learning' (Thorpe and Kubiak, 2005  p.152). The appropriate response to this dynamic and  uneven impact of the workplace on learning, is that the  local details of work contexts need to be researched and  planned for:
'...much planning and activity should be  responsive to the micro conditions of specific working  groups or contexts, as well as more macro interests  (Hodkinson et al, 2004, p22).
 One element  within these micro conditions is the working  relationships that are available to students. Eraut's  research has revealed the importance of time pressures  in the work context (see also Arthur and Tait, 2004) as  well as both management and peer relationships in  shaping the possibilities for learning that individuals  experience in different work places (Eraut, 2004). Mayes  et al (refs) have identified 'learning relationships' as  key in adult learning in the community. While there will  be limitations practically in terms of researching the  practice context, its influence on study behaviour and  learning outcomes will be explored through students' own  accounts. It represents an additional area of influence  and interaction to add to the model outlined above  derived from student learning research.
 Drawing  on this research literature therefore, as well as the  JISC funded studies themselves, there are a number of  pointers that ought to influence our research  methods.
 A          The relational nature of student learning means that  evidence about both work and study contexts, and how  these are perceived by students, must be developed  alongside student accounts of what and how they use ICT.  The social aspects of their lives will also be  influential, but taking action to intervene or influence  these aspects raises obvious practical and ethical  issues. Students' personal and work lives need to be  understood by institutions and by tutors however, so  that decision making about ICT is based on a good  evidence base about the ways in which students' personal  and social ICT usage affects their likely behaviour  around  ICT.
 B           It is important to view the student not in isolation as  they use ICT, but as part of a network of influences and  interventions, some of which they themselves make,  others where they are essentially reactive. Furthermore,  it is not always easy to identify - either for the  student or the researcher - precisely how a context has  influenced learning and it may be helpful to ask  students to comment on alternative approaches to guauge  how effective these might be. If the research is to  provide evidence that could inform decision making about  how best to shape study contexts, this may be an  important element. Contexts at the meso or departmental  level may be more susceptible to  change.
 C          Another key consideration in developing student cases  relates to the assumptions guiding analysis and  recommendations arising from the cases. Our aim is to  explore ICT usage, and our cases will all represent  students making active efforts to do so. These will  range from courses where students are unlikely to be ICT  experts to those where they will almost certainly be so.  This creates for us a dimension of expertise that will  enable us to compare findings across courses and to  speculate about changes that might prove beneficial in  one context, based on experiences of more ICT skilled  students in a more ICT intensive course context. While  not conforming to experimental research conditions,  there is nevertheless the possibility of comparing  between more and less technology intensive contexts and  more and less expert technology  users.
 D          The use of learning outcomes
 The practice-based  learning context for the selected courses from Health  and Social Care, Technology and Computing, places high  value on reflection and on relating theory to practice.  Learning outcomes for these courses typically weight  strongly ability to analyse practice contexts, to apply  theories and concepts to personal experience of practice  and to provide evidence of reflective ability. Some  courses also include emphasis on ICT skills and  information literacy, and both areas may be linked to  professional skills. We need to relate data collection  to these goals of the course study process too. One  implication of this is that we should evaluate  technology use in relation to helping students with  these practice-based learning outcomes. This might be  done by using course learning outcomes in the interview  schedules so that we collect student impressions about  whether ICT supported the goals of their learning and  the course learning outcomes, as well as the process of  getting their learning done - a difficult distinction to  make sometimes. However research elsewhere gives an  interesting example of the contrast between a tool that  enables task completion but that also undermines the  learning process that the task is intended to enable.  The edit, cut and paste function, while key to  assembling usable information, may do little to support  students' active learning and reflection for example  (Morgan et al, 2006).
 These considerations have  led to the addition of an area of questioning to do with  learning outcomes, for the research, referred to  above.
 Sharpe et al refer to occasionally  discovering 'transformative course level practices  underpinned by radical course designs' and to students  taking a holistic view of technology usage - drawing  together their personal and course  experiences.
 Higgins (2003) reviewed ICT in  schools and reports it can improve learning through  increasing time on task, providing feedback,  demonstrating complex processes visually and prompting  discussion. Indicators such as these could be used in  schedules and surveys. The aim would be to relate usage  to learning processes not just to identify individual  differences - which Sharpe et al report were such a  feature of the response to ICT.
 We need to map  rationales for ICT usage in the courses concerned,  relate to learning outcomes and create visual maps of  activities in some/all courses. There is a need to  document the context, and the way that ICT is perceived  by lecturers/course teams, in order to stand back from  the data on ICT usage and relate it to contextual  factors and interpretations of what teaching staff  intend to achieve. 


Research  methodology
 It is suggested that students' use of ICT for  learning should be conceptualised within a broadly-based  student learning framework in which learning is seen as  relational, and as constructed by the interactions  between biography and demographics, contextual  factors(institutionalised, work-related and personal  contexts), and student perceptions and learning  behaviour. Existing models need to be broadened to  encompass the workplace/practice context.
 Key  principles of the research methodology will be as  follows:


 Sampling
In order to  maximise the scope and richness of data about ICT usage,  extreme cases will be included as key research subjects.  Such students may be atypical but offer the best  opportunity to explore the challenges of more advanced  ICT usage and to explore future directions. The issue of  representativeness can be tackled in a variety of ways  and we propose a) to use the baseline survey to  'position' research subjects in relation to the spread  of ICT usage across a cohort, (nb this might imply that  we should survey a sample of all students on each  course) and b) to include one student within each course  group studied who could be characterised as a more  average ICT user within that  context. 
 

Context factors: Practice and  work place
While it will not be possible to  research the work context directly, a profile of the  practice and work context of each student researcher  will be generated by including questions about the work  context in the interviews and email conversations.  Students will also be asked to describe their work  relationships briefly and to explore particular  relationships that have been influential in their  learning from the practice-context. Question strategies  about this will be included in the student interviews  and learning conversations (see  below).
 

Context factors: Institution and  course design
Data on the intentions of  academic leaders of the courses included in the research  will be collected by means of interview. This will be  triangulated against course documents where students are  given explanations and guidance about course tasks and  assessment. The design of key sections of courses  included in the research will be documented using  Compendium, an open source mapping tool, to create a  visual diagram of learning design, with explanatory  commentary. In this way, different approaches and models  for constructing effective courses drawing on individual  practice as well as study, will be generated, and used  in the analysis as one factor in interpretation of  student learning behaviour and outcomes.
 Course  leaders (both OU and CETL collaborators) will also be  involved in the research and invited to comment on  research findings as these are generated. Their  perspectives represent important evidence for the  research.
 

Individual student  experience
Most data collection will be  based on learning in the natural setting and will  combine collection via audio learning logs, contributed  by students at key moments, with specific data  collection interventions. Each student will complete a  baseline survey documenting their ICT experience for  personal and social as well as learning purposes and  their work-based access to and usage of ICT.   Thereafter, a research relationship with each student  will be maintained by means of 'learning conversations'  (also referred to as epistolary interviews), where the  researcher emails each student in the sample at regular  intervals (negotiated so as to not be too intrusive for  the student) in order to explore perceptions and  experiences over the intervening period. At the end of  course assessment, students will be interviewed either  by phone or face to face, reflecting back on the events  and experiences of the preceding period of study. This  will be enriched by incorporating reflection on the data  from learning conversations and audio logs, thus  creating an 'interview plus' approach, as has been used  to good effect in earlier research (Creanor et al). This  approach combines student led as well as research led  data collection, and spreads contact across the study  period so that students keep in touch and  interested.
 

Triangulation
Triangulation  will be progressed in using both different sources of  data, and different stakeholders. Comparison and  contrast of student and tutor perspectives of the  teaching context will be set against an account of the  teaching as designed. Student accounts of their ICT  usage will be compared and contrasted between the audio  logs, survey, interview and learning conversations  data.


 Generalisation
Sharpe et  al (2006) report the very wide variation in individual  use of ICT by students, when a holistic view of blended  learning is taken, incorporating personal as well as  institutional ICT usage. This variation does not show  obvious patterns or relationships and is difficult to  predict or form generalisations about, other than in the  area of disability or culturally based student  characteristics. However Sharpe et al do offer several  broad generalisations that we intend to use to interpret  individual cases:
a)       students' metacognitive understanding of their own  learning and the roles of tutor and student influences  ICT usage -  this is referred to as a success  factor. Postgraduate students are said to be likely to  have more understanding of their own learning than  undergraduate  students.
b)      Prior  experience and attitudes towards ICT is also seen as a  key factor driving  usage.
c)      Student  approaches to learning is a contested area but one which  is recommended for further study.
 Case study  research, according to Yin (2003), can be designed in  relation to the development of theory, in the sense of  working assumptions that guide the selection of cases  for study. While statistical representativeness is not a  feasible strategy for generalisation from case study  research in many cases, theoretical generalisability  offers more possibilities. Cases need to be positioned  in relation to the early stage theory formulation set  out in texts such as those drawn upon in this paper.  Points a to c above are a case in point, and we propose  to add to these three points rich data about learning  outcomes and the design of courses, that will enable  users of the case studies to make judgements about the  relevance of the data to their own  contexts.
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Appendix D.

CETLS Workshop, October 24th, 

9.30 to 3.30 in the CETL Perry rooms 

Rooms 12 and 40

AGENDA

	9.30 – 9.45
	Arrival & Coffee

	9.45 – 10.00
	Introductions

	10.-10.30
	Project Outline
	MT
	Copy of the project proposal sent in advance and available on the day

	10.30 – 11.30
	CETLs relate to their own contexts
	GC
	Work in 2 groups on

a) What particularly interests CETL participants about the project/project research questions

b) What courses/student groups in your institutions raise comparable issues

c) What issues are raised of relevance to the CETLs represented

d) Other issues we may have missed?

	11.30-12.00
	Plenary Debrief
	MT&GC
	Each group comments in turn and we note on flip chart/PC

	12.00 – 1.00
	Summary of recent relevant research
	GC
	Presentation on related learner experience projects (Phase one JISC learner experience, Cambridge ‘day in the life of’ study and technology use surveys  from the US and Australia, etc) with Q&A/discussion

	1.00- 2.00
	LUNCH
	
	

	2.00-2.45
	Research Methods
	RE, GC, MT
	Short presentation on survey, audio logs and interview schedules with Q&A after each. Paper copies available to take away. (RE, GC and MT prepare these for their method.)

	2.45 – 3.30
	Sharing Data
	RE, MT, GC
	Presentation briefly of 2 case study reports (max 10 mins per case from M & R probably) with discussion around the issues and mutual interests in research issues. Time for consideration of whether they’re doing/will do relevant projects themselves and interest in attending future workshops

Project case study reports available but not to take away

	3.30- 4.00
	Tea/coffee and leaving


Part of the JISC-funded e-learning pedagogy programme consisting of 7 funded research projects across the UK





Visit � HYPERLINK "http://www.jisc.ac.uk/whatwedo/programmes/elearning_pedagogy/elp_learnerexperience.aspx" ��http://www.jisc.ac.uk/whatwedo/programmes/elearning_pedagogy/elp_learnerexperience.aspx�


For further information








Our project focuses on students studying work-based courses where, of necessity, students rely on their work experience and use technologies to learn in different locations.





The project will run over 2 years and will provide a richer understanding of how students are learning with a range of technologies across different boundaries and the strategies they use to manage this process.








Why is it important? 


Previous research has emphasised how students fit study around work. 


In this project, students will be using their work experience directly as part of study and the development of professional qualifications. 


This creates an added and important dimension and will allow us to understand how technology is used to study in non-conventional settings as part of work experience.�


Thank you very much for your help in filling out the following questionnaire.





Dr. Rob Edmunds Research Fellow, The Open University


� HYPERLINK "mailto:R.Edmunds@open.ac.uk" ��R.Edmunds@open.ac.uk�











� A course chair at the OU is the nominated person responsible for leading a course. Course development consists of two phases: Course Production and Course Delivery, the former had traditionally been the more work intensive of the two aspects.


� LXP survey http://www.geodata.soton.ac.uk/eLRC/learner_survey/


� http://www.open.ac.uk/cheri/SOMULhome.htm


� The OU is involved in four CETLs, see � HYPERLINK "http://www.open.ac.uk/opencetl/" ��http://www.open.ac.uk/opencetl/� for further details.





