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Introduction

This theme looks at how technology has been used by specific JISC projects in the context of Continuing Professional Development (CPD) and Personal Development Planning (PDP).  The projects explore a range of perspectives, from looking at how CPD courses are sold, to using e-portfolios to record PDP and CPD in a variety of environments. (A summary of these projects can be found at the end of this Paper.)

This Discussion Paper looks at some of the key issues and messages arising from interviews and final project reports, both to provide a basis for wider debate in the workshops around what can be done in future to optimise lessons learned, and broader implications for Government and the sector in terms of strategy and policy.

Firstly, it is helpful to define what we mean by CPD and PDP, in order to understand how technology may enhance the process.

CPD is defined as  “any process or activity that provides added value to the capability of the professional through the increase in knowledge, skills and personal qualities necessary for the appropriate execution of professional and technical duties, often termed competence”,  (Professional Associations Research Network).  The Training and Development Agency for Schools states that: “Continuing Professional Development (CPD) consists of reflective activity designed to improve an individual’s attributes, knowledge, understanding and skills. It supports individual needs and improves professional practice.” 

The QAA (The Quality Assurance Agency for HE) states that “Personal Development Planning is a structured and supported process undertaken by an individual to reflect upon their own learning, performance and/or achievement and to plan for their personal, educational and career development. The primary objective for PDP is to improve the capacity of individuals to understand what and how they are learning, and to review, plan and take responsibility for their own learning.” 

Many of the projects used a type of e-portfolio to support the process and, although most people are familiar with e-portfolios and there are many definitions of them, broadly speaking an e-portfolio is “a purposeful selection of items … chosen at a point in time from a repository or archive, with a particular audience in mind. The processes that are required to create e-portfolios for any purpose include capturing and ongoing storage of material, selection, reflection and presentation.” 

There is no doubt that technology is helping to support and enhance the CPD/PDP process, and we hope that further consideration and debate of the issues and messages in the workshops will be useful in taking things forward.

ISSUES AND MESSAGES

A key message to emerge from this theme were that reflection is a fundamental part of good CPD and PDP and something that people have always found difficult, and that technology can help to support the process of reflection and strengthen people’s skills in this area.  
The ways in which different professions view CPD is quite different and whilst the requirements of certain bodies, like the IFL (Institute for Learning) and CSP (Chartered Society for Physios) are helping to drive the use of technology in these areas, in other professions there are significant barriers.

Another notable consideration is the changing “face” of learning - formal education providers need to recognise and capture informal and social learning and clearly this has implications for their use of technology.  However, this then poses challenges in terms of how to manage the blurred boundaries between the expectations of informal and formal education and the workplace.
1. Human considerations

Audience

It seems that PDP is more likely to be used in an educational context and CPD in a work context.  This has implications in terms of the anticipated audience, as what might be relevant to one may not be to another.

Some projects suggested that it was normal for people to have different e-portfolios for different purposes.  In some ways, this is not that surprising, as people produce different paper-based portfolios for different purposes.  It also fits with the fact that people produce different CVs for different jobs and the same applied to Admissions and Progression projects, where it was found that it would be beneficial for students to be able to compile multiple personal statements in relation to their university applications. 

Therefore, people may have two or three e-portfolios in use at any time dependent on the purpose and audience with whom they are shared.  Most students already use social software such as Facebook and they may well have different ‘identities’ that they wish to present in different situations. A project that developed reflective portfolios for use by staff and students found that people tended to use their CPD/PDP e-portfolio as a way of linking to a range of the other information and that it acted as “the centre point for learner work to which and from which all links and activity can be gathered or referenced.” 

Reflection

A couple of projects had concerns regarding the level of reflection, in relation to audience, in that students might unwittingly disclose too much about themselves. They felt that the issue was that once things are written down and have been read, it is difficult to ‘take them back’. However, as individuals own their e-portfolios, they can choose which parts (if any) they wish to share, and with whom.  This provides a certain degree of safety from information being reviewed by the wrong audience, as long as individuals are able to make informed judgements about appropriateness.

Good CPD should not be just a record of formal activity, but more a reflection on daily incidents that have CPD value.  In an educational context, students are encouraged to reflect on their learning and development, acknowledging any “mistakes” they have made and how they will use this understanding moving forward.   But this does not mean that CPD portfolios are always used in this way by companies  – they are often just records of things that have been done (like courses attended) with no reflective element whatsoever. Whilst the ability to recognise one’s weaknesses is acknowledged as being analytical and a positive attribute in an educational context, this approach does not transfer readily to all work environments.  

A study which looked at “Using e-portfolios in Legal Education”
 is a good example of this. e-Portfolios were used with employers after students graduated and, in this context, students expressed concerns about showing weakness in practice by reflecting openly on their mistakes.  It is easy to see how this might be the case in such a highly competitive environment and in certain jobs it seems unlikely that people will write anything down that does not help their career, unless they feel confident that it can be hidden from others. 

The findings of projects using e-portfolios for CPD with staff working in educational environments were quite different, but this is likely to be because, in this environment, analysis and reflection are accepted as being beneficial to development, irrespective of whether you are a student or a member of staff.

Equally, reflection is considered to be beneficial to CPD for health and social care professionals and to be fundamental to their development. In fact, it is recognised as the mechanism through which high quality patient and client care is identified, maintained and developed, with reflection being an intrinsic part of this. For Occupational Therapists, maintaining a portfolio of CPD activities is mandatory to being able to register with the Health Professions Council (HPC).  

Community
It is also important to consider whether the information stored electronically is going to be used by an individual and shared with other individuals at their discretion, or whether one of the objectives is that there should be a “community” of CPD/PDP portfolio users, each of whom share their portfolios with each other. This may vary from one situation to another.

Not all projects found it easy to build communities of users and it is important to think about what the incentive of ‘sharing’ will be from a user perspective.  However, one project that encouraged students to share a visual life timeline, showing their individual learning journey, with their peers, found that it gave them the opportunity to reflect on their own learning and career choices, and to compare them with others’. Learners said that being able to do this helped to both stimulate and validate their own decisions. 

Structured or not?

There are arguments for and against having a structured e-portfolio. Some projects felt that a less structured approach fitted better with the personalised learning agenda.  However, other projects commented that for some individuals there is nothing more daunting that being faced by a “big, empty text box to fill up”. The consensus was that whatever approach is adopted, people need to be able to use the e-portfolio quickly and easily.

It was stated that some students benefitted from a structured approach as it stimulated their thinking and there were several examples of how it helped with the process of reflection.  

However, a structured approach, or proforma, does start to change how individuals view the task of using an e-portfolio and one project stated that “too many forms and requirements weaken the element of ownership.”  Others commented that it may cause frustration and confusion if ‘standard’ mandatory requirements do not apply to an individual situation.  One way of addressing this dilemma was to keep the e-portfolio itself unstructured, but to give people very structured tasks to do when they first used the software, in order to help them to become familiar with it.

One project that was piloting the use of e-portfolios to support the cross-institutional delivery of lifelong learning felt that it would be beneficial to use e-portfolios to increase employability.  It trialled ways in which an e-portfolio could be used by a national partnership of organisations to support women that were returning to work after a career break. It found that it was helpful to have a structure that included outputs like the creation of a good quality CV, as employers had indicated that they would like to see an outward-facing CV that could be browsed by recruiters. 

As learners become more used to finding out what they want to know online, there is also an increasing demand for links to online information, advice and guidance and web-enabled contexts for employer and job information, from the e-portfolio.

2. Organisational considerations

Several organisational considerations were regularly cited, including: the fact that senior management support is essential; ensuring that there are champions to promote the new software to others, the importance of effective collaboration; the necessity for sufficient staff resource and problems with sustainability.  

The fact that these are recurring themes suggests that these areas are particularly challenging and warrant careful consideration of how they might be approached differently in future work.  It would also be interesting to analyse the impact of the funding regime itself and to think about how it might best support the situation going forward.
At an institutional level, it can be essential to ensure “buy-in” from any departments involved from the outset. This was illustrated by one project that aimed to identify the best information management solution to support CPD service delivery, as it required particular commitment from student administration services in order to be successful. 

Some projects found that using e-portfolios for CPD had unforeseen cross-organisational benefits.   One project that provided a flexible learning system for CPD, found that it helped different departments such as HR, Research and Marketing to work together more effectively.  Another project started using e-portfolios for CPD, and discovered that things started ‘taking on a life of their own’, with different faculties looking at how they might use e-portfolios both for themselves and the students.

Whilst all projects recognised the value of working in partnership, a couple found it difficult to achieve certain project objectives because of the remit or role of a key partner changing and so it is important to carefully consider partners and agree their respective roles from the start.
Staff development and training

One project found that some staff struggled with the differences between a VLE and an e-portfolio and so they only sought to use an e-portfolio to enhance their students’ learning, not to support their own staff development; they claimed that time to concentrate on a new piece of software that did not immediately enhance student learning was not a priority for them.  

However, things started to change once a body of staff had started using e-portfolios and saw the benefits.  There are two ways to look at this - it could be better to start by using e-portfolios for CPD with a specific group of staff, who are either enthusiastic, or need to use one to meet the requirements of a professional body (like the IfL) or a qualification, and then to build momentum from there. Alternatively, as this project illustrated, it may be useful to encourage staff to try out new software, even if only in a limited way, as this might  lead them to appreciate the benefits ‘from the inside’.
One project realised the importance of staff using e-portfolios before they used them with students - “we have come to the view that tutors need to have a conceptual grasp of the uses of e-portfolios before they are introduced and used with students”.  The College now has 150 teachers and 40 college support staff using an e-portfolio for their own CPD.

3. Technological considerations

In common with other e-learning projects, many of the projects experienced difficulties with interoperability, when they attempted to transfer information from one system to another.  Transition between institutions and institutions and the workplace is obviously key, as people move from place to place. It would seem that the best results were achieved when all parties based software on open standards, whether commercial or open source software was used.

There were comments for and against using open source software, the consensus being that, whilst commercial software is often quick and efficient, it is costly and it is more difficult to share the software with other institutions (when not based on open standards).  However, open source software can be slower to develop, which can be frustrating.

Firewalls in particular posed issues when using technology in the workplace, and an obvious benefit of using mobile devices was that it avoided this problem.

Successful projects made technical suggestions that other institutions may like to consider:

· e-Portfolios need to be hosted where links to other social software is allowed.  

· It is helpful to use tags to order assets in the portfolio.
· Check that the university or college network is licensed for use by companies
One project felt strongly that assessment should stay in the VLE, and student reflection on assessment should go in their e-portfolio, as it allowed greater personalisation than the VLE.   However, it is not clear if it makes practical sense for the two areas to be completely distinct from each other, particularly in cases where reflections on working experiences form an intrinsic part of the evidence for a qualification, (eg in Health and Social Care qualifications). There is the potential to have different areas within one e-portfolio, but institutions need to decide which method they are going to adopt, and why.

--------------------------

The following considerations have arisen from the projects interviewed for this Paper. They will be used as the basis for wider debate in the Symposium Workshops, the aim being to encourage innovation and facilitate progress in the use of technology in this area and in the wider sector.
Considerations relating to CPD/PDP
Human

- 
What are the considerations related to ‘audience’ or context of use of a CPD/PDP e-portfolio?

· How can you link the requirements of professional bodies with the use of technologies for CPD/PDP? 

· What is the best way to engage people in using technology to support PDP and CPD?

· Community – is it essential to build a ‘body’ of users?

· Structured vs unstructured e-portfolio - which one is best? 

Organisational
· How do you ensure effective collaboration between partners?

· What is the most effective method to get senior management buy-in?

· How best can funding bodies support the use of technology in lifelong learning (as related to CPD/PDP)?

Technological

· What are the respective purposes of the VLE and e-portfolio and should the two converge? If not, how can the two co-exist constructively?

· Open source vs commercial software vs web technologies – which route is best?

· How do you ensure that technology supports transition?

Project profiles of JISC-funded projects related to CPD/PDP
:

Note: An asterisk after the Project name indicates that project representatives were interviewed as part of the development of this Discussion Paper.
CEED* – led by University of York http://www.jisc.ac.uk/whatwedo/programmes/bce/employerengagementsystemsandprocess.aspx
The aim of this project was to identify the optimum information management solution to support continuing professional development (CPD) service delivery. This included analysing current processes and then trialling, for at least two different CPD services, a solution incorporating the use of the corporate student record system, and a solution based on local systems using common templates.

CRM4UNI* - Customer relationship management system for university - led by Birkbeck College http://www.jisc.ac.uk/whatwedo/programmes/bce/crm4uni.aspx
The aim of the project was to create customised SugarCRM tools and customer relationship management advice for use by higher education institutions. 
eReturn* – led by the Open University http://www.jisc.ac.uk/whatwedo/programmes/elearningcapital/xinstit2/ereturn.aspx
The aim of the project was to pilot the use of e-portfolios to support cross-institutional delivery of lifelong learning. A consortium of partners evaluated the transferability of e-portfolio content in the context of personal and professional development planning. This included the exploration of ways in which the Open University MyStuff e-portfolio can be used and accessed by a national partnership of organisations working to support women who are returning to work after a career break.

Flourish* – led by St Martins College http://www.jisc.ac.uk/whatwedo/programmes/usersandinnovation/flourish.aspx
The aim of the project was to ease the personal administrative burden experienced by learning, teaching and research practitioners at St Martin's College, a key partner in the formation of the University of Cumbria. This included providing a flexible learning system which allowed users to record significant aspects of their personal and professional development (e.g. career review, academic qualification and professional accreditation) in ways which integrate with their existing workflows. 

HELPP - Higher education learning portfolio for placements – led by Hull College http://www.jisc.ac.uk/whatwedo/programmes/elearningcapital/heinfe/helpp.aspx
During Foundation Degree (FD) work placements, learners, employers and tutors need to keep in contact with each other in order to monitor progress. For many students, and indeed employers, this is their first foray into FDs and work placement at HE level. Both students and employers have reported feeling ‘lost’ at times and unsure of certain practices and regulations. 

The project aimed to use online blogs and forums in Elgg and Moodle to enhance students’ and employers’ experiences of work placements. This included offering easy access to online support and to a community of peers taking part in similar experiences.

MyPlan* - personal planning for learning throughout life – led by Birkbeck College (London Knowledge Lab) http://www.jisc.ac.uk/whatwedo/programmes/elearningcapital/xinstit1/myplan.aspx
The aim of the project was to develop, deploy and evaluate new techniques and tools that allow personalised planning of lifelong learning. The project brought together stakeholders from a broad range of institutions all of whom are committed to providing lifelong learning opportunities which enhance career development and widen participation, including the recently formed, HEFCE-funded Linking London Lifelong Learning Network (L4N). These stakeholders had input into the formulation of user and technical requirements and the evaluation of the tools developed by the project.

SOLVS* – Supporting ongoing learning in vocational settings – led by University of Chester http://www.jisc.ac.uk/whatwedo/programmes/elearningcapital/xinstit1/solvs.aspx
The three fully-funded Lifelong Learning Networks in the NorthWest region, involving nine universities and a larger number of further education colleges, worked in partnership through this project to provide support to vocational learners.  The project aimed to develop an approach to personal development planning in Health and Social Care and the Creative Industries, with the intention of rolling out the approach to other sectors at a later date.
Personalised Learning Spaces* – led by Thanet College (non JISC-funded project) http://excellence.qia.org.uk/page.aspx?o=157923
http://www.jisc.ac.uk/publications/publications/effectivepracticeeportfolios.aspx
Thanet College developed reflective portfolios for use by staff and students, including 150 teachers, 40 college support staff and a pilot with 15 students studying an HNC in computer studies.  One of the ways of encouraging use of the e-portfolio by staff was to link staff CPD to sets of professional standards recently introduced by the College.



















� Hartnell-Young et al (2007): The Impact of e-Portfolios on Learning. Coventry. Becta � HYPERLINK "http://partners.becta.org.uk/index.php?section=rh&catcode=_re_rp_02&rid=14007" �http://partners.becta.org.uk/index.php?section=rh&catcode=_re_rp_02&rid=14007� 





� � HYPERLINK "http://www.ukcle.ac.uk/research/projects/eportfolios.html" �http://www.ukcle.ac.uk/research/projects/eportfolios.html�





� Projects due to complete on 31 March 2009. Final project reports will be available on the relevant web-pages from April 2009.
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