Project Acronym:SPACE-Fd 

Version:1.0
Contact:Ronan O’Beirne
Date:21 January 2009
PAGE  
Project Acronym: SPACE-Fd
Version: 2
Contact: Ronan O’Beirne
Date: 31 March 2009

[image: image22.emf]
JISC Final Report 

SPaCE-FD
Supporting Personalised and Collaborative E-learning in Foundation Degrees.  1st April 2007 – 31st March 2009
Rónán O’Beirne FCLIP, M.Ed. - Project Director 
Bradford College 
r.obeirne@bradfordcollege.ac.uk
Richard S. A. Brown C Eng., MIMMM, B.Ed. - Project Manager 
Bradford College 

r.brown@bradfordcollege.ac.uk

http://spacefd.bradfordcollege.ac.uk/
http://moodle.bradfordcollege.ac.uk/extmoodle/
Table of Contents

Title Page 




1

Table of Contents 



2



Acknowledgements 



3

Executive Summary 



4

Background




6 


Aims and Objectives 



8


Methodology




9





Implementation 




10


Outputs and Results 



14



Outcomes and Impact 



15


Conclusions and Recommendations 

20


References 




22


Appendices 




23


Appendix 1 
Newcastle College Report on Elgg 


Appendix 2 
Selected quotations from learners 


Appendix 3 
Selected quotations from employers 

Appendix 4 
Selected quotations from staff 


Appendix 5a 
SPaCE- FD Conference Programme


Appendix 5b 
SPaCE - FD Conference flyer 


Appendix 5c 
Workshop & Conference Feedback

Appendix 6 
Work-based Learning Contract – Wiki


Appendix 7 
How to use the Elgg WBL Blog Tool 


Acknowledgements

This Project was funded through the JISC E-learning Capital Programme. To all Learners, employers and staff who participated in this work we are very grateful. 
We also gratefully acknowledge the contributions made by the following: 
Project Partners: 
Craven College 
Leeds College of Technology 
Newcastle College

Leeds Metropolitan University 
Staffordshire University 
Hull College

Contributors: 
UK Centre for Materials Education (a Subject Centre of the Higher Education Academy, based at the University of Liverpool.)

Professional Bodies and National Agencies : 
Institute of Materials, Minerals and Mining
Institute of Cast Metals Engineers
NAMTEC – National Metals Technology Centre
Foundation Degree Forward

Sector Skills Councils: 
SEMTA – Sector Skills Council for Science, Engineering Maths and Technology
COGENT – Sector Skills Council for Chemicals, Pharmaceuticals Nuclear Oil & Gas, Petroleum & Polymers. 
PROSKILLS - Sector Skills Council for the Process and Manufacturing sector 

Advisers 
Emerald Group Publishing Ltd 
West Yorkshire Lifelong Learning 
JISC Regional Support Centre for Yorkshire and Humber


Dedication: 
We dedicate this work to Norman Borrett, who had the vision and provided the impetus to embark on this project; Norman died in 2007, shortly after the project commenced. 
  
Executive Summary

This project was all about delivering enhanced quality to our learning process through the appropriate deployment of technology. Using open-source applications we enhanced the learning environment by introducing socially rich communication tools to support three key stakeholders: learners, employers and tutors. As part of our action-research approach we evaluated our position, made timely and appropriate interventions (such as the introduction of electronic learning contracts), re-evaluated our position and reflected on our progress. Given that this activity coincided with major change agendas in all partner colleges particularly in terms of technology engagement a rich tapestry of issues emerged. The majority of these issues were typical and anticipate others we less obvious. All issues were dealt with in a pragmatic way where resource permitted. The pace at which implementation, and consequently research progressed was slower than planned. This is being addressed through a sustained commitment to take the main work packages into an extended timeframe after the official funding period ends. This funding commitment is testimony of senior managers’ perception of the overall success of the project.   

Successes of the project; 

a) Built an infrastructure that embraces the whole spectrum of stakeholders; learners, employers, senior management, academics, technical support and other support staff.

b) Established and refined protocols and procedures within and across partner colleges BEFORE implementing key aspects of e-learning 

c) Developing a workflow that used a direct link between academics and technical support teams to implement technology solutions 

d) Open-source e-learning products/tools manipulated to provide true enhancement to learning 

e) Positive leadership and management at all levels – to get buy-in and ownership at all levels – this has been partially achieved, a critical mass has been reached; in terms of distance travelled excellent progress has been made. 

f) A clearer understanding of the problems associated with supporting WBL has been gained and following from this, applying the appropriate technological solution to those problems.

g) Greater staff confidence in using technology – significant gains in staff development

h) Communities of learners, work-based mentors and teachers working together effectively 

i) A wiki-based learning contract is use by learners tutors and employers 

j) Achieved a baseline of engagement and subsequent motivation to have a collaborative approach 

k) The greater good of the project has remained the primary focus, there has been little distraction from this effort.  

l) Anecdotal evidence that the quality of WBL projects has improved due to improved communications (more timely, relevant and quicker) within the learning process

m) The sustainability of the project is assured through internal funding for at least 18 months.

n) The UKCME (United Kingdom Centre for Materials Education) – HEA Subject Centre will undertake qualitative research over this extended period.   


In conclusion this 2 year project overcame some significant barriers associated with the deployment of technology across diverse learning environments and a range of cohorts in different subject areas. The collaboration of  4 colleges to achieve consistent approaches to the use of blended learning is noteworthy not only for bringing a cohesion but also for delivering, to each organisation, additional benefit in terms of a cultural shift towards the take-up of learning technologies. 

While we are certain that some of the successes of the project will be seen more in the medium to longer term, where for example, the use of these technologies by the student is rewarded in being part of the assessment strategy, we can say now that benefits are being realised. In particular the learners are gaining enhanced collaboration with work-based mentors and tutors in an online environment. Learners are also benefiting from more immediate and regular access to each other through social environments. Employers are able to witness learning in a tangible way; and those same employers are seeking the opportunity to influence not just the outcomes of their learners but also (through industrial support groups) are beginning to seek the development of the learning content. Tutors are realising the benefits of learning management systems in an online environment while also gaining the confidence through first-hand involvement and in some cases experimentation, to move their teaching forward.  

A potential weakness of our methodology is the lack of case study material directly relating to student usage of tools. We accept this and intend to further elaborate and illuminate through extending the duration of the project in order to register those rich scenarios that we know are emerging. Significantly this is being remedied through the continued engagement of the external evaluators who are keen to extract a “story”. Although we have been live for a short period (since September 2008), time is needed for case studies to consolidate. This bedding in of the technology is part of the evaluation aspect within the action-research cycle. There has been an informal commitment from partners to remain engaged in further activities, this which will enrich some of the outcomes.   

The project, through its micro-analysis of procedures in preparation for the e-environment, identified FE and HE quality issues which are now being examiner in the context of distance & blended learning. 

· One of our widest recommendations would be to align external assessment and validation frameworks with the emerging e-environments. 

· A recommendation we would make to JISC is that more effort is put in to disseminate the benefits of open-source applications. This is imperative if learners, tutors and indeed organisations are to seize the initiative in developing uses of the technology more effectively. 

· We would recommend that HE in FE organisations are considered ideal vehicles for similar action-research activity; their highly pragmatic and essentially hands-on approach coupled with the rigour of their pedagogy ensure natural balance between the theoretical and the practical. 

· We recommend that the use of electronic learning contracts, in particular the aspects that empower negotiations are taken further and perhaps linked    

· We recommend that partners continue to develop and monitor key aspects of this activity and associated evaluation to enrich the action-research approach

· The further monitoring and evaluation activities of the project are received as a longitudinal perspective and appended to JISC’s dissemination of the SPaCE-FD project. Thus giving a true representation of the project’s medium-term successes. 


Background

Bradford College has a thirty-year record of creating opportunities for groups tending to suffer from social exclusion, including middle grade workers who lack formal certification for their skills, knowledge and experience. This proposal sought principally to significantly improve opportunities for Foundation Degree students to achieve formal qualifications through the further development of blended learning approaches. Such approaches will allow them to develop their skills and knowledge, and to gain formal accreditation for this through a personalised learning experience (PLE). The project sought to establish a more seamless link between students, College tutors, and work-based mentors (WBMs), and to open up opportunities for greater collaboration in learning. Recognising that within Foundation Degrees the role of WBMs (Work-based Mentors) can be crucial to individual student development, and important in facilitating effective sharing of experiences and materials between College tutors, students and the WBMs themselves. The project also sought to establish and embed e-portfolios for students. These e-portfolios met the requirements not only for the course, but also for continuing lifelong learning. 

A literature review assessed current research and thinking on e-portfolios and noted that the market was immature and lacked a standardised approach. This applied ironically to the portability of e-portfolios where the technical interoperability of the portfolio content was, in theory at least, exchangeable (using for example xml) however the ability to take an e-portfolio across a number of institutions or accreditation schemes was significantly limited. Given this limitation in portability e-portfolios lack any significant practical application. Our project sought to assess the suitability of the Elgg e-portfolio as an enhancement to learning, teaching and assessment. Moreover we sought to place this tool not solely in the hands of the learner but to deploy observe and evaluate its use in a complex relationship between learner, tutor and employer. Smallwood notes one of the key purposes of the e-portfolio: 

‘… e-portfolio tools enable students to make the all-important connections between the curriculum and the other things they do.’ Dr Angela Smallwood, Director of the Centre for International ePortfolio Development, University of Nottingham 
We can say with some conviction that the deployment of the Elgg tool allowed our project students to make those all-important connections. 

This was an ambitious project that sought to push the boundaries for our teaching and learning communities in partner colleges. This project along with the Higher Education Academy funded Pathfinder project helped significantly to embed a blended learning approach within Bradford College. The SPACE-Fd project has acted as a spearhead for the wider institutionally based activity that assists in embedding technology. In partner colleges there were similar gains both in the use of technology and also in the personalisation of learning through the better use of work-based mentors. Across all partners to a greater or lesser degree this project changed the dynamics in the way students, tutors and work-based mentors communicate, by facilitating greater sharing of ideas on the development of best practice.
The learning process is captured in the general activities outlined below, which are structured around the stages of the learner journey and which formed the basis of the day-to-day activities of the project. We list here, alongside those activities, what we actually did and where our technology interventions took place and how they supported personalised and collaborative learning.   

Engagement with learners and employers which includes the formation of an industrial support group; using Elgg in an online collaborative environment; piloting work-based assessment by using Elgg and Moodle. 


Induction of students – (Induction carried out by each member of staff in own institution on how to use Elgg and Moodle); Students set up their own communities in Elgg; sharing of know-how and different approaches to technology use. 


Negotiation of learning – Setting up electronic learning contracts; use of wiki to negotiate learning in Moodle; gaining buy-in from employers and work-based mentors; WBL contracts developed in Elgg


Learning delivery – Content and learning packages on technical modules and frameworks for PDP and WBL were sourced from national repository (i.e. SURF WBL) and made available via Moodle; includes peer support groups for learners. 


Reflection – Use of reflection on whole learning experience including PDP and WBL (problems emerging with over-use) employers reflecting. (use of PDP in terms of APL and APEL – also WBL)

Assessment - students using Moodle to upload material draft and final assessment; also used self-assessment questions and feedback in Moodle (paperless approach); final grade is recorded in Moodle and external examiner is given access.

The SPaCE-Fd project has demonstrated that open-source applications such as Moodle and Elgg (see Figure 1), are capable of delivering an enhanced learning environment. To do this effectively however a clarity of vision is needed. The SPaCE-Fd project, with its four partners, its considerable number of stakeholders and its emphasis on the tripartite relationship between employer, learner and tutor arrived at a vision for the deployment of technology. In realising this vision many benefits are being realised in a practical way. This practice will inform future progress within the project partners and in the wider educational community.   


Figure 1 The Bradford College Elgg environment.
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Aims and Objectives

Our project commenced with the following aims supported by the objectives. As noted below these objectives changed and were prioritised as the implementation and research elements of the project progressed. 

Aims: The aims of the programme include the delivery of a personalised learning experience (PLE) within selected Foundation Degrees, through the use of blogs, discussion forums and collaborative tools; personal workspaces and opportunities for reflection, presentation and shared learning. This process will include the identification, evaluation and implementation of e-portfolios, personal development planning (PDP) and e-assessment, all within selected Foundation Degrees. 

Objectives: 

1. To build a highly interactive approach to the use of reflective logs and diaries, drawing on open source platforms such as Elgg and MOODLE. 

2. To develop and promote the use of online Learning Contracts (LCs) for students. 

3. To evaluate and re-purpose a range of generic Work Based Learning materials – drawing on SURF WBL (JORUM) outputs in particular – for use by tutors, students and work-based mentors (WBMs). 
4. To make more effective use of the workplace as a learning environment, by encouraging employer / supervisor / mentor engagement in WBL through the use of Learning Contracts (LCs) and e-assessment; this process will be further supported by the development of an Industrial Support Group (ISG).
5. To redesign the criteria associated with the role of WBMs; by designing an online credit-bearing module which could be used as a ‘stand alone’ continuing professional development module for WBMs, and which will provide both employers and WBMs with links between the requirements of academic study and the needs of the workplace.
6. To introduce and develop the use of e-portfolios as part of a web-based approach in the areas of reflective logs and diaries, for the recording of APL / APEL processes.
7. To create a credit-bearing PDP learning program in an e-learning format; this will help students to plan and to work through issues relevant for their educational and work-based development.
8. To develop a web-based mutual learner support network, produced for learners by students and from the Staff-Student Liaison Committees (these linked to the role of the ISG).
9. To promote a wider understanding and use of the SURF WBL (JORUM) support materials, and how they might be incorporated into FDs.
10. To promote a better understanding of how open source platforms, such as Elgg and MOODLE, can support the student learning experience, the development of personalised and collaborative learning, and improved communication between learners, tutors, WBMs and employers.
Some of these objectives merged into actions which encompassed more the spirit of what needed to be achieved to deliver improvement. On other occasions for example objective number 8, it seemed more appropriate to allow activities to develop organically rather than shepherd their direction towards our expected outcome; such is the benefit of action research. 

A fuller analysis of each objective is included in the Outcomes and Impact section below. 

Methodology


Our evaluation methodology was collaborative action-research based (Hart and Bond 1995). Our approach is summed up in this quote from Swinglehurst et al.:

“Action research is becoming a popular approach to studying complex social situations such as those found in educational settings, where the focus is on simultaneous enquiry into practice (generating knowledge) and action to improve situations (e.g. designing new curricula or learning activities). As an approach or style, rather than a discrete method, it has a complex history spanning many disciplines. It involves a cyclical spiral of planning, acting, observing, reflecting, replanning and so on, and is therefore an iterative process.  Research is conducted with participants rather than on participants, or (within an educational context) in and for education, rather than on or about education.” (Swinglehurst, Russell & Greenhalgh 2008)
We embarked on the project with an enthusiasm for delivering some solid and robust contributions to the wider body of work associated with e-learning. Our methodology sought to reflect on our practice as it evolved and to ensure we intervened at appropriate junctures to deliver improvement. A further requirement was for us to understand through action the implications of and demands of work-based learning from different perspectives. The dearth of literature that deals with this combination of WBL and learning technology meant that our research was necessarily exploratory. This in turn required a measured approach to balancing the formal deliverables of the project and the need to allow protagonists to experiment and innovate. So long as the points of discussion remained and served to anchor the activity in some theoretical ground this balance was always achievable. 

The acts of reflection and indeed discussion were grounded in traditional off-line learning processes. For example the language of traditional face-to-face learning seemed more suited to many of the project staff and certainly tutors and employers – less so with learners. The lack of temporal structure to online learning activity i.e. the tendency for learners to exploit the elasticity of time in an online setting, for example, discussion threads spanning weeks, made evaluation and observation difficult. Moreover the whole observation of online learning was a far greater task than any stakeholders in the project had anticipated.     

Additionally it was difficult to place boundaries around a piece or chunk of learning in an online environment and thus difficult to attribute any success factors. Similarly low levels of engagement in for example online forums could not be taken as evidence of low engagement with learning. 

Having said this our action research approach worked sufficiently well for us to maintain progress and glean research data to inform further activity. As noted in this quote from the literature we did improve the rationality and justice of our project activities: 

Action research is a form of self-reflective enquiry undertaken by participants in social (including educational) situations in order to improve the rationality and justice of (a) their own social or educational practices, (b) their understanding of these practices, and (c) the situations in which these practices are carried out. It is most rationally empowering when undertaken by participants collaboratively, though it is often undertaken by individuals, and sometimes in cooperation with ‘outsiders’. (Kemmins 1988. p.42)

Furthermore taking the quote below we moved further along the journey towards enhancing the learning environment. The usefulness in helping people to act more intelligently and skilfully has a real resonance with our project’s methodology 

Action research might be defined as ‘the study of a social situation with a view to improving the quality of action within it’. It aims to feed practical judgement in concrete situations, and the validity of the ‘theories’ or hypotheses it depends not so much on ‘scientific’ tests of truth, as on their usefulness in helping people to act more intelligently and skilfully. In action-research ‘theories’ are not validated independently and then applied to practice. They are validated through practice. 

(Elliot 1991, p. 69)                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                       

The partnership, forged between the four colleges in this project, was the cornerstone of our approach and as such dictated the methods we used to deliver the project. Gaining a consistent approach to a methodology was one of the first challenges. Significantly all partners were engaged in the development of the methodology from the earliest stage. 

A series of meetings recorded on the project website; a conference with presentations and workshops with recorded outcomes also available on the website, provide the opportunity to explore the methodology further. 

The key lesson learned from our methodology is that action-research in an online environment presents challenges of information management. Ethical issues surround observing student – tutor exchanges; information overload is apparent in observing blog postings; context is absent in many reflective journals; while technology provides the ability to record online interactions it does not organise the data in an accessible way for the researcher to use.  

Implementation


The project was delivered in 4 phases, across 4 colleges; Bradford College, Craven College, Leeds College of Technology and Newcastle College.

 A total of 15 courses were involved to some degree in the project most of them were foundation degrees: Fd Metallurgy and Materials; B.Eng. (Hons.) Top-up; Fd Ophthalmic Dispensing; Fd Business & Management; Fd in Early Years; HNC in Business; Fd in Early Years; Fd in Engineering; Fd in Electronics; B.Eng (Hons.) (Electrical) Top-up; Fd in Hospitality and Leisure;  Fd Cabin Crew. 

Numbers of learners enroled fluctuated these figures are approximate totals for the two year period Bradford - 80, Craven – 50,  Leeds – 80, Newcastle – 35 

The 4 phases of the project visited and revisited the stages of the learner journey (see Background Section above) with each stage being identified as key intervention points: 
Engagement with learners and employers;

Induction of students; 

Negotiation of learning goals; 

Learning delivery; 

Reflection; by learners
Assessment; of learning; initial, formative and summative  

Two main technologies were deployed; the Moodle open-source managed learning environment and the Elgg social networking environment. The various tools within these applications were tested, used, discussed, adopted ,adapted and abandoned at various points of the project. The activity was a complex with some tools being common to both Elgg and Moodle; for example blogs and forums. In essence tools were used by some students on some courses in some colleges at some stage of the learner journey or at some phase of the project.  

The most recent verified figure for numbers of registered users of Elgg and Moodle is 400. This includes all learners, staff and employers, we estimate that 20% of those registered are highly active while approximately 50% only partially active while the remainder seem to have long periods of  inactivity.   

Implementation is best described by following through the phases of the project plan this can be done in conjunction with Appendices 2,3 and 4.   

Phase One

We discussed and contextualised a number of theories with our stakeholders through regular discussion of our stated objectives. Where required we looked again at our objectives and prioritised accordingly. We  then explored how these theories could be moved into practical applications. One of the challenges with this was gaining an accurate overview of each partner institution’s policies and strategies for HE and e-learning. Each college was at different stages in their Foundation Degree  developments; protocols and procedures to support e-technologies were inconsistent across the partnership. A considerable amount of effort was required to align various processes sufficiently before a genuine start on e-activity could be made. Again this was achieved through discussion, negotiation and ultimately a “hands-on” approach. 

We piloted some of the technology with groups of students. For example the technical support team at Bradford College set up Elgg and used some aspects of this initially for general communication across closed communities. This allowed us to monitor usage both in terms of amount and quality of traffic. Meeting again we discussed the effectiveness of the technology as an enhancement to learning. We were also led to some extent by external drivers for example literature that suggested the use of social networking technologies was important. We observed that learners having control of their own communities provided a truly learner-centred approach however it was difficult to understand how we might drive the technology yet not have full control of it. This potential shift in the locus of control posed challenges for the project at various stages.    

We repeated the above approach with other technologies implementing various solutions some of which were experimental and came to little, others which became more established. At one stage the future of Elgg looked doubtful and we spent some short time looking at alternatives. 
Additionally wider perspectives on the tools were gained. For example an e-portfolio working group was set up at Bradford College as a direct result of the SPaCE-Fd deliberations on e-portfolios. The presumption was that the college needed to choose its own portfolio solution. Much debate ensued and the result was that the college now has five different e-portfolio solutions, so far: Elgg, MyStuff Mahara, MultiPort, Ecordia and Moodle's own e-portfolio tool, we are expecting others to come. This cross fertilisation of ideas and the transfer of critical thinking from the project into the mainstream strategy of the college was repeated on numerous occasions. 
Phase Two
We evaluated and deployed open-source solutions for VLE and e-portfolios making use of current practice and challenging this in a real educational setting. 
We looked at Surf WBL and downloaded the employer handbook and student handbook which we used as a template however we decided that although useful for their structure and composition they lacked some of the functionality that we required. The mentor training handbook however formed the basis of our Mentor training programme which is currently in development. We were guided by colleagues from Staffordshire University Mark Styles and Fleur Coldfield in this aspect of our work. 

We had planned to reconfigure the role of the Work-based Mentor however this was more complex than first thought. 
We developed a range of new processes that enabled students to operate in an online environment.   
We then evaluated the effectiveness of our practice through analysis of engagement with staff and learners. This was done through practitioner reflection and wider discussion. For example one of the partners recorded their experience of using one of the tools – (See Appendix 1 - Newcastle College Report on use of Elgg 2007-2009). 

We had a series of meetings to ensure consistency of approach with the piloted use of Elgg. We had a number of issues around our shared understanding of the potential of the tool. One such issue was partners’ use of their VLE in terms of recording assessment decisions. The major challenge was to get buy-in of all partners and their operations, this required them to overcome institutional barriers to introduce new concepts.  

Phase Three 

We were joined by Paul Coyne from Emerald Publishing who has vast experience of the Elgg tool to assist us with evaluating the use of Elgg within the partnership. He provided some invaluable insights from industry and gave us the reflective log application within Elgg which led to the deployment of the plug-in. Crucially, from his industry experience he developed with us some scenarios where we might further extend our use of Elgg. 

We worked with Hull College to ascertain their best practice in the use of Elgg over a period of time as they had relevant experience. These added to a combination of partner reflection on usage, the input from Emerald and discussions with Hull College greatly informed our implementation, evaluation and further implementation. This consolidated out action research cycle.  

One of the additional benefits of this was the drawing together of the technical support team and academic teams which allowed us to integrate our practice into educational contexts and gain a view of its impact. This avoided the scenario where e-technology solutions are developed without a full understanding of the learners’ needs; something all partners were keen to avoid. 
Our practical workshops and conference in July 2008 provided the opportunity for evaluation which ensured that we were on the correct path with our technology use. This was further surfaced as a tangible entity by placing conference content into an instance of Moodle (see Figure 2 below). The conference we held allowed students, employers and other interested parties, to carry out virtual scenarios regarding the world of work, They were able to meet and debate and evaluations show that it was successful in demonstrating the advantages derived from various technologies. (See Appendices 5a; 5b; 5c Conference and workshop feedback)
Learners and employers shared their perspectives and encouraged future developments. Sound feedback offered by learners at workshop events suggested the technology was paying dividends. 

“Moodle and ELGG provided more than just a reflective log and diary; more than just a learning platform.”  He believed that the technology provided “an appreciation that many people can bring and share resources with each other and tutors as well as work based mentors” and this included “others not in your social circle”  (Bannister 2008) 
The feedback also provided context to the use of the technology within the wider arena including crucially the workplace: 

“eLLG provides a resource for contact between students, employers and lecturers; Ability to discuss current project work and share information; Moodle is a useful tool which can be used to access work and information for current studies and also provides the facility for feedback” (Round 2008) 
Feedback was not simply positive praise Round also noted amongst her comments some opportunities for further use of the technology and general improvements: 

            (The technology deployed provides) “....better administration of all college work in terms of:

student submission; lecturer receipt; feedback to student and deadline tracking.  An improved support and communication network for all. Using all knowledge gained through work based learning and taught class provides the confidence to come up with solutions to engineering problems and more importantly to back them up. Ability to use  the college and work based support network is invaluable. With more effective use of eLLG, a better feedback and communication network can be set up between students, employers and the college. MOODLE provides a database for information and online assessment which will further support distance learning.”  (Round 2008)

There was a certain ‘raising of expectations’ from employers evident in Round’s final remarks: 

We as a company expect that this means a more supportive communication network, better administration and an overall improved service.(Round 2008) 
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Figure 2. SPaCE-Fd Conference Moodle 

Phase Four
We scaled up the numbers and moved from pilot stage to the embedding the technology stage. We worked with increased numbers of students and employers from Sept 2008 and this fed into some of the decisions that about the sustainability of the project after external funding ceased. We continued to share best practice with Hull College. The embedding process started to pay dividends and the SPaCE-Fd approach was disseminated across Bradford College to provide an exemplar for wider development in all curriculum areas. 

This fourth phase of the project also saw a greater confidence amongst staff. This was evidenced for example, by one member of staff from Craven College abandoning the “over complicated” Elgg and instead developing the e-portfolio module of Moodle. This development, made possible because of the open-source nature of Moodle, was informed by user comments. Essentially the huge potential of Elgg and arguably its complex navigation was seen as excessive in the provision of an e-portfolio. In its stead Craven programmed some modifications to the Moodle plug-in.  Notably this also led to the production of a vade mecum style publication on the use of Elgg (see Appendix 7)  

In general terms the conference and workshops showed us how far we had got in terms of achieving objectives. It also had a motivational impact on project stakeholders many believing that something useful had been and would continue to be achieved. It enabled us to gain a consensus of the best way forward with our stakeholders   

Outputs and Results

Given the high use we made of open-source applications throughout this project we intend to follow an “open research” approach: “Open research is research, conducted in the spirit of free and open source software......Much like open source schemes are built around a source code that is made public, the central theme is to make clear accounts of the methodology, along with data and results extracted therefrom, freely available via the internet. This permits a massively distributed collaboration.” (Wikipedia Contributors 2009) 

To this end have made and continue to make all our outputs available via the project Moodle and website. The Moodle which is an external instance of the project will have an interactive forum, allow guest access and will be a live space for discussion over the coming months of the project’s extended period.  


We had a total number of 245 students who engaged effectively with the project across all partner colleges. 

We have growing evidence of the good use of the electronic learning contract (Figure 3). This was a significant step as the contract formed the foundation upon which was built further collaboration between the learner, tutor and work-based mentor.   
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Figure 3. Learning contract template in the Moodle Wiki tool.   

Further to this we have made more effective use of the workplace as a learning environment, by encouraging engagement through the use of Learning Contacts (LCs). There has been good development activity in the use of online Learning Contracts (LCs), including materials and procedures (e.g. blogs) which assist in the development of learners’ self- evaluation skills; this approach has had an impact on WBL and PDP learning programmes.
In terms of learning content we are in the process of reconfiguring the role of WBMs and how they support academic and work-based learning programmes of study. 
This project, with its partners and supporters, has provided a range of opportunities that has enhanced and developed links from the use of PDP and WBL to support the personalised learning experiences of students and their mentors. 
While this has been limited due to the timescales of the project, it is continuing past the end of the project for at least 18 months. This supports the needs and requirements of the student who may need a diverse range of academic learning and study, with gaps in their knowledge and skills being bridged with experience gained in the workplace. This has been be supported through extending the systems that underpin the use of reflective logs and diaries (through the use of Elgg) building a highly interactive approach into the logs and a range of associated activities. This has allowed interactive input from College staff, WBMs and learners assisting in the development of students’ evaluative and reflective skills in the academic process. 

As an extension of the above activity we are developing an Casting Technology Industrial Support Group (ISG) – building on the experience of the Metallurgy and Materials ISG. This group will facilitate interaction between employers, industry, students and academic staff, along with interested supporters and partner agencies and while building on the successful model of the Materials and 

Metallurgy ISG will have the added dimension of interactive e-learning technology. This will foreground the design of an online credit-bearing online module which will be used as a ‘stand-alone’ Continuing Professional Development (CPD) module for WBMs. The Casting Technology ISG will lead the development the CPD for WBMs. 

A further tangible output of the project is the conference website which has a number of relevant presentations around the activities of the project. 

UKCME (United Kingdom Centre for Materials Education) are undertaking evaluation of the project to assess its achievement and future direction. There may be some benefit within the sector or some possibility to inform future research. This evaluation will be published.  


The Centre for Recording of Achievement have conducted a survey of the SPACE-Fd project in order to contribute to the wider understanding of how Foundation Degrees are being designed and delivered. 

Outcomes and Impact 

Successes of the project; 

a) Built an infrastructure that embraces the whole spectrum of stakeholders; learners, employers, senior management, academics, technical support and other support staff.

b) Established and refined protocols and procedures within and across partner colleges BEFORE implementing key aspects of e-learning 

c) Developing a workflow that used a direct link between academics and technical support teams to implement technology solutions 

d) Open-source e-learning products/tools manipulated to provide true enhancement to learning 

e) Positive leadership and management at all levels – to get buy-in and ownership at all levels – this has been partially achieved, a critical mass has been reached; in terms of distance travelled excellent progress has been made. 

f) A clearer understanding of the problems associated with supporting WBL has been gained and following from this, applying the appropriate technological solution to those problems.

g) Greater staff confidence in using technology – significant gains in staff development

h) Communities of learners, work-based mentors and teachers working together effectively 

i) A wiki-based learning contract is use by learners tutors and employers 

j) Achieved a baseline of engagement and subsequent motivation to have a collaborative approach 

k) The greater good of the project has remained the primary focus, there has been little distraction from this effort.  

l) Anecdotal evidence that the quality of WBL projects has improved due to improved communications (more timely, relevant and quicker) within the learning process

m) The sustainability of the project is assured through internal funding for at least 18 months.

The UKCME (United Kingdom Centre for Materials Education) – HEA Subject Centre will undertake qualitative research over this extended period.   

Barriers to the success of the project;

a) All colleges have different infrastructures and management 

b) Little consistency of e-learning policy or strategic deployment of technologies e.g. e-mail and internet access.

c) All partner institutions have, to a greater or lesser degree, cultural and organisational barriers to the general change management process

d) At the outset when inducting new learners and the employers they don’t always see immediate benefit in using ELGG and Moodle; however with the introduction of practical applications, for example e-assessment tariffs this reticence is overcome. 

e) With highly delineated lines of demarcation between IT departments and academic staff the norm in HE/FE colleges the challenges of working innovatively in this complex environment can be compounded by the introduction of new uses for technologies. 

Benefits and impact on the stakeholders:

a) Learners and employers are involved in developing and refining the e-learning offer from an early stage

b) Mentor training has become a crucial aspect of future development 

c) Mentor training now involves issues of the curriculum itself, how it is assessed and how modules fit into programmes

d) Mentor training will involve the development of industrial support groups online 

e) The impact of understanding how technology is applied necessarily involves challenging the status quo 

f) The development process for future (part-time) FDs now has a crucial role for technology, honed by the experiences of this project. 

g) The use of technology is a strong selling point and contributes to recruitment

h) Anecdotally senior staff believe that retention, achievement and success have improved and this will be validated by quantitative measures over the coming academic years.  

.  

Re-aligned objectives 

We re-aligned our objectives to tie in more neatly with our implementation and, although we did not take any strategic decision to place more effort or resource on any one objective than another, there did seem a tendency to focus less effort on objective 5. 

This re-alignment essentially themed our objectives more effectively

Objectives 1, 10 and 6 merged.

To build a highly interactive approach to the use of reflective logs and diaries, drawing on open source platforms such as Elgg and MOODLE. To promote a better understanding of how open source platforms, such as Elgg and MOODLE, can support the student learning experience, the development of personalised and collaborative learning, and improved communication between learners, tutors, WBMs and employers. To introduce and develop the use of e-portfolios as part of a web-based approach in the areas of reflective logs and diaries, for the recording of APL / APEL processes.
We achieved high interactivity with our teaching and learning approach but this came after much effort. The development of the e-learning system had significant frontloaded resource implication – i.e. setting up is administratively challenging. The locus of control shifted to the learner and this presented challenges not so much to the tutors, who were enthusiastic but for the bureaucracy of the establishment and by extension, the external assessment regime. Technologies such as those we deploy are perceived by our users in a myriad of ways. For example Elgg is ‘sold’ to students on the basis that it is a repository that can be used to host their work. Yet other examples of open-source developments are also evidenced e.g. Craven’s development of a Moodle e-portfolio – which was then taken and developed further by Leeds. All partners of the project are not at the same point in delivering this objective. Stakeholders have suggested that the whole approach be extended wider than the Foundation Degrees into all learning delivered

In initiating the above we promoted a better understanding of how open source platforms e.g. Elgg and Moodle can support the student learning experience. In particular communications has been improved hugely, an understanding of open source technology’s potential and more crucially, staff being able to experiment meant better use. Perhaps the most poignant example has been the e-portfolio development by Craven College who have manipulated Moodle to provide a bespoke solution that fits specifically their institution. APL is being recorded in Elgg at Leeds College of Technology. 

Objectives 2, 4 and 8 merged.

To develop and promote the use of online Learning Contracts (LCs) for students. To make more effective use of the workplace as a learning environment, by encouraging employer / supervisor / mentor engagement in WBL through the use of Learning Contracts (LCs) and e-assessment; this process will be further supported by the development of an Industrial Support Group (ISG). To develop a web-based mutual learner support network, produced for learners by students and from the Staff-Student Liaison Committees (these linked to the role of the ISG).

Only paper “tutor-focused” contracts were in use when the project commenced now electronic learning contracts have been developed and promoted. This process starts to challenge the concept of real learner centred learning and allows the learner to reflect more readily on their learning goals. Again the shift in the locus of control has a fundamental impact on the educational process.  More ownership of the contract is taken by the learner with a more negotiated asynchronous contract. Moreover the establishment of a the contract in a wiki form was a major step forward, simply because the history of changes had suddenly become instantly available. This transparent approach has meant a more meaningful dialogue with students in constructing aims and objectives. Negotiation of the latter with a view to the module objectives has been speeded up and consequently improved engagement in the process. (See Appendix 6 Wiki-based 3-way Learning Contract)
Employers across the project partners differ in their enthusiasm to develop more effective use of the workplace. In those instances where learning contracts are used the wider environment is correspondingly well used. It is arguable that the institution sponsored Elgg has achieved only partial engagement since its use by a critical mass of students has not yet taken off. However with more effective prompting from staff and support through the industrial support group the impact that it will have in the future shows promise. 

We also developed an e-assessment approach in Moodle where; the learner completes and uploads  their draft and final assessment; this process includes student and employer carrying out self-assessment; the feedback and assessment mark is provided in Moodle by the tutor; the student and the employer then reflect on the learning experience and assessment decision in Elgg.    
Objective 5 

To redesign the criteria associated with the role of WBMs; by designing an online credit-bearing module which could be used as a ‘stand alone’ continuing professional development module for WBMs, and which will provide both employers and WBMs with links between the requirements of academic study and the needs of the workplace.
Being our least well achieved objective due to the fact that time was not well planned and a tendency for us to relocate resource to the more immediate needs of the learner by developing Elgg and Moodle. Having said this all planning has been complete, the outline draft module has been written and the consultation process with employers will take place in April 2009. Following this its implementation will be imminent.
Objective 7, 

To create a credit-bearing PDP learning program in an e-learning format; this will help students to plan and to work through issues relevant for their educational and work-based development. 
This is in place (PDP2A) in e-learning format. Assessment at Newcastle is a career interview recorded as a podcast available online and used well. 

Objectives 3 and 9 merged

To evaluate and re-purpose a range of generic Work Based Learning materials – drawing on SURF WBL (JORUM) outputs in particular – for use by tutors, students and work-based mentors (WBMs). To promote a wider understanding and use of the SURF WBL (JORUM) support materials, and how they might be incorporated into FDs.
We have used evaluated and on occasions repurposed content from the JORUM for example: The Mentor Handbook; Communication in Work Based Learning; and Curriculum Design and Development. This activity was carried our as part of a sister project the Higher Education Academy E-learning Benchmarking & Pathfinder Programme 2005-2008 funded Bradford Pathfinder Project:

“Our e-librarian and Fd team members found that JORUM has potential as a resource for teaching staff but in general needs more contributors and a better way of evaluating the actual learning objects. As it is presented now, a number of issues came up when searching: 
Lack of HE material: it is disappointing that for instance an advanced search shows many “empty” categories;

Not easy to navigate: It is time consuming to go through the learning objects to evaluate suitability” 

(Jensen & O’Beirne 2008) 

We promulgated this to staff working in Foundation Degrees in order to promote a wider understanding and use of SURF WBL (JORUM) support units. The compatibility of the materials with Moodle was seen as a major advantage. Tutors were also impresses with the OpenLearn initiative from the Open University. We have used the SURF repository to support some aspects of our activity and often materials there serve as stimulus for further work.  
Wider impact of the project

All partner colleges have a greater sense of the scope and pace of the e-learning journey having gained a raised awareness of where institutions are in relation to each other. Linked with this and within educational cultures and infrastructures, partners understood that similar challenges existed across the sector. Although we planned for each college to have a similar approach to e-learning this was over-ambitious. Furthermore, we assumed a consistency of module approach and style and pedagogy (all prior to the deployment of technology), this again was not to be the case in reality. Yet as a precursor to implementation there needed to be an consensus of approach, which proved slower to achieve. Even when we had overcome these initial obstacles and planned for everyone to use the same VLE/E-portfolio there remained a divergence in how best to achieve some objectives. In hindsight this contributed to the richness of the project; at point of implementation it seemed frustrating. 


Communications in a project of this type is crucial. We held regular face-to-face meetings where informal and enthusiastic exchanges took place. Colleagues became confident in their approach to the use of technology and to achieving the objectives of the project. These meetings were relevant and contributed to the shared knowledge base of the partners and also to their own college and learning communities. This created and sustained a team that had the confidence to challenge each other; an aspect that became important when we came to the implementation phase. For example the adoption of particular solutions or philosophies of the partnership project by colleges to their own environment sometimes caused cultural resistance at that particular college. All partners were allowed to adapt solutions to meet their own needs and requirements while still embracing the overall project objectives albeit with their own college flavour. 
As with many other educational institutions, the project found itself in the long transition towards the everyday use of various technologies that can enhance teaching and learning. As a result we endeavour to morph the organisational structure to accommodate new and innovative ways of communication, which will enhance and enrich academic life. Continued training and use will cascade the present ideas and invite new ones, naturally leading to further change. 

The organisational structures, cultures and technical infrastructure at each of the partners, because of their differences, did have a drag effect on some of the implementations. However while this slowed things down it had the beneficial effect of enriching our thinking and widening our horizons. The critical success factor was to ensure that some level of buy-in remained despite some of the difficulties of inconsistency of procedure. We would be inclined to state explicitly that in order to effectively replace an established procedure with an e-learning solution there needs to be absolute clarity of the procedure.
In terms of project management none of the partners were familiar with this type of project implementation partly due to FE/HE background yet as a partnership of colleges we were expected to step up to the mark. Implementation of planned management approach including stakeholder management needed considerable resource. The project manager and others attended 100% of the supporting events as part of the JISC programme 

Wide dissemination of the project was a key part of its ongoing methodology. Regular meetings at Bradford College for the senior management, steering, technical and dissemination groups and partner visits established the various steps that had to be taken. Rather than wait until the end as is usually done, we held a face-to-face conference to gauge support and feedback from stakeholders. This provided further impetus and injected a renewed and sharper focus on our objectives. 

Staff training in the new technologies was essential yet no clear strategy for developing staff was included in the project plan. In reality the goodwill of a range of technical staff was relied upon to equip tutors with basic skills to get by in the emerging environments. To some extent the newness of many aspects meant that tutors and students and employers together developed a way forward leading in many ways to an experimental approach. The VLE team at Bradford College were key in assisting with advice on the requirements of the new technologies on the partner institutions VLEs. 

There exist a perceived and real security issue on many levels, from presently unresolved issues on reflection and logs involving vulnerable or protected cohorts, to simply setting up secure communities, which only included the student, the mentor and the tutor. Some partner institutions did not offer a college email address to their students, and principles of student empowerment or organisation control influenced their engagement with the technology. Often the security implications were over-played. 
Conclusions & Recommendations

The project has raised awareness across partner institutions of the advantages of the use of e-technologies. Although confined to the Foundation Degree programmes there are key transferrable benefits such as staff knowledge and skills that can be applied in a wider arena. The learner, through the use of e-learning and social networking tools has benefited. One clear example of this has been in the area of learner contracts where it is possible to negotiate the contract more effectively simply because it is in electronic format. This process starts to challenge the concept of learner centred learning and allows the learner to reflect more readily on their learning goals. Another example is the use of reflective blogs and diaries which provide not only snapshot evidence of a student’s activity but offers the opportunity to observe a sequential development where learning builds on learning.   

The project, through its micro-analysis of procedures in preparation for the e-environment, identified FE and HE quality issues which were brought to the table and in so doing is advancing these with external verifiers with regard to distance & blended learning. 

· One of our recommendations would be to align external assessment and validation frameworks with the emerging e-environments. 

· A recommendation we would make to JISC is that more effort is put in to disseminate the benefits of open-source applications. This is imperative if learners, tutors and indeed organisations are to seize the initiative in developing uses of the technology more effectively. 

· We would recommend that HE in FE organisations are considered ideal vehicles for similar action-research activity; their highly pragmatic and essentially hands-on approach coupled with the rigour of their pedagogy ensure natural balance between the theoretical and the practical. 

· We recommend that the use of electronic learning contracts, in particular the aspects that empower negotiations are taken further and perhaps linked    

· We recommend that partners continue to develop and monitor key aspects of this activity and associated evaluation to enrich the action-research approach

· The further monitoring and evaluation activities of the project are received as a longitudinal perspective and appended to JISC’s dissemination of the SPaCE-FD project. Thus giving a true representation of the project’s medium-term successes. 

A potential weakness of our methodology is the lack of case study material directly relating to student usage of tools. We accept this and intend to further elaborate and illuminate through extending the duration of the project in order to register those rich scenarios that we know are emerging. Significantly this is being remedied through the continued engagement of the external evaluators who are keen to extract a “story”. Although we have been live for a short period (since September 2008), time is needed for case studies to consolidate. This bedding in of the technology is part of the evaluation aspect within the action-research cycle. There has been an informal commitment from partners to remain engaged in further activities, this which will enrich some of the outcomes.   

The following quote outlines how action-research is unique and emphasises the change aspect which has been so evident in our project “We have selected seven criteria to distinguish different types of action research, and would argue that these seven, in dynamic interaction, distinguish action research from other methodologies……
Action research:

1 is educative

2 deals with individuals as members of social groups

3 is problem-focused, context-specific and future-orientated;

4 involves a change intervention 

5 aims at improvement and involvement 

6 involves a cyclic process in which research, action and evaluation are interlinked; 

7 is founded on a research relationship in which those involved are participants in the change process’ 

(Hart and Bond 1995, pp. 37-38)

Implications for the future

The project has developed a body of expertise which can be drawn upon by other similar projects institutions or partnerships. A range of useful procedures and approaches have been developed and while in the main are specific to the partner colleges are indeed capable of being used in a more generic setting. For each of the partners and certainly for Bradford College, which led the project, there is an increased sense of urgency to embed technology across their institutions.  

A future development will be an annual research focused conference at Bradford. In 2009 this will be showcasing the SPaCE-Fd project  and its achievements, in future years the wider research activity of the college will form the majority of content. 

Partners are keen to continue and there has been a commitment to a way forward, some of the possibilities are: Bradford College will continue this project along with willing partners for at least 18 months. The Metallurgy and Materials department of Bradford College intends to use Elgg throughout all its provision as a means of recording the student’s diary and log. There are other Moodle based tools that do a similar job, and these will be evaluated for use following a similar implementation as that used in the SPaCE-Fd project. Also they will be advancing the use of online contracts as in the work based learning aspect to encompass all provision. Other departments in Bradford College are keeping a close eye on these developments which are seen as trail-blazing and spearheading wider e-learning activity. 

A need exists for a mentor module which extends into issues around adult education and teacher training. This again is on the agenda with partners to take forward perhaps using the expertise in partner colleges. For Bradford plans are taking shape to take the concept of the electronic-wbm and ground this in the wider activity within the college, making links Teacher Education to ensure there is a synergy between a practical approach and the more theoretical approach of Teacher Education programmes. Any benefit from this would be shared with partners and wider. It is anticipated that a re-design of the module for work-based mentors would be an output from this collaboration with teacher education. 


Much of the technology and associated knowledge gained on this project will be used to build a wider embedding of e-learning across partner colleges. The awareness of senior management within all partners has been raised and the benefits to learners of this approach has become more evident.  

Protocols and procedures have moved from rigid paper-based to flexible (not rigid) electronic based systems and as such the notion of these systems changing again is less of a cultural issue than was at start of the project. 

The project will avail of external evaluation in order to validate much of the outputs and outcomes as well as the methodologies used. This will gain an ongoing critical appraisal of a range of practices as they evolve, based on external scrutiny. Also it will provide detailed reportage representing an invaluable resource for the College, as an indicator of 'quality of practice' which can be made available for external scrutiny. 
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Appendix 2  -  Selected Learners’ comments

· ‘’Use of learning contacts has enabled  me  to work with my employer and construct a work based project with the College which has real benefit to me at work as it helps me at work to do my job better’’

· ‘’I can up load my work into moddle, I get feedback and comments about my work at the draft stage, which helps when I discus this with my tutor. The idea of then having the work assessed in Moddle is great so I do not have to submit two paper files, but I have to submit by front page and do a good layout, with contents‘’

· ‘‘ELGG is good, but College staff have to read it, and comment back otherwise it is a waste of time’’

· ‘‘ELearning is better than email and attachments, but it take time to get into using it’’

· ‘’Our group set up a support network, but it has not worked well, as some students do not like sharing with others’’

· ‘’Discussing our progress in class on WBL does help me use the new learning contracts and  I can see that using LLG to reflect is good  ’’

· ‘‘(Name of staff at College), discussed with me on the phone how to use eLLG and set up my community, I had my screen working along with (staff) and he talked through my setting it up, it was complicated, I did not fully understand the use of ‘’friends’’ at first, but in the end it made sense ‘’.

·  ‘’My mentor and I use eLLG to review my progress, he liked the idea of the reflective log as enable us to make progress, but  not all college staff use this, but it’s a great idea, and as we use it more , it will get better as we all us it , I guess‘’.

· ‘’The WBP is another positive for Bradford College. Its focuses on real life work and the use of the web based format is a move forward ‘’

· ‘’I think the Diary in eLLG is a good idea as it allows me to write down what I think and staff comment on it, as I do things, it is still being developed, but it is better than the old log and diary each month’’

· I came to SPaCE – Conference in July, I had not been at College for long, about two months, the sessions over the two days helped me understand, how it all could be used other wise It could have been hard to work it out.

· ‘’Using Moddle is better than sending Emails, I like the feedback, and the chance to make comments in my log’’ 

· ‘’My Mentor still wants to have some training as she wants to find out how it all links together and help me more forward’’

· ‘’The College does not move at a fast rate a times, but this is a much better system , I can record what I do and ask for help (eLLG)’’

· ‘’It will be better when all college staff use this (Moddle and eLLG), but its potentional is good, it has helped me at work and my Mentor see my comments’’

Appendix 3 - Selected Employers’ comments

· ‘‘ Distance learning through the use of eLearning could be used to develop competence; by breaking content into small – sized elements’’

· ‘’eLearning gives students a great deal of control over their own learning, and allows us, to use the process to help us at work’’

·  To help facilitate employer engagement with eLearning a number of companies are now investing in resources including providing access Computers within the work place, through setting up of dedicated study areas 

· ‘’Worked Based Projects are good for my company as it enables me to help my student to develop and learn knowledge and practical skills, as the process of using eLearning gets better , it make the process faster, but the College is making good progress to get this started ’’

· ‘’ELearning cannot be a total replacement for training, other experiences are needed, if knowledge and experience is to be built, visits help, and meeting college staff and putting a face to a name is important‘’.

· Forming a Industrial support group (Foundation Degree in Casting Technology) has enabled us (Institute of Cast Metal Engineers and employers ) to become involved with Bradford College, we have had direct input into the modules and design and look forward to mentor training, which includes communication on line (eLLG)

· ‘Our staff work shifts and the use of eLearning and work based projects is really good, we have used the older email system and this is much better ‘’

· ‘’(Name of Student) and I fill in the log together, he types in our comments and it make good reading at times, it is good to read back to see what we were doing weeks ago, when we have to change directions as the job changes’’

· ‘’I am not sure how the system fully works (in Moddle), but the student now uploads their work, and get feed back from the College’’, the mentor training will help  (name of staff) has outlined the idea of this and I am looking forward to starting this, as I believe it will enable me to get a better understanding of the foundation degree ‘;’

· Work Based Projects are developed by college staff (Name of student) and me, this make sure that the work carried out has real benefit to us.

· The idea of WBL being self-assessment by student and learner is a move forward it allows the employer to have input to the process. I like the idea that student can also self assess their work. It helps that the presentation in the work place and the college staff come to us.

· ‘’The use of an Industrial mentor is good as it allows us to ‘ push the student ’ forward, it helps knowing what the project is (WBP) and being involved it the activity helps, the idea of eLearning helps, but we missed out this time, but look forward to the next time’’

· ‘’This WBP we are doing with (the Student), has come at the right time as we are carried out welding procedures and the research. The planning element has made us consider the plan on several occasions, and change directions.  The use of Elgg has lets keep track of the progress and directions we have made, comments from college staff have been good in helping us  move forward‘’  

Appendix 4 - Selected Staff Comments 

· Its hard work developing how to use Elgg   when you do not get email from your students, now (Name of Staff) has used the plug in and I get an email it’s a real help.

· With out the learning process to start with its hard to change these into eLearning systems, the support you need to make changes is not often available, so you need to push your learners, employers and college management to make it work

· Up loading the student work, reading and making comments, prior to uploading back into the students file in Moddle takes some practicing, but the feed back and comments are recorded, the problem is the student does not always get a email

· Work based projects are good using the WILK, but you have to keep looking. To see if it’s being changed.

· The idea of sharing best practice at SPaCE – FD meetings is good, as you can learn and develop together

· To use Moddle and eLLG for me is great, as it’s paperless, but I have had to make great changes to how I support the students and make sense of the new process.  I have to work out how to use it; the use of eTechnology is positive but the when it is established it will be better I need more time , but ( name of staff ) has helped me

· ‘’It is the first time technical support staff and academics have worked together to produce a learning process that works’’.

· ‘’This project was good as it allowed me to develop ideas with others and we all learned together ‘’

· Our College was not as well advanced as Bradford College in eLearning, we followed their lead, and learned a lot, one problem is that our foundation degrees are new and Bradford College has being running   theirs for several years; their approach to distance learning is some thing we have not considered, and as such they have had to work often without seeing the student. I found their eLearning portals and procedures to be good, we have changed things a little bit, but it works for us.

· Team working between the Colleges has been good; I hope to work with others in the next 18 months, as we embed the project.

· Our use of WBL is with full time students, who we have to find work placements; the project has helped us work with placement providers.

· Our College does not like eLLG functionality, but have developed an e- portfolio in Moddle, which fits more into out approach for developing eLearning.

· This project has made us think about eLearning, our best outcome is using the APL/APEL framework, which we have not used before, we have got a lot out of the project, and would like to work with the other partners and UKCME, in the next 18 months 

· I have found it hard work integrating the project into my normal work as we have not used eLearning and our VLE much, before the project.

· The support visits have helped but we need more time to make progress.

· The sharing of the problems and working with others was the best way forward for me, I liked the networking, and the problem was going back to College and moving things there.

· The WBL contact and reflective log I found to be good, but it will take time to make it work, I will need to gain more experience and work with my students and mentors more next year, after the end of the project

· ‘’ We never have enough time’’,

Appendix 5a - SPaCE-Fd Conference & Workshop Programme
	TIME
	10 July
	Details
	Time
	11 July
	Details

	
	
	
	0850

0915
	Hello Again -RSAB


	Recap 

– Day 1 & Networking 

from        yesterday

	
	
	
	0915
	Theme 3
	Work Based Mentors - PDP & WBL & FDs

	10.00

10.05
	Hello

 - RSAB 
	College H & S, good house keeping

 –My role! &

-Goodie Bag ,

-Memory stick

-CD ROM

UKCME Case Study 
	0915

0925
	Presentation College or student , or Employer
	Bradford

Craven

Leeds

Newcastle

	10.05

1020
	Opening Presentations and Welcome from 

 Mike Harwood 

CMS – Filming 
	-Spaced – FD

-How it fits in College HE Strategy 

-Outside importance to College
	0925

0935
	Presentation College or student or Employer
	Bradford

Craven

Leeds

Newcastle

	1020

1040
	 SPaCED – FD Project

Richard Brown

CMS – Filming
	-Project objectives

-Conference Programme

-We want your  input and help – by uploading to  Project Web site   
	0935

1005
	Team work 
	

	1050

1100
	Get to know your table and how your team will work
	Ice Breaking  
	1005

1015
	Feed back on Theme 
	Each Team

Record issues on Web site

	1100

1130
	How to record your tables comments in MOODLE.
	- Up load

how did it activity work

-What about the technology

feedback
	1015

1030
	Mind Mapping IV

CMS – Filming
	Open discussion

All Teams 

	1130

1200
	Presentation

UKCME

Adam Mannis

CMS – Filming


	-Employer Engagement in  FDs 

– How it worked for Metallurgy and Materials
	1030

1115
	Open discussion

Mind Mapping V

CMS – Filming
	-How is it going, -using eTechnologies,

- action research the issues being identified

	1200

1215


	Mind Mapping I 

CMS – Filming
	Record Issues of importance for latter work- on UKCME for SPaCED – FD
	1115

1145
	Team Working
	-Record activities 

-Ideas , recommendations, feedback

	1215

1230
	JISC  Presentation- 

Lisa Grey 

MS – Filming
	FE in HE Projects
	1145

1215
	Presentation

Paul Denton 

CMS – Filming
	WYLLLN

	1230

1330
	Lunch
	
	1205
	Theme 4
	PDP – Use of APL / APEL with FDs

	1330
	Theme 1
	Reflective Elements in

PDP, WBL & FDs 
	1205

1215
	Presentation

College 

Alison Thomson 
	Newcastle

	1330

1340
	Presentation College – Kath Daye
	Craven


	1215

1225
	Presentation

College or student
	Bradford

Craven

Leeds

Newcastle

	1340

1350
	Presentation

 Student

Helen
	Newcastle
	1230

1330
	Lunch
	

	1350

1420
	Team work 
	
	1330

1400
	Team Work
	Each Team

Record issues on Web site 

	1420

1430
	Feed back on Theme 1
	Each Team

Record issues on Web site in MOODLE
	1400

1410
	Feed back on Theme 
	Each Team

Record issues on Web site 

	1430

1445
	Mind Mapping II

CMS – Filming
	Open discussion

All Teams 
	1410

1425
	Mind Mapping

VI 

CMS – Filming
	Open discussion

All Teams 

	1445
	Theme 2
	Student activity in the Work place & FDs
	1425
	Presentation

Hugh Tollfield 

CMS – Filming
	HEFC



	1445

1455
	Presentation College 

Richard Brown
	Bradford

- Learning Contracts
	
	
	

	1455

1505
	Presentation  student

Katie Round or Terry Banister
	Bradford


	1425

1445
	RSAB and others

CMS – Filming
	Summary

Thanks and way forward

Feb 09 Conference

	1505

1535
	Team Work
	Each Team

Record issues on Web site 
	1445

1500
	Closing -  MS

CMS – Filming
	

	1535

1545
	Feed back on Theme 2
	Each Team

Record issues on Web site 
	
	
	

	1545

1600
	Mind Mapping III

CMS – Filming
	Open discussion

All Teams 
	
	
	

	1600
	Close of Conference
	Local Activity
	
	
	


Appendix 5b - SPaCE-Fd Conference & Workshop Flyer
[image: image21.emf]
Appendix 5c - SPaCE-Fd Conference & Workshop Feedback
Collection of positive feedback made by attendees at the workshops and conference*

Participants were asked to describe what they felt were the overall strengths of the event:   

“Finding out about software” 


“Getting shared experiences and finding out about others perspectives”


“Some of the presentations; the practical activities; meeting some crucial practitioners” 


“Lots of information shared with different parties. Should build on this cooperation” 


“Very productive encouraging and effective in involving all sides of industry from founders employers and learners” 


“Networking shared ideas” 


“Gave me more knowledge of the developments being made for the course”


“Networking – variation (of content)”

“Setting the benchmark for employer engagement”  


“Getting together to discuss Elgg etc. and meeting people from JISC and Staffs. University.” 


“Presentations by students in WBL” 


“Student presentations of how they used technology and what it had meant to them.”  


“Good to get feedback from all the different parties involved in the project. Also to work with other people and get their opinions on the new tools.”


“Learned a lot, especially about Elgg.” 


“Expanded my current thoughts” 


“Friendly informal”


“Table exercise good. But should have had one laptop per person”

”Very sociable. Organisers aware that some of us came to see the technology in action” 


“Examples of use. Networking. Variety of speakers and short presentations. Chance to use and try system”

* Not all attendees responded. Of the 21 that did respond the 19 quotes above are considered to be positive.  

Appendix 6 - SPaCE-Fd Wiki-based – “3-Way” Learning Contract 
	Work Based Project Learning Contract 

	Student Information 

	Student Name 
	XXXXXX 
	Student ID 
	10019692 

	Module Level 
	H 

	Workplace 
	xxxxxxxxxxxxxx 

	Telephone contact no 
	01229 876679 
	Mobile No 
	

	Work To be Presented on: 
	26TH JANUARY 2009 

	Support Arrangements 

	Module Tutor 
	Telephone Number 
	01274 433381 
	email address 
	

	Frequency of Personal Tutor Contact 
	ONCE EVERY 3 WEEKS 

	Name of Industrial Mentor 
	yyyyyyy 

	Mentor contact 
	Telephone Number 
	01229 875533 
	email address 
	xx@com 

	Frequency of Industrial Mentor Contact 
	Daily if required.  

	Project Title: 
	Investigation into THE OBLIQUE "Y" GROOVE (TEKKEN) WELDABILITY TEST.

	Project Aims: 
	To obtain a practical understanding of the oblique "Y" groove weldability test. 

	Project Objectives 
	1. To obtain an understanding of the oblique "Y" groove weldability test.  

2. To establish benchmark data for atmospheric exposure on the welding consumable. (LO1, LO2) 

3. To determine the hydrogen induced cold cracking (HICC) threshold of the current material/consumable combination. (LO1, LO2) 

4. To determine the suitability of the oblique "Y" groove as a viable test method for steels used for submarine construction. (LO3) 

	Planned Outcomes 
	· An understanding of the oblique "Y" groove weldability test will be obtained (LO1, LO2), through investigation and subsequent analysis of test data. 
To apply current practice, with regard to process, in relation to data obtained from testing (LO3).

	Planned New Learning 
	The application of the oblique "Y" groove weldability test 

	Other Supporting Information 
	This will be achieved by assessing the susceptibility to hydrogen induced cold cracking (HICC) of Q1N steel and an approved flux cored arc welding (FCAW) consumable currently approved for submarine pressure hull applications.
Data obtained is considered confidential to the company and where necessary will be modified, however the concepts derived from the study may be discussed

	Signatures of Agreement 

	Student 
	xxxxx

	Tutor 
	Bruce Stafford

	Industrial Mentor 
	yyyyy


Appendix 7 - How to Use the ELGG-WBL Blog

Bradford College have developed the use of ELGG for their Work Based learning students and they have asked us to trial this with some Newcastle College students.  You are one of the chosen few! We want you to use this ELGG site to record your Work Based Log and Diary with a view towards creating an e-portfolios as part of your Project.  Of course it can be used for other exciting things as well!

Our main problems were being aware that students had entered their reflections, in a secure environment, and we wanted ELLG to email us. The following instructions seek make this happen for you.

Use the link in Blackboard or the address is at 

http://moodle.bradfordcollege.ac.uk/Elgg
1. The log in page – the excitement mounts!

[image: image4.jpg]Lag on Wsemame [EXCITEMENT. Password [

ELGG@Bradford College

Log On

Please log in

W Remember me 35

* I

Browse, Tag cloud

Log On

Lgername

[MORE EXCITMENT.
Password

Loz on 58I

W Ramember Lagin

User Statistics

There are 354 active users

2

[£xo [rournes

=

1=

g




Good then you are in, 
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Change your password to one that you will remember in account settings (top right) and then come back to here

As a student you are required to create a community called 

(yourname)loganddiary (no spaces). 

To do this, first look at the top and see the grey task bar at the top of the page – this bar is the first most important, (or not, depending on how excited that you are!)

You will then see   :
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Because you haven’t linked to anyone yet it will say something like: “You have no friends”, boohoo, but we can change all that.

 Now go to the second most important thing on the task bar which has the button “Owned Communities”

 Then you should have something like:
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But maybe it says that you do not own any communities, well, we are here to help!

In the Community Name box put in (yourname)loganddiary (no spaces).

And in the Username your name. If it says this has already been taken, use another identifier, because the email that ELGG sends out will say it is from this Username

So in the example below…………
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Then press create!

And you should see something like this (NB you can put photos in later!):
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NOW YOU MUST IMMEDIATELY 

“Edit Community Details” (marked HERE! In the screen shot above)

 And change the access, as shown below:
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You MUST restrict the membership of this Loganddiary to:

‘Moderation membership must be approved by you’
This means that YOU will have to approve anybody who wants to join.

NOW then save the profile (Save button at the bottom of the page).

Now go back to “Your Network” which is on the grey tool bar at the top of the page
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The access restrictions box is VERY IMPORTANT to complete properly as this is linked with YOUR security, so make sure that you restrict access to the Log and diary community that you have just made. There are no other changes to be made to any of the other boxes, scroll to the bottom of the page and click SAVE YOUR PROFILE!

Now tell your tutor (me!) that you have created your Community. Contacting your tutor can be by email, phone, Morse code, or waving across the room, or some other way of interrupting these deep thinking types 

Students do not blog in the log and diary community, students add comments to the Blog that must be posted by the tutor

The tutor must make the first blog, or any blog in this community. Students can make as many communities as they wish, and use some any of the widgets like file upload, video upload etc there is no problem with this,  but it is the Log and Diary which must be secure and the place where the student enters their reflections , or problems or progress for the tutor (and perhaps mentor to see).

NO OTHER STUDENT MUST BE ALLOWED TO ENTER THIS COMMUNITY
So now you should see something like:
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With of course your favourite image!

So now you have two communities, your own, that is to say, yourself and the log and diary

The tutor now has to find you!

This done by the tutor entering the name of the student or the name of the community
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The Tutor now clicks the found loganddiary, goes to it and clicks to join the community (on the right hand side)

Because the community is moderated , the tutor will then see:
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YOU must then go to “Your Network” on the grey toolbar.  Now click “Owned Communities” as shown below:
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And this will take you to a page which is used to list owned communities, YOU must click the loganddiary community, and now views membership requests as shown below:
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And YOU should now see something like:
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YOU approves the tutor and should see the next screen, as below
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The tutor now clicks the loganddiary link that can be found in the bottom right hand side 

The tutor now posts a blog in YOUR loganddiary

– MAKING SURE THAT THE ACCESS RESTRICTION IS SET TO THIS STUDENTS LOG AND DIARY ONLY
The student can now add comments in this blog (don’t start a new Blog) and an email will be sent to the tutor – see, I said it would be exciting!
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