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2. Executive Summary
The E-Assessment in Wales Project investigated the issues involved in delivering e-assessment across franchise courses, in other words HE level programmes, accredited by a host HEI (in this case, the University of Wales Institute, Cardiff) but actually delivered within a partner further education college (FEC).

The Project captured and investigated the experiences of the Project’s FE partners between March 2007 and March 2009. Project members worked with a range of institutional staff, both within the host HEI and in the partner FECs, including teachers, lecturers, support staff, technicians, managers and students.

What we did:

2.1 We identified good and poor practice in terms of the delivery of e-assessment across a franchised course;

2.2 We investigated and isolated factors hindering the effective delivery of e-assessment across a franchised course;
2.3 We investigated and isolated factors supporting the effective delivery of e-assessment across a franchised course;
2.4 We investigated the pedagogic needs and requirements from the FE perspective;
2.5 We generated both formative and summative assessments based on the needs of the FE cohort; 
2.6 We investigated and evaluated the student learning experience;

What we found:

Crucially, the Project found that any collaborative endeavour between HE and FE (in this case the delivery of a franchised course), particularly in the area of e-learning, will only be as strong and robust as the underlying policies and procedures that underpin such a collaboration.
Allied to this, the Project found that significant differences could exist between the pedagogical methods and assumptions within HE and FE. A mismatch was often discovered between the need and delivery of formative and summative assessment across HE and FE. When allied to administrative and technical disparities, the Project has confirmed that a HE / FE divide is not illusory, and has gone some way to investigate the nature of such a phenomenon within the domain of e-assessment.

This report summarises the key findings and recommendations of the Project. Our primary output is the project website which hosts all of the reports, profiles, presentations and summaries produced by the Project. 
This report expands on four key areas:
2.7 The Project itself, including a detailed account of how it progressed over its two-year life cycle;

2.8 Advice and recommendations for distribution across the HE and FE sectors;

2.9 Outputs, including reports, case studies and other relevant findings; 
2.10 Sustainability of Project and outcomes, continuity of web presence, and possible areas for future investigation.

3 Background

At its inception, the Project recognised that there remained considerable capacity for the HE and FE education sectors to provide improved services and contribute more fully to national social objectives. However, although HEFCW’s Enhancing Learning and Teaching through Technology: a Strategy for Higher Education in Wales (2007) recognised the benefits to date afforded by blended-learning, it nevertheless noted that far more could, and should be done, to leverage benefit to the student learning experience.
Providing a flexible, student-centred learning experience across Wales remains a key part of the Welsh Assembly agenda. Reaching Higher recognises the role that new technology can play in sustaining a ‘learning society’, both in terms of the learner experience, and in economic terms through reusability:

“HE needs to ensure that there is flexibility of delivery of courses, with HE provision in FE…Artificial barriers between FE and HE must be removed” 

Formative and summative assessment is recognised as the most important and fundamental aspect of the learning process. Both the HEA and Becta stress the degree to which e-assessment can provide the flexibility for learners to strengthen their understanding of key concepts, and to formally demonstrate that understanding at a time right for them. The Project team noted that increasing emphasis was placed on the role of assessment within the learning process, especially from QAA Subject benchmark statements and institutional course validation processes, but also the HE Academy. Traditionally, assessment was seen as occurring summatively, towards the end of the period of study. The Project team wished to investigate the degree to which e-assessment supported a more student-centred, formative approach to assessment.
However, the Project also understood that if the full potential offered by e-learning is to be obtained, institutional policies and practice would also need to change, none more so than in the development and deployment of assessment practice.

The Project understood that the time was therefore ripe for an in-depth evaluation of HE/FE provision, addressing concerns about the equity of the teaching experience, and quality assurance and enhancement issues. The growth of e-assessment, with its strategic and operational imperatives, seemed especially suited to such a review, linking HE concerns about new assessment methods with the FE-led drive towards e-portfolios.
The Project won funding under JISC’s e-Learning Capital Programme (HE in FE strand) which aimed to identify how e-learning could benefit learners, practitioners and educational institutions, and advise on its implementation.  One of the key programme outcomes was the piloting of new e-learning technologies to support lifelong learners, including support for HE courses in FE, widening participation, work-based learning, flexible delivery and personalised learning experiences. It was by directly addressing this outcome that the project was awarded funding for two years.
4. 
Aims and Objectives
The agreed aim of the Project was to explore and develop the role that e-assessment can play in enhancing the student experience of HE students in an FE college.

The following areas were seen as central to that aim, and in addressing the outputs of the e-Learning Capital Programme (HE in FE strand):

4.1 An exploration of the pedagogic issues and advantages of deploying e-assessment, including effective staff development, and innovative curriculum design at the HE/FE nexus;

4.2 An overview of the strategic, cultural and operational issues affecting the delivery of e-assessment within and between FE partners;

4.3 An understanding of how e-assessment can support e-portfolios;

4.4 An understanding of how e-assessment can better support work-based learning especially in regards to the role of employers within the assessment process;

4.5 An overview of the technical issues including infrastructure, delivery, security; content design, presentation, item bank use; standards, interoperability, accessibility, and the use of multimedia and mobile technologies; and finally,

4.6 An overview of establishing, administering and sharing questions pools across HE/FE institutions, including an exploration of metadata and taxonomies.

5. 
Methodology

The Project focussed on the pedagogic and institutional factors impinging on the deployment of e-assessment across franchise partners. This was done through a process of ongoing reflection and evaluation, including a review of the staff / student experience, curriculum design and deployment, question pool development and administration. 
It is important to note that the Project did not focus on software-specific issues, and nor did it become distracted by subject-specific issues. Overall management of the Project was overseen by Dr Colleen Connor, Dean of Learning & Teaching (UWIC). This was critical in giving the project executive buy-in, a situation enhanced through the membership of UWIC’s Collaborative Provision Executive Committee and Steering Group.

The day-to-day work of the Project was undertaken by Dr Spencer Jordan (Project Manager, part-time), Mr Mark Pelling (Project Manager, part-time) and Dr Peter Obee (Project officer, part-time). Key developmental work (see case study) was also undertaken by Sarah Williams, Riti Desai, Emily Bristow and Helen Ramsey (UWIC Library & Information Services).

5.1 Ystrad Mynach College

Dr Peter Obee worked closely with HND Health and Social Care, delivered from UWIC’s Centre for Applied Social Sciences (School of Health Sciences), focussing on the delivery of key assessment interventions within three modules—Personal & Professional Development (PPD), Legislation, and Psychological Aspects of Health. The course had a total of 85 students, of which 20 were taught at Ystrad Mynach as franchise students, which allowed the Project to explore the degree to which the course supported an equity of learning experience across both franchise and non-franchise students (a critically aspect of any HE/FE relationship).

These formative/diagnostic interventions also allowed the opportunity of monitoring the degree to which appropriate e-assessment could test both lower and higher order (reflective) learning. The reflective testing was done through the use of reflective entries on discussion boards.

These assessment interventions were done using both Blackboard and QuestionMark Perception (QMP), the former offering the option of using adaptive release of content based on assessment scores, the latter the potential to use some of its more advanced features such as adaptive testing.
 The following e-assessment was deployed:
5.1.1 Personal Development Planning 
5.1.1.1 Diagnostic assessments designed to test basic literacy and data interpretation skills;
5.1.1.2 Formative test about plagiarism;
5.1.1.3 Assessment designed to ensure student familiarity with the library and its use;
5.1.1.4 Discussion board assessment of work placement
5.1.1 Legislation
Question bank (120 questions, multiple choice, multiple answer, short answer) for law and legislation.

These formative assessment questions were generated by the Project Officer from a tutor’s existing questions and resources available through the Social Care Institute of Excellence.  These were deployed specifically as revision aids for students through the module, and were designed to build knowledge and confidence by selection of only a small random proportion of the questions, but allowing multiple attempts.
5.1.2 Psychology
Discussion board testing of essay themes

Discussion board testing of exam essays

Key aspects for this programme were
5.1.2.1 The degree to which these interventions could help in supporting student retention in the critical first five weeks of the course, enabling the tutors to successfully isolate those students struggling;

5.1.2.2 The degree to which these interventions could be used to support reflective, higher order learning, and,

5.1.2.3 The evaluation of the student experience as impacted by these tests; and the impact on L&T delivery and performance.

The detailed findings from this work is included later in the report. However, it was quickly noted that any HE / FE collaboration was very heavily dependent on having enthusiastic and supportive teaching contacts on both sides of the HE/FE ‘divide’. If there was no FE contact willing to encourage take-up amongst franchise students, then interventions tended to be weak or even non-existent. 

In the second year further work was done with Ystrad Mynach tutor, Karen Stratford-Davies, the Project team producing a series of formative tests to complement individual chapters from the core text book, as well as the production of a library skills test incorporating information on access to e-books and other specific online resources. 
5.2 Barry College

The Project was also involved in providing e-assessment interventions on three new Foundation Degrees (Textiles, Ceramics and Graphic Communication) at Barry College. Barry asked for multiple choice tests to help students learn basic terms and concepts; and for formative material to support the Dissertation process for their students.

5.2.1 Art glossary

One of the issues identified by the Barry College tutors was that students had a poor knowledge of the language and terminology of art, which would hinder transition to HE or any subsequent career in art.  Based on materials provided by FE tutors, rich assessments (using images and text in a variety of question formats) were created by the Project Officer and deployed.

5.2.2 Dissertation module

As part of the web-based dissertation module created through the Project in direct response to college requirements, tasks with formative and summative feedback were devised that assisted students in the process of writing a dissertation proposal and evaluating and improving the study skills needed.  Tests were also designed to educate students about what makes a good proposal/dissertation, and also to encourage the student to reflect on their proposals.

An important part of these web-based materials was the Skills Audit in which students evaluate their learning skills using an audit tool, and then take the appropriate steps as directed by the Audit. The material was written by Sarah Williams (Academic Skills Co-ordinator, Library & Information Services), and then transferred into web format by the Project Officer using Coursegenie. 
In terms of the web-based dissertation module itself, a nine week syllabus was devised, paralleling the UWIC course, with a particular topic set for each week. The content for each week took a blended approach, consisting of one face-to-face lecture with moderated online self study. Jonathon Clarkson, UWIC third year tutor for Fine Art, and Emma Adamson (Library & Information Services, UWIC) were consulted in the construction of these materials. Feedback was also obtained from the email discussion list LDHEN

Each component of this web-based course was written to be as generic as possible, while still maintaining a discipline focus, allowing the content to be reused. This has indeed proved to be the case with similar online Dissertation and Study Advice units being created for HND Social Work and Sport. 

5.3 Bridgend College
Work was also undertaken on a large-scale summative assessment for the Cardiff School of Sport module, Sports Principles and Techniques, which took place in a UWIC learning centre, with over 400 students, including a cohort of franchise students from Bridgend College. The outcomes from this experience fed into the guidance document, Summative Computer Assisted Assessment Manual, which is available for download from the Project web site. This document includes the key outcomes that have come out of the experience, including the importance of the mock exam, preparation and invigilation. Further details are also given in this report.

5.4 E-Portfolios

An important strand of the Project’s aims was an exploration of the degree to which e-assessment can support e-portfolios. Members of the team attended a number of relevant conferences and events, including Practical e-portfolios, on 28th November 2007 hosted by RSC West Midlands, and PDP and Web 2.0 – Opportunity for partnership, CRA, Bradford, on June 4th 2008.

Based on this research, two pilots were established in UWIC (Cardiff School of Sport and Cardiff School of Management) for the academic year 2008/9, which allowed the Project to explore some of the issues related to e-portfolio delivery, both for non-franchise and franchise students. In particular, a pilot was set up to explore related issues of PDP support. This is outlined below.
5.5 Evaluation
A key aim of the project was to further an understanding of the student experience on franchised courses. In October 2007 the project team attended a workshop on evaluation in Birmingham, during which the team were introduced to the JISC Capital Programme Evaluation framework, developed by Glenaffric.

Evaluation was undertaken using a variety of approaches, including both quantitative and qualitative. Evaluation was also undertaken for the content developers and staff and is included here. The Project team was able to draw on the services of an independent third party (Nicola Poole, Quality Enhancement Officer, LTDU, UWIC) to undertake some of the qualitative student evaluation.
6. Implementation

The Project was able to quickly build on strong relationships with UWIC’s consortia of FE colleges. Meetings with relevant staff were held throughout the summer of 2007, allowing the Project team to isolate two possible programmes with which to pilot CAA for the first year of the Project. Both courses were HE–led but delivered within two of UWIC’s FE partners (Ystrad Mynach and Bridgend). In July, three members of the Project team also attended the staff development day at Bridgend College, updating FE colleagues on the aims and objectives of the Project.
Concurrently, the Project team oversaw the successful installation of the QMP software at UWIC; and in September 2007 the entire team was given an extensive in-house three–day training course by the QMP trainers. The team also attended the Loughborough CAA Conference in early July as well as the QuestionMark Perception (QMP) Symposium.
By September the Project team was busy working with staff on UWIC’s Health and Social Care HND, focussing on the delivery of key assessment interventions within three modules of that programme—Personal & Professional Development (PPD), Legislation, and Psychological Aspects of Health. The course had a total of 85 students, of which 20 were taught at Ystrad Mynach as franchise students, allowing the Project to explore the degree to which the course supports an equity of learning experience across both franchise and non-franchise students (a critically aspect of any HE/FE relationship).

The Project negotiated the use of formative and diagnostic interventions that allowed the opportunity of monitoring the degree to which appropriate e-assessment could test both lower and higher order (reflective) learning (a key project aim). It was envisaged that the reflective testing would be done through the use of reflective entries on discussion boards, and that assessment interventions would be undertaken using both Blackboard and QuestionMark Perception, the former offering the option of using adaptive release of content based on assessment scores, the latter the potential to use some of its more advanced features such as adaptive testing. 
By October discussions were also underway with Barry College concerning the use of e-assessment intervention on three new franchised Foundation Degrees​—Textiles, Ceramics and Graphic Communication. Barry College asked for multiple choice tests to help students learn basic terms and concepts; online blogs to foster a sense of community and sharing between Barry and UWIC students; and for video to be used to capture and enable critical review and assessment of student presentation skills. They also asked for formative material to support Dissertation Advice for their students, and as a consequence the Project quickly acquired the services of Sarah Williams, UWIC’s Academic Skills Co-ordinator, who set about developing a series of web page tutorials, with formative testing, taking franchised students through the dissertation process.
The Project made its first conference presentation on 13th November 2007 at HEFCW’s From Margin to Mainstream: Consultation Conference on an E-Learning Strategy for Higher Education in Wales. The presentation, entitled E-Assessment: Strategies and Approaches across a Franchised Course, was well received. Programme details and conference presentation is available at http://www.rsc-wales.ac.uk/hefcw/programme1.asp
A further presentation, entitled HE in FE: Delivering E-Assessment across the Divide was given at the JISC Regional Support Centre South West Higher Education Conference 2008: Innovation Through Partnership on 8th April 2008.
Towards the end of term two (April 2008), the end of the Project’s first year, a clear picture was emerging of those areas performing more successfully than others. The initial plan of work with Bridgend College had stalled, primarily because of the difficulty in gaining a lasting relationship with an FE tutor; however, the Project’s work on the HND Health & Social Care had proved far more fruitful, with the deployment of numerous formative tests through Blackboard. The Project officer and manager attended the ‘moderation meeting’ for the course at Ystrad Mynach College, at which discussions were held with both year 1 and 2 students, providing a wealth of feedback and material to aid the improvement and development of the e-assessments. Relevant staff from the college were also involved in these consultations and helped identify issues.

However, the key to success was clearly the drive and ambition of the programme director based at UWIC. Without that, the interventions would have stalled. The tests and interventions outlined above (under section 5.1) were used greatly by the UWIC-based students of the HND; involvement of the franchise students at Ystrad Mynach, however, was less successful. When specific encouragement was offered from the FE tutor, the tests integrated into college-based learning and teaching, then franchise-student participation could be good; without the drive of a college-based champion, however, participation could flounder. This was to become a common theme experienced by the Project.

In feedback, the students expressed their support for the formative testing; the use of discussion boards as a means of formatively assessing student work placement experience was well received by the UWIC-based tutor, potentially enabling her to communication with the franchise students asynchronously. Although take-up proved to be poor in that first year, both college and UWIC tutors expressed their support that such interventions, when properly embedded, would aid student retention in the critical first five weeks of the course, enabling the tutors to successfully isolate those students struggling.

By the end of the first year, the Project had identified a number of issues that were deemed critical. Although not directly related to the development and implementation of e-learning and assessment, they were fundamental to the Project’s success in year two. They included:
6.1 The equality of teaching resource across HEIs and FECs. This included ensuring that material developed by the HEI can be accessible by all partners, and not restricted by technological or financial issues.
6.2 The capacity of FE tutors to research, develop and implement project outcomes and outputs, without resource to release them from full timetables and commitments. 
6.3 The capacity of HE and FE staff to develop Project-initiated work after the lifetime of the project.
6.4 The need to provide common technological platforms to ensure smooth roll out of e-learning and assessment across all partner institutions.
6.5 The need to acknowledge cultural differences between the FE and HE sectors, and to ensure that students receive a ‘seamless’ learning experience. 

Technical issues had also risen. As reported above, QuestionMark Perception (QMP) was trialled in the autumn and winter terms of 2007/8. Members of the Project also joined the QMP Users’ Forum. However, a number of issues concerning QMP quickly surfaced:

6.6 QMP’s high level of complexity, both in terms of question creation but also deployment. It was recognised that UWIC would need a dedicated team to run QMP successfully, something that was not considered to be scalable or even desirable. One of the strengths of Blackboard was its recognised ease of use, both by the Project team but also by the tutors themselves. Such ease of use facilitated a more devolved model of content and assessment creation, freeing up the Project team to concentrate on learning and teaching issues.
The Project team were also aware of performance issues about QMP reported elsewhere, through the QMP Users’ Forum.
6.7 UWIC’s IT department was unwilling to allow open dll access to QMP tests because of security issues; the FE tutors were happy to use Blackboard which they felt offered all the functionality they required. 
6.8 A debate ensued, however, about the relationship and benefits of certain college VLEs (in this case Moodle) and UWIC’s Blackboard system. Although the team was more than happy to work with Moodle as the primary interface, the FE tutors felt strongly their students should have access to UWIC’s own system. One reason for this approach was the recognised importance of parity between the HE and FE cohorts of the programme; another issue raised by the FE tutors was the higher degree of support that they felt Blackboard would have in comparison to their own inhouse system.
6.9 Concurrently, Blackboard strengthened its assessment functionality, particularly the robustness of the software during this period of the Project’s lifespan.

For these reasons a decision was made to move away from the use of QMP as a key delivery platform for e-assessments. The Project team focussed instead on the use of the University’s VLE, Blackboard, a product that appeared to satisfy most of the needs of both the host HE and partner colleges in terms of functionality and performance. 

At the Project meeting with JISC at the end of Year One further changes were agreed with the Programme Managers. The decision was made to sideline the original focus on the construction and maintenance of institutional and national question banks, and instead pay particular attention to IMS interoperability. This was felt to be of particular importance given the decision to use Blackboard as the main assessment engine. It was also agreed that the Project should draw on the expertise of CETIS.

In its own review of progress, the Project team recognised that a number of issues had arisen that had either delayed or hindered progress in certain areas of the Project Plan. These can be broken down into two subsections:

6.10 Internal issues - The Project was rather too ambitious in terms of the spread and depth of the work outlined in the original Project Plan. The areas where work had not progressed as much as it might in Year One included 

6.10.1 IMS compatibility and availability of question banks

6.10.2 the evaluation of interventions themselves

6.10.3 and e-portfolio development
6.11 External issues - One of the greatest issues had been the difficulty of forming and then maintaining partnerships with FE tutors willing to be part of the Project. It was already becoming clear that this could partly be explained by the very different cultural environment of the FE sector, the hours taught for instance and the availability of onsite support. This situation was not helped by localised industrial action from April 2008 and low morale within the Welsh FE sector.
As a result of these findings, the original Project Plan was revised, removing the emphasis from the building of national question banks, and instead focussing on the teaching and learning outcomes, in particular the specific requirements of the FE colleges.
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The development of question banks remained a high priority for the HE-based staff, addressing their own concerns about monitoring progress and boosting retention, especially amongst the franchise students. 

However, this was not replicated amongst the FE tutors. Their major requests were for online support materials for their students, especially in areas of ‘advanced study’, such as the dissertation which they felt their university partner could better support. Requests were also received for specific learning materials that more closely reflected the cultural and pedagogic environment of the FE college.

In the second year further work was done with Ystrad Mynach HND Health & Social Care tutor, Karen Stratford-Davies, the Project team producing a series of formative tests to complement individual chapters from their core text book, as well as the production of a library skills test incorporating information on access to e-books and other specific online resources indicated by the college tutor. As part of the module, Research Methods 2, Emily Danvers and Riti Desai (Academic Skills Advisors, Library & Information Services, UWIC) developed the Research Ethics online tutorial, divided into ten sections, taking about 90 minutes to complete. A staff review of this content-creation process is given in the appendices. The material included key subject matter identified by the tutors, but also formative testing, and was developed using the web-design tool CourseGenie. A further Research Skills for Health & Social Care Professionals online tutorial was developed by Emily Danvers and Rachel Wilson (with Charlotte Arundel), the lesson divided into eight sections and taking about two hours to complete, again incorporating content with formative testing.

Additional work was also undertaken in Cardiff School of Sport (UWIC) in support of their personal development profiling (PDP). An online module, Academic Skills and Resource Lesson, was developed by Sarah Williams, Helen Ramsay and Richard Marsden (UWIC Academic Skills Co-ordinator and Advisors) showing students how to access essential research and academic skills resources from the Library and Information Services. The e-lesson was developed with seven discrete parts incorporating formative testing:
1-2 Use of library resources

3-4 Use of academic skills resources

5-6 Two student case studies

7 Reflective conclusion

Throughout the e-lesson (which took about 90 minutes to complete) students had to write seven short reflective tasks of 50-100 words uploaded to the Information and Academic Skills Report on the University’s SharePoint document store.

The student feedback on this process is available in the appendices to this report. Members of the team have attended a number of relevant conferences and events, including Practical e-portfolios, on 28th November 2007 hosted by RSC West Midlands, and PDP and Web 2.0 – Opportunity for partnership, CRA, Bradford, on June 4th 2008.

In the summer of 2008 work was undertaken on a large-scale summative assessment for the Cardiff School of Sport module, Sports Principles and Techniques, which took place in a UWIC learning centre, with over 400 students, including a cohort of franchise students from Bridgend College. The outcomes from this experience fed into the guidance document, Summative Computer Assisted Assessment Manual, which was made available for download from the Project web site. This document included key, including the importance of the mock exam, preparation and invigilation.
Dissemination
Poster Presentation, ALT C, September 2009.

Attended CETIS Conference, November 2008

Conference Presentations. The Project team has presented at the JISC Regional Support Centre South West Higher Education Conference 2008: Innovation Through Partnership, on 8th April 2008, HE in FE: Delivering E-Assessment Across the Divide by Spencer Jordan and Sarah Williams.

On the 13th February 2008, the Project had a poster presentation at UWIC’s FE2HE Consortium Conference, held at the Senedd, the Welsh Assembly.

On 7th July 2008 the Project presented a poster at UWIC’s Learning and Teaching Conference.
Presentation at UWIC FE / HE moderators / Partners’ Event, 8th July 2008

Attendance at the JISC Innovation Forum, Keele University, 15th July 2008

7. Outputs and Results

7.1 Outputs

All key outputs have been placed on the Project web site.

They include:

· A copy of the Final Project Report
· Details of conference presentations
· Case Study (given here in Appendix 1)
· Relevant datasets for download (including the online Dissertation Module, outlining the weekly syllabus, the Student Study Skills Audit, the Dissertation Proposal Template designed for Barry College, and week one Material for Dissertation Module - What is a Dissertation?) 
· Guidance Document, Summative Assessment Computer Assisted Assessment
7.2 Results

1. Any collaborative work between HE and FE, particularly in the area of e-learning, will only be as strong as the underlying policies and procedures that underpin such collaboration. The Project has found that weaknesses across IT systems often form when such systems stretch across from the host or lead institution. This is exacerbated by the HEinFE context, where students are accessing HE IT systems externally, within the FE institution, often removed from direct support. Issues encountered include 

a. Password issues. At UWIC, network and system passwords need to be renewed after a fixed amount of time. For a number of years this had been fixed to 60 days. This caused issues to franchise students because they did not get the reminders informing them of the need to reset their passwords. Franchise students simply found that after some weeks they couldn’t access UWIC systems, and this led to obvious frustration.
Based on the findings of the Project, our IT department extended the password life to 90 days, excluding holidays. Password reminders with instructions on how to reset were also sent out via an automated email, which meant that all students, regardless of location would get the information.

b. Processing student enrolment information. A recurrent issue was the delay in processing franchise students enrolment data by the HE institution. This was partly a product of physical separation, but also is exacerbated by different term times, FE colleges generally starting earlier (early September) than HEIs (late September). In the past, actually collecting the paper enrolment papers at the FE institution has proved problematic, often occurring some time after the FE college has actually commenced its teaching term. This has meant that the FE students often could not access UWIC systems (email, Blackboard, Athens etc) until week four or five of their course, again causing frustration both for the FE students and tutors.
Although UWIC has adopted an online enrolment form, this is still only available during the standard HE enrolment week, starting the third week of September, so is of little use to the FE partners who still rely on paper enrolment forms. Although problems still remain in this area, the Project has successfully highlighted the issue, the University seeking to address it as effectively as it can, collecting the enrolment data and inputted into UWIC systems in early September.

c. Accessing open systems (QuestionMark Perception). The Project’s experience using QMP as a possible CAA platform illuminated other procedural issues inhibiting the interplay of e-learning across the HE/FE divide. In the autumn of 2007, foundation degree tutors at Barry College had expressed a wish to use the potential of QMP to run a series of ‘open’ formative assessment tests. The idea of using ‘open’ tests (i.e. tests that did not require the student to log in or authenticate) was that it would get around the password issue, but also pilot a possible means whereby assessments could be made available to franchise partners quickly, with minimum technical issues.
Unfortunately UWIC’s IT department was unwilling to deploy open web pages, recognising the risk that such access might pose in terms of security. An attempt to liaise with the IT contact at Barry College to try and resolve the issue proved fruitless, so in the end the tests were deployed through Blackboard. It was this sort of experience that encouraged both the FE tutors and the Project team to turn to Blackboard as the e-learning platform. Certainly in terms of question type and testing options, QMP offered no real benefits over those of Blackboard. QMP’s real advantages came in the product’s more robust approach to IMS compatibility.
d. Importance of FE ‘ownership’. Perhaps one of the strongest outcomes is FE ownership as a key influence in the success of any HE/FE intervention. Where e-learning interventions have been solely driven by the host HEI, the outcome in terms of FE involvement has often been weak or non-existent. FE staff refer to the teaching materials as being inappropriate, for instance, or deployed at inappropriate times, because of the mismatch in term times.
The Project has shown that the critical part of bridging the HE/FE divide is the need for ongoing dialogue between the teaching staff, and the necessary support services. By providing FE staff with the opportunity to influence e-learning interventions themselves, it is possible to provide more nuance and appropriate FE interventions, which are owned and respected by the FE tutors themselves.
This plays into the next issue, however, that of the degree to which HEinFE approaches should embrace difference or enforce conformity.


e. Difference / conformity debate. One of the issues raised by the Project has the degree to which any FE/HE collaboration should embrace institutional difference or should instead move towards a degree of conformity, in terms of IT systems, for instance, teaching style, pedagogic content etc. In a sense, the debate can be viewed as a horizontal spectrum, with difference (or local institutional variance) at one end, and conformity (or institutional replication) at the other. Traditionally, UWIC has adopted a conformity model, more by default than because of any thought–through approach. This has meant that FE students use UWIC systems, are given UWIC teaching materials, and are provided with e-learning interventions from UWIC at times that suit the HEI.
Evidence from the Project suggests the need to rethink the assumptions of this approach, perhaps adopting a more nuanced approach that embraces or even celebrates a degree of institutional variance, both in the requirements of teaching materials, but also in the e-learning interventions that FE partners might require. Staff / student skill levels can be very different, as can be student expectations in terms of teaching style and possible e-learning approaches.
Of course, certain degrees of conformity should always exist, but a dialogue is needed to establish such boundaries. For instance, it should not be taken as read that conformity between institutions implies the dominance of the HEI model. The experience of the Project has shown that in the area of e-portfolios for instance, HEIs could do worse than learn from progress already underway in the FE sector.


2. The Project has highlighted the important connection between e-learning and pedagogy. FE colleges have their own teaching and delivery styles, and it’s important that any computer-assisted assessments reflect this. This entails working with FE tutors to construct question banks that reflect their own teaching materials and deployment (term) times.


3. Throughout the Project, FE colleges expressed a growing desire not only for CAA interventions per se, but for these to be part of a wider review of materials and curriculum. The Project found that FE tutors often used CAA development as an opportunity to make requests for e-learning teaching materials around which the CAA could be based (for example, the online Dissertation module for the Foundation Degrees at Barry College). This was often done with an equally strong request for inductions and support, from UWIC’s Library for instance, or from UWIC’s Learning and Teaching Development Unit (LTDU). In this sense, the FE partners were expressing a need for a more sustainable holistic solution to their e-learning requirements, from staff / student inductions, through to curriculum design and pedagogic content.
A pattern repeated across the FE colleges was not only a requirement for e-learning to reflect teaching content, but also to embrace the issue of the underlying skill set such courses demanded of their students. Thus, Barry College made a request for formative tests to reflect their teaching materials, but also requested materials to support dissertation skills. Ystrad Mynach and Bridgend Colleges both made requests for plagiarism advice, as well as online tests to help embed library skills and PDP. These requirements were made alongside those for more traditional teaching materials, such as formative tests derived from chapters of the core text, for instance; or information on how to access existing online materials, such as e-books, e-journals and other internet-based resources.
Such requests for e-learning interventions from the FE partners can be categorised in the following manner:
a. Requests for formative tests to supplement existing course materials
b. Requests for e-learning content & tests to support the inculcation of key and basic skills
c. Requests for access to existing proprietary online materials provided by the HEI (e-books, for instance, e-journals through ATHENS, and other internet resources).

d. Requests for staff / student support sessions (Blackboard training for instance, or library induction)

4. The need for any summative assessment intervention to be carefully planned well in advance of the delivery date. The Project team has written a Best Practice Manual for Summative Assessment based on experiences from the Project. This output is available from the Project blog, and is now integrated into training workshops delivered across UWIC’s FE collaborative partnership.

5. In terms of formative assessment, it is essential any interventions are planned in advance and with thought to the overall curriculum design of the programme. Formative interventions work best when a clear and identifiable learning need is found, around which an e-assessment intervention can be deployed. The Project experienced an issue when an FE tutor decided a certain test should not be deployed because of existing workloads on the students.
6. Selection of delivery platforms that support a devolved approach, requiring minimal central support. After reviewing three assessment systems (Blackboard, QuestionMark Perception and Moodle) it was decided to use the former, because of its ease of use, ownership by the FE tutors after training, and robustness in terms of both formative and summative assessment.
7. The importance of strategic buy-in and co-ordination across the HE / FE partnership.
8. The generally low levels of IT and learning and teaching support available within FE colleges. This had a direct impact on the choice of software.

8. Outcomes and Impact 


In terms of addressing the core aim, it can be considered that the Project has been a success. Not only did the Project explore the more traditional forms of formative and summative assessment through the creation and delivery of objective multiple choice question banks, but it also explored more nuanced, FE-centric, approaches to assessment and its role within the learning and teaching nexus. Indeed, one of the chief outcomes of the Project has been to explore the often tangible gap between the requirements of HE and FE in terms of e-assessment and its relationship to the wider taught curriculum.

One of the main Project foci was the enhancement of the student experience. Once again, the Project noted the difference between the stated requirements of the HE tutors (those delivering the course in the host HEI) in comparison to their FE colleagues (those delivering the course to the franchise students in the FEC). Whereas HE tutors were keen on e-interventions that facilitated the monitoring of performance (diagnostic testing, for instance), and interventions that might aid retention (group discussion boards for instance), FE tutors made repeated requests for interventions that were far more directed towards facilitating academic support, and developing inter-institutional communities of practice, helping bring their students into contact with the distinct environment of a HEI. This included study advice, research methods and dissertation guidance as well as targeted guidance on e-books and library resources, as well as discussion boards and blogs.

Key Project Objectives


As has already been shown, the Project directly addressed many aspects of its original objectives. The Project thoroughly investigated the requirements and meanings of e-assessment within both FE and HE, seeking to address both through a carefully planned series of interventions and content creation tasks. Issues of staff development, both within HEIs and FECs was addressed. The relationship of these interventions to wider aspects of curriculum design was investigated (for example, with HND Health and Social Care, and in the area of PDP, discussed above).

As has been indicated, the successful deployment of e-assessments within franchised courses required a review of existing institutional policies and procedures, in particular in two main areas – student data collection and input into the MIS; and password and web policy. These are discussed under 7.1 above.


Some work was done in this area, although the Project found that it did not progress as far as was anticipated. This was mainly due to initial over ambition in terms of the original scope of the workplan. However, some important work was done in regard to the delivery and support of personal development profiling (PDP), an aspect of e-portfolios. To date, the use of online tutorials, with a web-based portfolio, has worked well.


This was an area not specifically addressed by the Project. Again, one can cite over ambition in the original Project work plan.


Again, with agreement from JISC, the Project team made the decision after Year One to focus on learning and teaching issues, rather than the technical aspects of the original objective. However, by its very nature, the Project unearthed important technical issues which are discussed above in section 7. Issues related in content design and presentation are also discussed in the appendices (case study and staff feedback).

With the agreed focus on learning and teaching, objective 6 was equally mothballed, although attention was maintained on issues of interoperability through CETIS.
The Project won funding under JISC’s e-Learning Capital Programme (HE in FE strand) which aimed to identify how e-learning could benefit learners, practitioners and educational institutions, and advise on its implementation.  One of the key programme outcomes was the piloting of new e-learning technologies to support lifelong learners, including support for HE courses in FE, widening participation, work-based learning, flexible delivery and personalised learning experiences. It is felt that E-Assessment in Wales has directly addressed a number of these, specifically surfacing the benefits and issues pertaining to the delivery of e-interventions, with benefit to the student learning experience, across the HE / FE nexus.

The outcomes of the Project should be of value to any HEI either delivering or considering the delivery of franchised courses. More generally however, the outcomes feed into the growing body of work investigating the delivery of blended learning, in particular the degree to which e-assessment can enhance the teaching and learning experience.
9. Conclusions & Recommendations

Three important conclusions can be drawn.
1. E-assessment as ‘socially situated’

“It is not so much that learners acquire structures or models to understand the world, but they participate in frameworks that that have structure. Learning involves participation in a community of practice.” Lave & Wenger (1991)


One of the key outcomes is that interventions across institutions will only work if they reflect the cultural and social-specific environment of the host institution. In the case of a franchise course delivered within an FEC, successful deployment of e-assessment will only work if that intervention is owed and legitimised by the FE tutors and the wider college environment. ‘Parachuting’ e-interventions into an FEC by the HEI through a joint VLE, for instance, will ultimately not work. 

2. E-assessment as ‘curricula’


During the course of the Project, the team’s understanding of ‘e-assessment’ underwent modification. Initially the team had every expectation that e-assessment would entail the creation of simple objective question banks. However, discussions with FE partners quickly introduced the idea that (formative) assessment needed to be embedded within appropriate content, perhaps an online tutorial for instance, that was itself reflective of the FE curriculum. The team found that research was necessary, often highlighting a difference between the teaching environments and assumptions of the FE and HE sectors. In this sense, e-assessment should only be understood and effectively deployed if it is seen as part of, and in a sense a response to, the wider taught curriculum.

3. E-assessment as ‘technical’

Despite the team’s focus on learning and teaching, aspects of the technical domain repeatedly surfaced, impacting explicitly on the interventions themselves. These issues are given in section 7 above. However, in conclusion it can be seen that selection of the delivery platform is critical. The system has to be accessible within the FEC; it has to be easily taught and understood, both by staff and students; and it has to be reliable. It helps if related content (online tutorials, for instance) can be delivered within the same system.
4. E-assessment as ‘procedural’

Critical to any IT system is the data on which it relies. In terms of the Project, this came down to the student enrolment data generated by the franchise college. A weakness was quickly identified which any HE/ FE partnership would need to address – the establishment of procedures whereby enrolment data is both collected and inputted within a timeframe suitable to the FEC.

Recommendations

1. JISC to note conclusions above

2. JISC to fund further research into aspects of e-assessment and monitoring within a work based environment (objective 4)

3. JISC to investigate role / support that can be offered by Regional Support Centres within FE-specific Projects

4. HEA to consider specific guidance in terms of HE franchised courses

10. Implications for the future
Staff

Collaboration, work based and franchised delivery should be based on strong dialogue and understanding between partner institutions, especially participating staff. Staff should bare in mind the differences between institutions and sectors.
Students

Increasing requirement to be supported flexibly and at distance. Growing requirement for communities of practice, bringing together students across diverse environments (FE, HE, work-based, etc).  Assessment properly embedded within taught curriculum.

Institutions

Need to continually review policies and procedures in regards to collaborations, partnerships and more flexible, blended approaches to delivery. 

National Policy implications

Increased focus on national, shareable databases of content and assessment. Further research into the delivery of effective work-based learning.

JISC

To consider FE / HE nexus when making license agreements and / or formulating new funding calls.

11. References
Project website http://www.uwic.ac.uk/ltdu/e_assessment.asp 

Project Blog http://eassessmentinwales.wordpress.com/ 

Assessment Strand of the JISC e-learning Programme
Evaluation Questions
The list below includes the questions that JISC asks of itself when reviewing the progress of the programme strands.  Not all of the questions/subquestions are relevant to all projects.  For example reports on study projects are unlikely to be able to comment on A3.

	Question A
What have we done/built/achieved, to what quality and how efficiently?

	A1
To what extent has our development work led to improved or more efficient practice in learning, teaching and administration? 
See section 8

	A2
What tangible/measurable benefits have been realised through the work of the programme?
Difficult to ‘measure’.

	A3
What technological developments have been achieved, and to what extent does their function, quality and supporting information make them suitable for uptake by the sector?
Not applicable

	A4
How effectively have projects under the programme contributed to positive and sustainable change in their institutional strategy, processes and practice?
See section 9

	A5
What contributions have been made to the e-Framework knowledge base?
Project Report

	Question B
What has been learned or confirmed through the development activities?

	B1
To what extent have the projects and studies contributed to increased knowledge in the programme or activity area? 
See section 9

	B2
What were the unanticipated outcomes?
See section 9

	B3
To what extent have the programme activities remained relevant to the strategic needs of the sector?
See section 9 and 10

	What do we need to do next as a result of programme activity and lessons?
See section 10

	Question C
How has the learning been acted on and disseminated?

	C1
How successfully have outputs and outcomes been synthesised into guidance and models that meet the sector’s needs?
Not sure how to rate ‘success’ but all on Project web site.

	C2
How effectively have outputs and outcomes been taken up by intermediaries (as identified through stakeholder analysis) to influence the sector?
Unknown


Appendix 1 – Case Study

Using e-assessment to improve study skills and prepare HEinFE students for institutional transfer

The problem to be addressed

Problems with academic study skills were identified by tutors.  Although academic and library skills were covered in inductions and advice is readily available, student engagement with the information was poor, or its retention and actual use by students was less than desired.  

This issue was prevalent with the HE students, but was even more acute with franchise students.  This disparity may be due to limited access to HE resources due to their physical location, the students’ perceived isolation from the HE institution, difficulty of accessing digital resources externally and potentially a straightforward lack of knowledge.

This is an important issue for HEinFE students, but also extremely relevant if they chose to transfer to the HE to obtain a Batchelors degree, where they might be joining a cohort with more knowledge and experience of the facilities available to them, and the expectations of their lecturers.  Therefore, an intervention to improve the academic study skills of HEinFE students was seen as being necessary.

Methodology

Within the framework of the Project, it was important to use assessment as a method for such an intervention.  It was decided to award a small number of marks for successful completion.  This approach, loosely rooted in the principles of constructive alignment, was employed in order to encourage students to complete the assignment.

The Academic Study Skill team were employed to produce the relevant materials.  The structure of the activity was a package of work containing information, activities and self assessments on library resources, database searching skills, accessing academic skills resources and essay writing skills.  

All materials were placed in the context of the subject, so that sports students received content, activities and self assessments that would be relevant to their study.

After students had had time to work through the package, an assessment was delivered through Blackboard on the material they had covered.  Students could take the test up to 3 times to improve their mark, but questions were drawn randomly from larger pools for each attempt.  The assessment was worth 15% of the marks for the module.

The student experiences of the intervention were collected by a focus carried out by the Quality Enhancement Centre (appendix 2). The experiences of the Academic Skills team in producing the materials were collected by informal interview by the Project team (appendix three).

Student experiences

Students found the material and test easy to access once in Blackboard, though this intervention did not address the problems of HEinFE students access HE systems.  The appropriateness of the timing of the test was dependant on the particular programme of study – for some it was ideally positioned, but for others it occurred either after other assessments, or at a time when they had time pressure due to other assessments.

Students felt that they had gained skills from completing the work, including referencing and accessing electronic journals and books.  There was a strong consensus that these skills would prove useful for future studies, though one student questioned the need for an assessment on this area.  Generally, students wanted to retain access to the material after it had been completed, for reference.

The students felt that the learning material took them too long to get through, and that there was quite a lot of repetition in the tasks set.  The short writing tasks within the material were not popular, as they were seen to add length and repetition, but more support for the case studies was recorded.

The final test married in well to the prior materials, though again students felt it was overlong, and some did not see how it should contribute to their final mark for the module

Experiences of those creating the material

The materials were created after researching on the web and in books to determine a structure and good practice.  The approaches taken were task based, student-centred learning.  Initial discussions with year tutors, PDP tutors, library staff and the UWIC Academic Skills team were utilised to determine what content should be included.  
Storyboarding was used to create a robust planning structure.  The team was of the opinion that it was important the materials were relevant to the intended audience, in order for the activity to be authentic.
The time spent creating a good plan was felt to be well spent, as it ensured that development was focussed and prompt.  Regular contact with tutors was thought important in keeping content targeted to requirements, and intra-group discussion and review promoted reflection and ownership of material.  The team were very pleased with the end product.
One area that was felt to be difficult was ‘checking understanding’ of a topic – something that could be quickly done in a classroom setting would be less straightforward in an online format.  Creating the materials took longer than was expected, and the group thought that more resources would be needed.  However, it was also said that future work in this area would be facilitated by the experience gained in creating the first sets of material.

Due to the importance of making authentic and relevant materials, the Academic Skills team believed that it would not be possible to simply transplant the material from one subject area to another, and that there would need to be some ‘localisation’ of the content and tests.

Evaluation

The intention of this intervention was to improve the academic skills of the students. The focus group feedback indicated this had been achieved.  However, the students did not really seem to enjoy the process, and wondered why they had to do it, though as they learned new skills and found it useful it was arguably beneficial even if there was some resentment about having to go through the process. The assessment mark gave the test meaning and importance to the student - it is likely not all students would have worked through the material otherwise.  
The test material will be examined again to check the amount of work, and for repetition to try and improve the student experience.

Although the materials were resource intensive to produce, and to a degree were subject specific, they are of a high quality, and of a nature that can be reused at any time.  The skills taught are perennially useful for students, and important for success at university.  Although the effect they will have on HEinFE students transferring to the HE can not be measured at this time, it is likely that this experience of the various systems will be beneficial for them

Appendix 2 – Student Focus Group

JISC Project Focus Group – Library and Academic Skills Lesson Evaluation - 9 Students attended

1.         Did you find the online lesson for Library and Academic Skills easy to access and how did you like the online format? 

· It was easy to access and the format was easy to follow and understand

· It was quite easy, but very time consuming

· Was easy to access, online format meant we could do it wherever, whenever but sometimes as it was online it was frustratingly slow

· Easy to access, simple and straight forward to use – providing links to the website needed

· Easy to find – thought it was formatted well as you could use the left hand column as a contents page to go back or forward if you wanted to

· Easy to find and understand, the format could have been improved by giving us a chance to type the answers online not on the sheet

· Very easy to access and the format was clear and well structured. However when entering the links I found I couldn’t go back and forth to the test

· I found it quite useful in that it widened my knowledge of how to use online journal articles and online books which is vital when studying for a degree. Format was relatively easy to follow

· Very easy to understand – format was easy to follow

2.         What skills have you gained from completing the online lesson? 

· How to use the resources (academic), how to reference / cite sources, how to search for article using different databases
· How to access library resources and reference
· Working out how to use the online library, accessing journals, referencing
· How to search for journals online and their availability
· Learnt how to navigate around the libraries homepage and referencing
· How to search databases, how to locate journal articles and what resources UWIC has
· I know my way around the library website now with no problems. I know how to refine my search
· Knowing how to find relevant resources
· How to access different e-journals and books, Harvard way of referencing was very useful
3.         Do you feel the material was given to you at the right time?  And if not, when would you have liked it?

· Yes – before the assignment/helpful to access before

· Yes it was best to have it near the start

· Yes as we needed it before we were given all our assignments so we could access all the needed material

· Yes it was at the right time

· Yes because you are first year students and therefore we need to understand how to find books, journals etc. straight away for this year and year 2 and 3

· No, as we had been given assignments and we could have done with skills earlier like week 3 or 4 – (BA Dance)

· Any earlier it would have been overwhelming with settling in and everything and any later important info wouldn’t have been learnt for assessments

4.         Will the skills be of use to you in your future studies?  

· Yes – for assignment ie academic resources to guide in structuring an essay/appropriate language etc. The referencing is hard to understand at first but the online lesson helped with this

· Yes – I don’t think we needed a test it on though

· Yes – some

· Yes I know how to search  for journals and where to contact for help if necessary

· I will know the basics of how to find books and journals which I wasn’t aware of before

· Hopefully

· Yes I have already used them for researching for an assignment

· Definitely the majority of the skills that I have acquired from the lesson such as how to reference can be applied to the majority of university work

· Accessing certain journals will be key to different essays as will how to reference these

 5.         How did you find the tasks that you had to complete? 

· Challenging but manageable – slightly difficult to approach i.e. the critique on the students English, too extensive/time consuming

· Very time consuming, sometimes I think it was a bit pointless as it was repetitive

· Long winded, very time consuming, very repetitive

· Pointless, don’t feel like it should have contributed to my final grade

· Quite good but a little repetitive

· They were manageable as the right information was there; you just had to be observant. It took longer for me than it said

· Some I found easy and very clear, whereas others I couldn’t find the answer for anywhere and the question wasn’t specific enough for that kind of search

· With the help of systems such as locate during the online assessment I found the task relatively challenging but completeable

· Some tasks were very tricky but after a very in-depth search it was a lot easier to complete, time consuming, pointless to final grade

6.         Would you like to have access to the online material once the module has been completed? 

· Yes – the skills taught were very useful for future assignment

· Yes

· I guess – so – in case I forget what to do

· Yes

· Yes, in case I ever forget how to navigate around the libraries homepage

· I don’t think it’s necessary as we’ve learnt how to do it but could stay as a back up

· Yes but the academic skills section isn’t as helpful as I thought it would be

· Yes, I believe it would be a great help for future reference and for recapping on any mistakes I made during the module

· Yes as there is very useful resources that will help in the future

7.         How useful did you find the short writing tasks? 

· Useful in putting the skills learned into practice

· Not very – a bit pointless

· Not very

· Not very useful

· Fairly useful, but again found them a little repetitive

· They felt a bit step by step but it is good to get used to writing again

· Not very useful as I felt it didn’t really benefit what I was doing in lectures

· Pointless

8.         Did you like the use of case studies at the end of the lesson?

· Yes – but it was difficult to answer at first as we tend make similar mistakes at university level

· No

· No

· No

· No, I don’t like case studies

· Yes, though there was lots of advice needed

· Yes as it allowed me to compare the subject to real life

· They were very useful as it gave good examples which I could apply my knowledge to

9.         Did the levels of interaction within the lesson help you in your learning process?  

· The points in between the tasks were helpful. A few more in between tasks – ie locating journal articles would be beneficial in prep for online question

· Too much interaction

· No

· No

· Yes

· It was good to do the tasks and see the answers to the multiple choice questions

· No not really as it took me around 2 ½ to 3 hrs

· Yes some useful knowledge was gained in the little notes - helpful

10.       How did you find taking notes throughout the online lesson? Where did you store these notes? 

· Taking notes helped in cementing the skills in my head. I stored these on scrap pieces of paper

· Didn’t really take notes

· Didn’t take notes

· Didn’t take notes

· I didn’t take any notes

· I didn’t take any notes, just filled out the task sheet

· I stored these notes in my lecture file, however I feel the info is stored in my brain now and will probably never use the notes

· I didn’t take too many notes as I was just concentrating in completing the lesson and doing the short writing tasks

· No

11. Was the test at the end relevant to what you had learnt?

· Yes – but some of the questions asked more difficult to understand from the lesson

· Sometimes, but it should have been shorter – some questions were pointless

· In parts

· Yes, but the website was self-explanatory

· Yes I wouldn’t have been able to complete the test otherwise

· Yes. It was a good measure of what we had learned

· Yes

· It was, however I think that even if you hadn’t completed the online lesson you could still complete the test by using the online resources

          12.       What would you like to see done differently next time?
· More referencing tips, more on English language – ie explaining reasons for writing in the third person etc.

· A lot shorter, maybe just have the lesson and not the test

· Shorter – not as much writing tasks

· Not to be assessed in it, online lesson to be shorter, questions were repetitive

· Less repetition in the test, make more variation out of the questions

· Perhaps done earlier, made clear whether the task sheet had to be uploaded or not, online lesson made shorter or split into 2 so it takes less time

· The online lesson took too long and if it had been shorter I could have processed a lot more info, instead I found I just wanted to finish it and ended with a negative mind

General Comments

1)
Completed on campus and at home. It was nice to have links, preferred it to flicking through books. Only problem was that sometimes it was really slow as internet connection in Halls is so slow, would it be possible to have an already downloaded document instead of link.

2) Confident in using the resources that are available. The database searches didn’t always help. Lesson took much longer than 90 minutes more like 3 hours.

3) It was nice to get it before assignments, didn’t feel the need to have someone talk to for delivery and help.

4) Would like to have it as a reference for future work

5) Pointless because didn’t see the purpose of it – didn’t see how it would contribute to final grade – it was very time consuming. It needed to be short and to the point, didn’t need three practice questions for each point

7)
Took ages – didn’t really help you reflect – just explaining what you had already done. Would have preferred it to have been in bullet points – why was it in full paragraphs when just for your learning

8) Think they were the worst part. We are still at the learning stage and weren’t sure if we were giving the right advice. It would have been good if feedback had been given for them. Could have been easier to read , was really small text and formal

9) Useful only if short and to the point. If it had been a smaller lesson, larger tasks would have been ok. Nice to have all up front but daunting as there was a lot up front

10)  Didn’t take notes – didn’t feel the need, just wrote off things. Didn’t take notes as it was all manual, learnt as you did because could do final exam without notes

11)  Stupid – repeated itself too much, don’t think needed tasks and online test. Would have preferred sample test e.g. 7 questions and then real test and no tasks
12) If there was any difficulty about what to do we just discussed it amongst ourselves or would have emailed the staff. 
13) Can see how it teaches the skills that are needed in assignments. 
14) Will use the library skills more than the academic skills. 
15) Think that referencing comes with experience. 
16) Some students have had a refresher lesson with their year tutor on referencing, which they felt had helped.
17) Easier to try and use the skills with a real assignment
18) Useful as now know where the learner support stuff is on student portal
Appendix 3 –  Focus Group (UWIC Content Developers)

Interview conducted by Project Officer, Dr Peter Obee, with Helen Ramsey, Riti Desai and Emily Bristow (UWIC Academic Skills Advisors).

How did you decide what to include in the materials

Had a basic understanding of the topic, but researched more, looked at books and good practice models online and also discussed with course leaders and drew up a plan

Book & web research then we created a lesson outline which we discussed

Determined by year tutor, PDP tutor, induction needs of library, academic skills

Was a particular approach or process used to write the material

Reading, discussing, drafting, redrafting and refining is what I really did

Student-centered/participating approach with as many tasks as possible

Plenty of review/summaries

Task-based learning, staged process starting with paper plans, story boards

What helped/went well in the writing process

Good planning was crucial, saved time, limited the output, made us keep to timing

Meeting and discussing with the course leaders to know was expected, the target students and their level of knowledge

Joint ownership - we split up the tasks between us and then we reviewed each other work.  This gave us an opportunity to reflect on our teaching style/materila

What problems or hindrances did you encounter in the writing process?

The difficulty of 'checking understanding' of a topic which can take up a lot of room in an online format, but would online take a minute in a classroom

Keeping the bigger picture, being in charge of the narrative, looming deadlines, being on 3 different computers

Do you think the approach taken is a sustainable one?

Yes, can reach out to wide numbers of students/user groups

Yes, it is particularly important to include as many tasks as possible and to avoid text overload.  Although it took a long time, the results were worth it.  This could be repeated given appropriate resources

Yes, definitely the way to go for repetitive skills teaching - costly outlay but reusable product

Are you happy with  how the materials turned out? What would you change?

Would like to have made it more attractive, but no time.  A more organic editing process.

Am happy with the materials produced

Yes, I think the materials are excellent.  I think with proper time and resources to develop the project further we could add further and different tasks to subsequent lessons.  This was an initial lesson which will benefit from further development.

Discussions

Process - This evolved as the task progress.  There was a definite feeling that regular communication between the developers and academic staff was vital.  This ensured that the aims where correct initially, but also that they remained on target throughout, while still allowing new ideas to be implemented.  It was also important to have that contact to make sure that the tasks and tests set were authentic and relevant to the student and to the course.

Sustainability of approach - tasks needs to be authentic and specific to the course and students taking it.  Not felt that it was simply transplantable, and therefore resources would be needed to spread the approach more widely.  This also raised the issue of ownership.  Those who developed the work felt protective of it and were not keen to release it more generally in case it was used for subjects for which it had not been targeted.

Resources - a general feeling that more were required to do a good job, and that time given for the exercise was not sufficient.  However, there was also a feeling that in future, with the experience gained and wrinkles ironed out, the process could be made faster.

Conclusions

The project was considered a success by the team; enjoyable and worthwhile to work on, and they considered the materials produced to be of good quality and worthwhile

The creation process benefited from close cooperation with the academic staff, and this was considered vital in producing good quality resources in a timely fashion.  However, the tools used to create the materials, although adequate, felt dated and not especially intuitive

It would not be a simple process to extend the use of these materials to other subject areas.  The materials created were designed specifically to the subject to ensure that they were authentic and relevant to the students, which was a tricky and time-consuming process. Creating such activities would need to be replicated for each subject area.  However, some of the content would be directly transferable, and some transferable with limited editing.

The production required considerable resources for the length of the exercise, and the team felt they could have used more.  This suggests that to produce whole modules or courses would be expensive, especially considering the limited transferability.  However, if the material is of good quality, relevant over long periods and taught regularly, then this approach could represent a valuable method of generating reusable learning objects.

Interviews with FE staff at the beginning of Year Two indicated a need for specific learning and support materials as an aspect of assessment, rather than stand-alone assessment banks per se.








The agreed aim of the Project was to explore and develop the role that e-assessment can play in enhancing the student experience of HE students in an FE college.








1. An exploration of the pedagogic issues and advantages of deploying e-assessment, including effective staff development, and innovative curriculum design at the HE/FE nexus








An overview of the strategic, cultural and operational issues affecting the delivery of e-assessment within and between FE partners 








An understanding of how e-assessment can better support e-portfolios 








An understanding of how e-assessment can better support work-based learning especially in regards to the role of employers within the assessment process








An overview of the technical issues including infrastructure, delivery, security; content design, presentation, item bank use; standards, interoperability, accessibility, and the use of multimedia and mobile technologies





6. An overview of establishing, administering and sharing questions pools across HE/FE institutions, including an exploration of metadata and taxonomies.
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