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Executive Summary

The project aims were to design, (re-)develop, quality assure, deliver and evaluate a 200 Credit Level 1 module, Introduction to Advertising, for a variety of delivery modes and contexts. In doing so it deploys a range of e-learning technologies and makes use of externally sourced repurposed and reused content which accounts for over 50% of the module learning materials.

The project was divided into three phases. The first phase covered the period 1 February 2008 to 30 September 2008 and followed a design – develop – test – quality assure cycle to prepare the module for delivery at the beginning of the academic year 2008/09. This phase was a collaborative activity between the module tutor (as subject expert and expert on the type of students who would study the module), instructional designers and e-learning unit staff (who ensured that the technologies required worked effectively). The second phase comprised the first delivery of the module and subsequent evaluation. Evaluation comprised self-evaluation by the module tutor, peer evaluation by colleagues and student evaluation. The third phase took place after the initial delivery of the module and comprises improvement activities and project dissemination.
The project has two main features of wider interest. Firstly a major part of the re-usable material takes the form of captured lectures which can be replayed using the Echo360 system. This allows students to see and hear the lecturer and any content which was delivered to lecture room displays via a computer (for example the PowerPoint slides, video, audio clips etc). The lecture is indexed via the PowerPoint presentation to enable easy searching and replay in whole or in part. All module material is made available to students via the institutional repository, CURVE. Secondly the content which was re-used was not created for educational purposes per se but did have very valuable applications in education.
The main output of the project is the module itself. The “module” comprises its design, a descriptor and a collection of content. The content comprises a series of captured lectures, associated PowerPoint presentations and lecture notes, an assessment framework, a series of online activities and a collection of advertisements, marketing plans, critical reviews of advertisements, campaign analyses, marketing data and other material used in the module. These outputs will be used to teach students. In addition the experience and materials will be used in our staff development programme, particularly activities targeted at staff new to higher education teaching.
The key project outcomes include a high quality and innovative module which will benefit a large number of students and a demonstration of the potential positive resource impact which well executed pedagogic design can deliver. In addition we have shown that modules can be effectively delivered in different ways to a variety of diverse student groups using the same content base and overall design. The project has also been a valuable contribution to the process of changing the teaching culture towards one of sharing resources.
We have learned a number of valuable lessons from the project. Whilst the experience gained from the project is invaluable and will inform our future development, the methodology employed is not immediately scalable to a large number of modules due to the resource intensive nature of the activity. In the longer term we are going to have to develop “light” module design approaches which exploit the possibilities of content re-use. Our work also suggests that we need to keep in focus the idea that “educational resources” are not confined to those which are expressly created for educational purposes.
Background

Introduction to Advertising developed a Level 1 (first year undergraduate) 200 Credit module suitable for delivery to business and art and design students in a variety of technology enhanced delivery modes, including online and blended formats. The project repurposed and reused existing content wherever possible and desirable, including in e-assessment. The module is visually rich and designed to promote collaborative working among students. Project outputs include the module itself and, at finer level of granularity, a collection of related IMS/SCORM compliant learning objects.
Apart from contributing to the JISC RepRODUCE Programme the project had strong synergies with our JISC Repositories Enhancement project “CURVE” and our Institutional Exemplars project ELTAC (Enhancing Lectures Through Automated Capture).
Aims and Objectives

      The project aims were to design, (re-)develop, quality assure, deliver and evaluate a module (Introduction to Advertising) for a variety of delivery modes and contexts. In doing so it deploys a range of e-learning technologies and makes use of externally sourced repurposed and reused content
 which accounts for over 50% of the module learning materials.

The specific objectives of the project were to:

· Test and evaluate the potential benefits of a collaborative model of module development involving the Module Leader working closely with instructional designers and learning technologists

· Create a “showcase” module which can be used to demonstrate what can be achieved to others in the university and beyond

· Test out the use of the London Pedagogic Planner (LPP)
 framework and toolkit in a live context

· Evaluate the potential for resource saving which a well-designed module can deliver

· Assess the impact on student satisfaction of the redesign of the module

· Demonstrate the affordances of using an Institutional Repository as the “home” for a module

In the event the amount of work we could do in the LPP context was limited. A major reason for this was that development work on LPP was being held over pending identifying resources for a rewriting of the code base. However we did use LPP to help develop the module design and it proved to be a useful framework to structure discussions between the instructional designers working on the project and the module leader.
Data on student satisfaction with the module is collected as part of the university’s overall evaluation framework and will take place at the end of the second semester.

Methodology

      The diagram below summarises the methodological approach taken. The first four stages (the top row lozenges) were undertaken during the period 1 February 2008 to September 30 2008. The module was delivered in pilot form starting in October 2008. Delivery, dissemination and evaluation covers the period over which the project was funded part of both the JISC funded part of the project and the follow-up work which will be undertaken both as part of the project agreement and in the normal course of our academic development. Thus these activities, together with making module improvements, will be carried on recursively after the JISC project has finished in a continuing cycle of quality enhancement. 

In practice much improvement activity was undertaken in parallel with the initial delivery cycle of the module; for most purposes it did not make any sense to wait for a more formal evaluation of the module as an entity in order to make changes. The informal feedback from students and peers was an important source of information to help guide the work.

[image: image3]
An important question arises as to how scalable this approach is to curriculum re-development activities on a wider basis. The project has enabled us to develop a template (or model) for module design and delivery which could be transferable to other contexts. We have also learned how such templates in general can be developed. It may be that a limited number of templates may cover the majority of module “types” being delivered across the university and that these may provide a useful development resource for academic staff. On the other hand it is clear that the level of input of instructional designer time used in the project is not sustainable over a wide range of modules.
Implementation

Although this was a relatively small (but strategically important) project we still allocated the project work to defined workpackages. This allowed us to track progress effectively, an essential requirement of a short timescale project.

At the outset we were seeking a module which had a number of features:

· The project and associated module must have the support of the Head of Department

· The Module Leader must have some experience (good or bad) of using e-learning

· The Module Leader must fully support the project 

· The module must be taken by a significant number of students preferably from a number of different backgrounds (disciplines, courses, study modes etc.)

· The Module Leader should be willing to engage in the project after the JISC funded stage 

We could have “advertised” across the university and sought expressions of interest from module leaders. However we decided to use the networks (and intelligence gathered from them) of the Centre for Higher Education Development to identify a small number of potential candidate modules and module leaders, although in practice the commitment of the module leader was far more important than the precise nature of the module itself.
Introduction to Advertising was already a successful and growing (in the sense of being taken by increasing numbers of students) module. One of its primary features was that it made substantial use of advertisements and associated material as bases for case study work, discussion and developing argument made during lectures and workshops. However the module is also, by the nature of the subject material, very dynamic. Advertisements change very quickly (although there are some “classics” which are reworked) and the module needs to change its source content frequently to retain its currency and interest for students. An additional challenge is the pedagogic gains to be made from including advertising material which the owners would probably prefer consumers not to see, for example those which failed, were not interpreted by consumers in the way intended or have been banned by regulatory authorities. 

It rapidly became apparent that we needed to identify sources (databases or repositories)
 of advertising material where copyright and use issues had already been clarified rather than focus on particular advertisements. The pedagogic purpose of the particular content also needed to be understood as one of the criteria for selection of content. What use is to be made of the advertisement in learning and teaching? What particular points are being made in the context of discussing the material?  We also needed to be able to direct students to sources of advertising material which was copyright cleared and could be used to back up their studies and in their assessments.

Delivery of the advertising material also emerged as an issue. The project team was not fully aware of the complexities involved; however they rapidly emerged during or first meeting with colleagues from CASPER as we described to them what we were trying to do. “Deep linking” and downloading were major areas of concern. It also became clear that obvious sources of material (for example Google, YouTube, Flickr etc) may also be problematic in that the presence of useful content on such sites did not, of itself, provide a guarantee that IPR issues had been resolved.
The outcome was a decision to concentrate efforts on using existing sources of content where copyright issues had already been resolved, to avoid deep linking and to stream material rather than download it.

Introduction to Advertising was delivered in face-to-face mode although it did have a strong element of “tutor-directed” activity, which we would regard as appropriate for a module directed at first year undergraduates. A key project aim was to create a set of module materials which would facilitate delivery in other ways, for example as a “blended” module.  Given the nature of the material, the success of the existing module and the pressures on resources (teaching staff in this subject are hard to find) we decided to retain lectures as a major component of module delivery but to enhance them by:

· Including richer material (for example video) in the PowerPoint presentations

· Capturing lectures using Echo360 for later re-use

· Adapting lecture delivery style to recognise that they could be used in other contexts than face-to-face
Captured lectures and all other module materials are managed and delivered via or institutional repository, CURVE.

These decisions formed the background against which the module was then (re-)developed. This phase of the work was collaboration between the instructional design team based in the e-Learning Unit and the module leader. The major design issues were:
· What are the consequences of using (captured) lectures outside their original (face-to-face) context?

· How could we build in online and formative assessment activities to support and engage students?

· How can we develop a greater degree of collaborative working among students?
· How do we mitigate against the potential for these developments to overload the module tutor?

We have made good progress on adapting lecturing style and technique to accommodate captured re-use. Some changes are fairly easy to identify ex ante, for example walking around less, repeating questions from students so that later users know what they are, adding some extra pointers in presentation material to guide subsequent users through the lecture, making sure there is variety so that the captured lecture is not simply a monologue and so on. Other beneficial changes became clearer in use, for example the informal “social preambles” to face-to-face lectures have no value in the captured version whilst they may be very useful in the live variant; “housekeeping notices” may need to be more carefully presented since they may be viewed out of the time context in which they were delivered and the lecture will benefit from a clear and positive beginning and a definite conclusion. 
The online and formative tasks proved less successful. They created significant additional work for the module tutor and some students did not see any value in them either instrumentally (in influencing their grades) or in enhancing their learning. This aspect of the module is being revisited during the current review-improvement cycle.

The module includes (assessed) group work tasks which require the development of an advertising campaign for a designated product or service. Students are asked to develop the marketing plan and produce pilot versions of some of the media artefacts used in the campaigns. These are submitted online and are peer reviewed and partially peer-assessed.
There is little doubt that the module tutor has taken on a great deal of additional work as a result of re-developing the module. If this work turns out to be a sound investment by the tutor, that is the materials developed can be successfully be re-used in future teaching without any adverse implications for overall teaching load then there is an incentive for individuals to invest. If, on the other hand, others (free-riders?) reap the benefits of the investment and do not reciprocate in a meaningful way then we will have difficulty persuading staff to share content. This problem is not, of course, new.
The first run of the “new” module commenced in Autumn Term 2008 and will be completed at the end of March 2009. Evaluation has been an ongoing activity. Students have, overall, responded positively to the module but with some reservations concerning the online activities. The number of accesses to module material has been much higher than is normally the case, that is compared to the average level of accesses to materials associated with comparable modules. 
Outputs and Results

The main output of the project is the module itself. The “module” comprises its design, a descriptor and a collection of content. The content comprises:

· A series of captured lectures made available via CURVE and integrated with the university’s VLE (Blackboard Vista)

· Associated PowerPoint presentations, notes etc.

· An assessment framework

· A series of online activities

· A collection of advertisements, marketing plans, critical reviews of advertisements, campaign analyses, marketing data etc  used in the module

These outputs will be used in a number of different ways. Most obviously they will be used to teach students. Less obviously, but perhaps more importantly, the experience and materials will be used in our staff development programme, particularly activities targeted at staff new to higher education teaching. Rather than discuss pedagogic design, content development and blended approaches to delivery in a dry and theoretical way we will use Introduction to Advertising as case study material and involve members of the project team directly in the staff development programme.
Outcomes

We started the project with a highly ambitious, but largely realised, set of potential outcomes; including:
· A high quality and innovative module which will benefit a large number of students

· A demonstration of the potential positive resource impact which well executed pedagogic design can deliver

· An assessment of the impact on student satisfaction of modules which are well designed and delivered

· A demonstration that some (but maybe not all) modules can be effectively delivered in different ways to a variety of diverse student groups using the same content base and overall design

· A valuable contribution to the process of changing the teaching culture towards one of sharing resources
In retrospect it is interesting that these outcomes do not make any direct reference to re-use of learning resources, yet this clearly one very positive end result of the project. The project has made little use of re-existing learning and teaching resources of the type which would normally be associated with repositories such as Merlot or Jorum. It has however made substantial use of resources which were created for other purposes but which have obvious applications in learning and teaching. There is perhaps an obvious lesson here. A parallel situation has occurred in the development of “educational” software. Some systems, for example VLEs, are deliberately created for the educational market. Other software is created for non-educational purposes but has been adopted for learning and teaching, social software systems are the obvious case in point. Yet more developments have occurred to link different systems together through middleware, services, widgets etc. It may well be that we have to begin thinking of the content domain in the same way. Some content will be specifically produced for a given set of purposes. Other content will be re-purposed from non-educational to educational uses. Different types of content will be linked together through learning designs and made available within an integrated technological framework. This may sound very obvious but there is little evidence that the movement to OER has developed in some of the same ways as, for example, open source software.

The project also enabled us to explore the extent to which it is helpful or possible to separate out the (learning) design of a module from its content. The motive for doing so is that a successful learning design should endure longer than the specific content and that knowledge of the design context in which content is used should make its re-use easier and more effective. One problem with this concept is that it downplays two vital elements of the context in which learning and teaching takes place. The first is the strengths, weaknesses, style, personality and experience of the tutor and the second is the make-up of the student group. There is no guarantee that a particular learning design is easily replicable, all tutors know that what works with one group of students will not always succeed with others. However our experience of working on this project does give us reassurance that, on balance, a well-designed module making use of high quality and well-chosen content is more likely to succeed than one which has neither property.
Thus we can add “a better understanding of the nature of re-usable content” to the list of outcomes.
We will also feed the lessons learned into the ELTAC project.
Conclusions

The major conclusions we draw from the project are:

· In the longer term we are going to have to develop “light” module design approaches which exploit the possibilities of content re-use

· “Educational content” is not just found in educational repositories

· It  may well be that in future all modules will be designed around the assumption that they will be delivered in a blended format, at least for the development of content

· The relationship between module design, module content and the context in which the module is delivered is far from simple and may limit the re-usability of module designs and materials

· We need to incorporate consideration of content re-use issues into staff development programmes, particularly those aimed at staff new to teaching

· There needs to be a greater understanding among academic staff of what instructional designers can contribute to the development of resource effective teaching

· There needs to be a greater understanding among instructional designers of the realities of day-to-day classroom teaching in a modern university

· Content re-use issues need to be built in to the wider university processes of quality assurance, module approval, resource provision, e-learning technology development and so on
Despite these conclusions, which in some way look more like reservations, we have learned a great deal from the project and our commitment to open educational resources and the benefits of exploiting existing content have been reinforced.
Implications

The major implications are a product of the conclusions. At a high level the conclusions suggest (and again this is not novel) that the elements of the JISC e-learning vision statement dealing with “easy access to appropriate, high-quality learning materials” cannot be taken in isolation from the other aspects of the vision.
Recommendations 
Our experiences suggest that there is much work to be done on the developing a better understanding of what constitutes useful re-usable educational content, particularly given the emerging emphasis on open educational resources. Making resources “open” is not enough to guarantee their re-use or to ensure that they are effectively used. 
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� By “content” we mean any learning materials which can be described and structured.


� � HYPERLINK "http://www.wle.org.uk/d4l/index.php?option=com_frontpage&Itemid=13" ��http://www.wle.org.uk/d4l/index.php?option=com_frontpage&Itemid=13�





� Creative Club (� HYPERLINK "http://www.creativeclub.co.uk" �www.creativeclub.co.uk�), Think Box (� HYPERLINK "http://www.thinkbox.tv" �www.thinkbox.tv�) and World Advertising Research Centre (� HYPERLINK "http://www.warc.com" �www.warc.com�) are examples.
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