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PRE-PROJECT

Background

Outline Project Description
Reference: REGEN-1 Proposal, November 2007 (Appendix 1)
The project will re-use and re-purpose learning content for external and internal sources to develop and pilot a 10 credit level 4 module “Working in Groups” for multi-professional teams working in the field of regional regeneration. In addition, the new module will be designed to be generic and transferable across curriculum areas. (Appendix 1).
This overarching goal was linked to a parallel aim to develop a ‘demonstrator’ of good practice for higher education providers delivering work-based and work-related learning in the Greater Manchester Strategic Alliance [GMSA] consortium. 

Overarching Objectives
Reference: REGEN-1 Final Report, May 11, 2009 (Appendix 6)

The REGEN-1 project will:

· Develop and test a model to generally apply the re-use and re-purposing of content from both internal and external sources as granular learning objects that support the integration of work related learning and its practical implementation

· Design a new online module ‘Working in Groups’ based on an existing class taught module ‘Working with Groups’

· Investigate new/alternative methods of teaching and assessment to support online communities of practice (action learning sets)

· Initiate the cross sectoral ‘take-up’ of the ‘Working in Groups’ module to accelerate the population of the GMSA credit accumulation and transfer framework (Advance/ModCAT)
The Greater Manchester Strategic Alliance [GMSA] 

Reference: www.gmsa.ac.uk
The GMSA is a partnership between universities, colleges, work-based leading providers and other stakeholders working collaboratively to deliver flexible, innovative and demand-led work-related higher education in Greater Manchester. It also manages the lifelong learning network for the sub-region.
One of GMSA’s key projects is ‘Advance’ (formerly the Module Catalogue [ModCAT]) which will deploy online tools allowing users access to bite-sized flexible learning options from any partner institution. The modules can be used individually to address immediate work-related learning priorities and/or to assemble a coherent selection of modules that represents an individualised curriculum directed toward the achievement of a recognised higher education qualification. 

Delivery of the GMSA strategy is supported by eight sector development groups, whose functions include: 
· Specifying the module collections appropriate to the needs of their respective sectors 

· Assembling content to be made available to all relevant delivery partners

· Drawing on existing learning resources developed by the various partner institutions

Despite being situated in the regeneration sector, the proposed project is intended to signpost a possible approach to populate Advance (ModCAT) across all eight sectors. As such, it is anticipated that GMSA Advance (ModCAT) will involve significant reuse and re-purposing of content to ensure appropriate granularity. The benefits of adopting a common approach to pedagogic planning are widely recognised through the JISC Pedagogic Planner Tools projects (Appendix 1).
The Regeneration Sector
Reference: Skills and Knowledge for Regeneration and Sustainable Communities: A Review of the Literature, December 2008 (Appendix 2)
Regeneration is a complex sector that encompasses a wide variety of organisations, roles, functions, projects and people.
In 2004, a review was conducted by Sir John Egan (Office of the Deputy Prime Minister, 2004) to map skills and training required by ‘regeneration’ professionals, planning authorities and developers in terms of: 
· Attributes, qualities and measures of community sustainability

· Processes necessary to deliver success

· Professional skills gaps

Subsequent gap analyses (Appendix 2) have confirmed that although specific technical skills are also required, it is the ‘soft’ or generic skills that are in short supply. These skills include:   
· Customer care, communication skills, conflict resolution
· Team and partnership working

· Community engagement, effective networking/building relationships
· Leadership and management (projects, processes/change, finances)
· Creative thinking, analysis, decision making, evaluation, diagnostic skills

The GMSA Regeneration Sector Development Group

Reference: Regeneration Sector Development Group Background Report, April 2007 (Appendix 3)
Membership of the GMSA regeneration sector development group consists of selected representatives from regeneration oriented educational, training and employer organisations in Greater Manchester. The broad aims of the group are to: 
· Create a forum for interested parties within sectors to clarify progression pathways
· Explore skills needs, provision, learner and employer demand and identify gaps
· Broker and oversee the implementation of Progression Agreements
· Design information, advice and guidance for learners and employers for sector pathways based on Progression Agreements
· Develop new vocational learning and learner support to meet higher skills needs and address gaps in provision
· Oversee sponsored projects and budgets
· Undertake employer engagement within the sector ensuring coordination with other initiatives in the region
A small collaborative working sector development sub-group developed the REGEN-1 module proposal to bridge the gap in ‘soft’ skills identified in Appendix 2, contribute to GMSA’s Advance (ModCAT) initiative, and follow the successful implementation of a precursor module ‘Introduction to Regeneration’ (Appendix 10).
Evaluation
Project Plan
Reference: Project Plan, March 2008 (Appendix 4) 
Evaluation of the impact of REGEN-1 was expected to form a significant part of the project. A detailed evaluation plan was established early in the project with a view to assessing learning effectiveness, the value of the pedagogic planning process and its wider applicability, and lessons learned that will influence the re-use and repurposing of 
content more widely within the GMSA Advance initiative: 

	Timing
	Factor to Evaluate
	Questions to Address
	Method(s)
	Measure of Success

	April – June 2008
	Module Content
	How appropriate is content?

Is it pitched at the right level?
	University’s QA and validation process

GMSA Regeneration SDG evaluation
	Approval and validation

Positive feedback from SDG

	September 2008 – January 2009
	Module Delivery
	Which mode(s) of delivery?

How appropriate was this?


	School’s examination board

GMSA Regeneration SDG evaluation
	Completion and feedback from cohort

	March 2008 – February 2009
	Project Process
	What processes have been undertaken to deliver the project?

What are the lessons learnt?

What good practices can be shared?
	GMSA Regeneration SDG evaluation

Peer observation and feedback
	Adoption of process for further re-use and re-purposing of content of GMSA Advance

Positive Peer feedback


Unfortunately because of changes to the project plan and associated delays in implementation (discussed fully in the Final and Completion Reports - Appendices 6 and 7), many of these evaluative criteria are no longer valid. For instance, a 20 credit module was substituted for the initial 10 credit module, and although ‘Working in Groups’ was validated in March 2009, it has not yet enrolled learners.
JISC Plan

Reference: JISC Outline of Evaluation Plan for Reproduce Projects, September 2008 (Appendix 5)
This slippage also impacted the proposed JISC evaluation plan (Appendix 5). While the initial evaluation plan was specifically designed to address Question ‘A’ of the JISC template “What has been done, to what quality and how efficiently?” significant changes in the project led to a new approach (described below). Answers to question ‘A’ are subsumed into this evaluation.
POST-PROJECT
Evaluation

Outcome 
Reference: REGEN-1 Final Report, May 11, 2009 (Appendix 6)
A 20 credit module ‘Working In Groups’ has been successfully validated at the University of Bolton for both distance learning and classroom based delivery methods. The module was developed by re-using and re-purposing learning resources from JORUM and some existing curriculum content within the University of Bolton, Manchester Metropolitan University and Open College Network. The works of other authors from across the UK and USA have been included, as well as new material developed at Bolton to stitch together the re-purposed content. More than 50% of content was derived from external sources as required by the Re-Produce programme (Appendix 6).
Approach
In their latest newsletter, the Subject Centre for Education (2009) affirms that evidence is a contested notion in different contexts with concomitant challenges to robustness and reliability. Consequently, this evaluation adopts a pragmatic methodology by ‘evidencing’ the narrative analysis with the originating data. Accordingly, evaluation of the REGEN-1 project consists of three complementary strands, with each strand supported by related reports and documents attached as Appendices. As such, this multi-method triangulation will address Chelimsky’s (1997) criteria, namely:
· Accountability – does the process achieve the intended outcomes

      Reference: REGEN-1 Final Report, May 2009 (Appendix 6)
· Development – provide information to improve the process
      Reference: BoltonREGEN-1 Completion Report, March 2009 (Appendix   

      7)
· Knowledge – to obtain a deeper understanding of the process and participants
      Reference: Critical Friends Report – group 5, January 2009 (Appendix 8)
Model

However, as the REGEN-1 project is a new and complex development, a further in-depth exploration of the project ‘knowledge’ is the primary focus of this evaluation. Loosely based on Cousin, Deepwell, Land and Ponti’s e-learning ‘Ecology of Implementation’ framework (2004), the evaluation highlights three broad dimensions:

· Dynamic between pedagogy and technology

· Collaborative participation and implementation
· participation as a conversation
· participation as a personal investment
· participation as engagement

· Cultural traffic and troublesome implementation
· technology and affordance
· multiple cultural configurations
These dimensions also encompass many of the elements of e-learning reviewed for JISC by Mayes and Freitas (2004), and identified in the JISC Planning and Evaluating Effective Practice with e-Learning workshops (http://www.jisc.ac.uk/elp_workshops.html). 
To enhance analytical rigour, Cousin et al’ (2006) dimensions of implementation are then cross-matched with Saunders et al (2008, p. 116) levels of evidence:
· Level 1: quality of the experience of the intervention

· Level 2: quality of the situated learning outcomes

· Level 3: quality of transfer or reconstructed learning to new environments and practice

· Level 4: quality of institutional or sector impacts

· Level 5: impact on macro or long-term strategic objectives.
and represented as the following matrix:
	LEVELS of EVIDENCE
	DIMENSIONS of IMPLEMENTATION

	
	Pedagogical
	Technological
	Organisational
	Cultural

	1

quality of the experience of the intervention
	- disciplinary cultures

- teaching

- learning and assessment regimes

- educational development

- profile of students
	
	
	

	2

quality of the situated learning outcomes
	
	- information technology support and access

- virtual learning environments

- software and licensing conditions
	
	

	interface between levels 1-2
	Dynamic between pedagogy and technology

	3

quality of transfer or reconstructed learning to new environments and practice
	
	
	- rules

- procedures

- policies

- strategies

- reward structures

- resources

- agendas for quality assurance and enhancement
	

	4

quality of institutional or sector impacts
	
	
	
	- language

- visions

- resistances

- personalities

- communities of practice

- change agency

	interface between levels 3-4
	Collaborative participation and implementation

· participation as a conversation

· participation as a personal investment

· participation as engagement

	5

impact on macro or long-term strategic objectives
	Cultural traffic and troublesome implementation

· technology and affordance

· multiple cultural configurations




Although Saunders et al (2008) advocate a level 3 analysis (quality of transfer or reconstructed learning to new environments and practice) as the ‘gold standard’ for the Centres of Excellence in Teaching and Learning [CETL] self-evaluation, this evaluation will address all nodes to better represent REGEN-1’s activity in every dimension and level. For each node, key perceptions, issues, challenges and/or lessons learned will underscore the supportive evidence provided in Appendices 5, 6 and 7. An ‘in-between’ or inter-level interface synthesis provides an additional layer of analysis 
Analysis
Level 1 Pedagogical Dimensions
Quality of the experience of the intervention
· Disciplinary Cultures

As the remit of the Re-Produce programme required the re-use and repurposing of existing content, the baseline content chosen for the REGEN-1 project was an in-house healthcare module “Working with Groups” offered by the School of Health and Social Care at the University of Bolton. For REGEN-1, this encompassed a major re-contextualisation of the original content from a highly structured, discipline specific profession to the loosely bounded arena of regeneration. In concert with the ‘generic’ context of REGEN-1, relevant content was identified from a variety of other regeneration and non-regeneration oriented sources across educational providers, the commercial, charity and voluntary sector, websites, and JORUM. This content ‘grab-bag’ was then screened for target audience relevance and level, and re-contextualised to the regeneration sector. 
Additionally, the specific aims of the REGEN-1 project involved adapting the mode of delivery from a face to face model to a blended/e-learning format. These changes presented critical challenges to the development team, especially in terms of internal infrastructure and processes as identified throughout the Final Report (Appendix 6).
· Teaching

Issues related to teaching also occurred. As level 4 (the first year of higher education) is largely centred on introducing new content and practice, considerable teaching input is usually needed. When this ‘demand’ was coupled with the perception that blended and e-learning creates an additional workload, some internal (University of Bolton) staff were not fully supportive of the REGEN-1 development.
· Learning and Assessment Regimes
      Reference: Working in Groups (Regeneration) Module Guide, March   

      2009 (Appendix 9)

Learning and assessment in the originating programme (the School of Health and Social Care) is often constrained by strict professional, practice and licensing regulations, whereas it is generally less formally controlled in the regeneration sector. These differences can translate into divergent expectations around curricula design, learning, teaching and assessment criteria and delivery methods. For example, whereas learning content in the ‘Working with Groups’ health related module was determined in advance according to professional guidelines, for the REGEN-1 ‘Working in Groups’ module, learning content was dynamically calibrated to learner needs and issues. 
· Educational Development

Similarly, the REGEN-1 project championed “the use of existing technologies and applications to present content in a mapped view” rather than the current linear arrangements (Appendix 6, p.29). This reflected a more holistic interpretation of ‘blended’ learning (involving sharing content across schools within the University and collaborating partners) to enhance the usual face to face/e-learning relationship.
Development of REGEN-1 also underscored the pedagogical value of technologically enhanced learning “e-learning is not simply copying or scanning existing class notes and handouts to a virtual learning environment” (Appendix 6, p.31). And while JORUM provides an important gateway to re-use and re-purpose content, the REGEN-1 team struggled with JORUM’s linear representation and navigation of content.
· Profile of Students
      Reference: Employer-Based Regeneration CPD Training Initiative Final 
      Report, December 2008 (Appendix 10) 
Although the ‘Working in Groups’ module has not yet run, a precursor module, ‘Introduction to Regeneration’ (Appendix 10), indicated that the profile of ‘regeneration practitioners’ replicates the diversity of the sector. A complementary learning needs analysis confirms this ‘mixed’ profile (Appendix 2).
Level 2 Technological Dimensions
Quality of the situated learning outcomes
· Information Technology Support and Access

Lack of dedicated technological support contributed to the slow implementation of REGEN-1. For example, an introductory orientation to technical skills would have potentially stimulated alternate methods of content presentation, navigation and on-line assessment. There was also a very limited awareness of JORUM at the start of the project. However, these early challenges were mostly assuaged when a designated in-house learning technologist was seconded to the project. An ongoing issue related to easy open access to the internal institutional virtual learning environment (WebCT and Moodle) for outside collaborators (Appendices 6 and 7). 
· Virtual Learning Environments

A similar technological challenge concerned the differences between the university virtual learning environment (WebCT) and the open source platform (Moodle). This resulted in an extenuated process where content was developed and collated in WebCT, and then uploaded to Moodle.
· Software and Licensing Conditions
Significant challenges around intellectual property rights and content re-use/re-purpose permissions pervaded the project. Essentially, these related to difficulty identifying the original author/’owner’ of the content, lengthy and convoluted copyright cum legal processes and procedures, and multiple authorship and ownership issues. With respect to commercially ‘valuable’ content, permission was granted to re-use and re-purpose designated sections only; or in the case of partial use, rights were tied to the originating source. These issues have been extensively discussed in Appendices 6 and 7. 
Dynamic between pedagogy and technology

Interface between Level 1 and Level 2
As noted, the REGEN-1 ‘Working in Groups’ module was built on generic principles and practices and designed to transfer across different sectors and situations. While a ‘ready-made’ module about group-work is a very useful ‘soft skill’ resource generally, for complex and evolving sectors such as regeneration, critical questions around the ‘value’ of a generic baseline (plus additional re-contextualisation and signposting) versus a bespoke customised model, are appropriate. And, in many rapidly changing and practice-based curricula, content is already predetermined in response to specific disciplines, work situations, policies and procedures. 
Analogously, the REGEN-1 project unearthed a relatively conservative view of e-learning. It also provided anecdotal evidence about the unpopularity of e-learning among employers, the technological difficulties and access issues with online delivery, and the complexity of intellectual property rights in higher education. 
Level 3 Organisational Dimensions
Quality of transfer or reconstructed learning to new environments and practice
· Rules
The Re-Produce programme required that at least 50% of the originating content must be sourced externally, including JORUM. Appendices 6 and 7 unpick the problems encountered by REGEN-1 in meeting this condition. In addition, the project’s flexible and responsive approach to curricula design and development was tempered by the somewhat opportunistic and reactive approach to content acquisition. And while a learning needs analysis provided ‘boundary checkpoints’, it was conducted very late to be fully effective. Otherwise, content was primarily selected post-hoc on the basis of availability and granting of rights and permissions.
· Procedures
A comparable challenge relates to the JORUM component of REGEN-1 – namely, fragmented awareness of and access to the JORUM repository.  
External and collaborating partners outside higher education were unable to access JORUM, and even for University based team members, consistent access was unreliable. These challenges were compounded by the host University’s concern around JORUM deposit rights. Although still unresolved, an interim compromise solution has been reached whereby a ‘Creative Commons’ licence will enable the REGEN-1 content to be uploaded onto JORUM Open.
· Policies

The complexity of the Re-Produce design requirements and subsequent REGEN-1 development parallels the challenges faced by GMSA Advance (ModCAT). Although REGEN-1 module was developed as a pilot for Advance, overarching rules and regulations around inter-institutional credit transfer have yet to be finalised. However, the University of Bolton has already pre-empted some of these issues through their comprehensive employer engagement suite of policies. For example, their flexible continuing professional development [CPD] framework is complemented by a responsive fast track system to accelerate the validation of credit rated modules. 

· Strategies

It is expected that the specific issues and difficulties encountered in meeting the JISC Re-Produce programme and GMSA Advance objectives will stimulate further strategic developments. For example, in terms of an e-learning strategy, considerations include resources and infrastructure, intellectual property rights, interoperable technologies, and user-friendly platforms and applications.
· Reward Structures

A strategic global benefit of the REGEN-1 project and Re-Produce programme is anticipated be greater acceptance and guidance in sourcing, re-using, re-purposing and re-positing educational content. And, at an institutional operational level, processes to address intellectual property and copyright permissions embedded in all curricula design and development infrastructure. However, until these structures are universally implemented, academic rewards for an individual educator are somewhat haphazard. For instance, In the context of REGEN-1, this resulted in limited internal engagement with the website and contribution to project blogs. Additionally, willingness to cooperate with the project as a whole, and share content, was surprisingly lacking. 
· Resources

Inadequate staff resourcing created a delay at the beginning of the project. Subsequent slippage and lack of clarity of planned management and reporting channels led to a review of roles and responsibilities, and ultimately, a more robust staffing plan.
· Agendas for Quality Assurance and Enhancement

As a continuing professional development module, REGEN-1 was fast-tracked through the internal University validation process. Although information from this event has not been provided, the module guide (Appendix 9) provides a strong indication of quality. In addition, pre-validation feedback was elicited from the project steering group (Appendix 11), as well as two external readers – unfortunately these reports are not available. Although a very successful and positive inter-institutional e-learning benchmarking exercise was conducted by JISC/HEA in 2008 (Higher Education Academy), this additional quality assurance layer is not a universal standard of good practice.
Level 4 Cultural Dimensions
Quality of institutional or sector impacts

· Language
Comprising diverse contexts, levels, approaches and participants, ‘regeneration’ as a collective or sector is difficult to articulate conceptually (Appendix 2), as highlighted by the recent name change from ‘regeneration’ to sustainable communities. 
· Visions

Although the project’s educational vision, 

The approach adopted in REGEN-1 will allow learners to take the 
‘Working in Groups’ module when and where it suits them and build 
credit to transfer into GMSA Advance (ModCAT). This will promote 
lifelong learning through the workplace and contribute to flexible 
personalised learning. (Appendix 7),
has been generally fulfilled, the corresponding ‘take-up’ goals (Appendix 1) were mostly subverted by the change process. These specific ‘deliverables’ included application of the pedagogic planning process and the content re-use model to at least two other modules within GMSA Advance, as well as a joint validation process by higher education partners for work-based/related modules.
· Resistances

By contrast, the REGEN-1 project did underscore for the need for employees to access learning resources (including the University website), remotely. At present, within and across the public sector, employee access to electronic learning resources is inconsistent (Appendix 7).
· Personalities

The impetus for REGEN-1 originated in the GMSA regeneration sector development group. However, largely because of personality differences, members of the group became disenfranchised and gradually disengaged from the project – in effect, creating a collaborative void (Appendix 7). To mitigate this cascade effect, individual and team roles and responsibilities must be clearly defined and managed from the outset. And in terms of the wider institutional (and sector) impact, “The possibility of major institutional or individual change impacting on the project at any point in its lifetime needs to be fully accounted for in the risk analysis and, particularly, in the robustness of the mitigating actions planned for such an eventuality.” (Appendices 6 and 7)
· Communities of Practice

While not formally designated as a community of practice, the REGEN-1 project has consistently attracted a high level of employer engagement and community based support. This is manifested as voluntary membership of the steering group (Appendix 11) and strong links with allied organisations such as regeneration housing trusts. 

· Change Agency
“The cultural change needed for individual higher education academics to freely share their learning materials should not be underestimated.” (Appendix 7); with the synergic view that re-using content may change pedagogical culture at an individual, programme and institutional level. It is hoped that the lessons learned from the REGEN-1 project will add value to the cumulative experiences of the Re-Produce programme, and help effect this change of culture.

Collaborative participation and implementation

Interface between Level 3 and Level 4
REGEN-1’s iterative approach to curricula design and development simulates the collaborative ethos of the regeneration sector, and may be represented as:
· Participation as a Conversation

The process of extracting and de-contextualising content from one or more environments, supplementing and translating it into generic principles and practices, and then re-contextualising and sign-posting it within an entirely new sector, models a continuous dialogue between collaborative partners.
· Participation as a Personal Investment

The real value of technologically enhanced learning lies in the creation of a user friendly and engaging interface for learners and content appropriate to their learning needs and skills levels (Appendix 6, p.31) – in effect, creating a forum where the co-creation of knowledge is regarded as a personal investment by all participants.
· Participation as Engagement

As a/n higher education institution, the University of Bolton is actively driving a learner focused educational model where the learner and employer co-create the learning curriculum to meet personal, professional and/or employment learning needs. This pedagogical vision is supported by the Inter-disciplinary Inquiry Based Learning [IDIBL] framework (http://idibl.bolton.ac.uk/approach-to-learning).

Level 5 Strategic Impact

Quality impact on macro or long-term strategic objectives

As this final level of analysis (strategic impact) concerns Cultural traffic and troublesome implementation, it is an appropriate proxy for the overarching project recommendations and conclusion. It supplements the equivalent sections in Appendices 6 and 7, and consists of two parts:
· Technology and Affordance

REGEN-1 was a particularly ambitious and complex project with multiple stakeholders, contexts and influencers interacting on different levels (Appendix 1). The project aligned with two key Re-Produce programme aims – to create an educational case study of educational content re-use and re-purposing, and to contribute to a JISC Casper roadmap of content rights and permissions. However, as noted in Appendices 6, 7 and 8, institutional, team and individual responsibilities, processes and cultures impacted key project management objectives, leading to delays in development, implementation and evaluation. Nevertheless, both primary goals were achieved, and feedback from users (tutors and learners) will supplement the evaluative evidence when the module is run in 2009/10.
· Multiple Cultural Configurations

Three project-specific ancillary purposes were also embedded in the REGEN-1 plan. Essentially, they were to contribute to GMSA Advance (ModCAT), demonstrate a responsive employer/learner led educational pedagogy, and champion technology enhanced learning. As such, they typify some of the issues and challenges associated with complex multi-level collaborative networks. These are contextualised extensively throughout this evaluation and contemporaneously identified in the critical friends report (Appendix 8).

Not only will the open educational resources, open courseware and 
open source software movements transform the way we design and 
build courses, we believe that pedagogy will change and adapt as the 
learner takes an ever more important role in the process. The role of 
the tutor will also change and adapt. The ability to help students gain 
independent learning skills and become adept at identifying and 
exploiting web-based resources will be as important as the tutor’s 
subject knowledge. (Appendix 8)
Finally, according to a recent evaluation for JISC ‘Great expectations of ICT’ (Ipsos MORI, 2008, p. 46), “In the era of networking and emergent information systems, a new range of skills will be necessary in the academic culture – skills required to create on-line frameworks for collaborative learner-led work.” 
It is hoped that the challenges, achievements and lessons learned from the REGEN-1 project will make a valuable contribution to this agenda.
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