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[bookmark: _Toc106782325]Preface - A Student Poem
During the participation in ELP2 Case Study 2 in 2007, one of the students penned this insightful poem as a reflection on his use of and thoughts on blogs and wikis.

Blogs and Wiki's by Lekh Raj

With blogs and wiki's
You can air your views
And pay your dues. Hope
Things don't get too sticky.

They're cropping up everywhere
Down the hall and up the stairs
If you're getting really worried
Better say your prayers.
In blogs & wikis;
they gotta be quickies.

Yeah, it's real cool for to drool
Over mantle of opinionated fool
Cause with our blogs & wikis
We have the necessary tools
To be elaborate & free spirited.

Well everyone knows that they're gifted
But the emphasis has somehow shifted
In expression that is wordy & descript
A picturesque image may say as much
But don't worry if it's all double dutch.

[bookmark: _Toc106782326]Executive Summary
The Enhancing Learner Progression through Personalised Learning Environments (ELP2) was a two-year JISC funded project that investigated the issues and challenges that arise in providing a personalised learning experience through the use of e-Portfolios and social software (Web 2.0). ELP2 aimed to remove the barriers (identified in ELP) that limit learner engagement in widening participation initiatives. The focus of the investigation was the potential offered by less formal, more personal online support tools and services, particularly social software, sometimes referred to as Web 2.0 (Anderson, Feb 2007). Examples included blogs, wikis, instant messaging (IM), texting, social networking services and social book marking (tagging) services. 
The project addressed three broad areas: two minor investigations on investigating local regional arrangements for implementing ILP solutions in schools and colleges and following up on two ELP1 case studies. The main focus of the project however was to increase learner engagement using social software.
Integration with ILPs
As part of the project we explored our local regional authorities plans to implement Individual Learning Plans within schools and colleges (aim 1). Our findings are reported in ELP2-22. Generally, the sheer complexity of e-portfolios and e-ILPs means that at this stage interoperability between school and college and HE seems a long way off and a low priority. Each education authority, within each partner area, and each partner institution is using very different systems. In the case of the school sector these are bespoke solutions and in the case of HE these tend to be off the shelf options.
Longitudinal Study of ELP1 participants
As part of ELP2 we undertook a longitudinal evaluation of the experiences of participants in ELP1 (Aim 5) and followed up on those participants from who transferred from the University of Bradford to the Medical Degree programme at Leeds.
ELP1 (Context 1): Widening participation students
Overall, the e-portfolio modules appear to have been successful in helping students to prepare for university choices. They were generally well received in the schools and colleges by students and staff and this would suggest continuing to deliver a module in this way. This case study is fully reported in ELP2-19
ELP1 (Context 3): Transition between universities and courses
This case study follows students from the ELP1 project (context 3) that transfer from the University of Bradford to the second year of the medical degree at the University of Leeds. A Facebook group was used to aid students’ transition between the two courses and institutions. Despite problems, over 71% of the students felt that they knew more about coming to Leeds University as a result of the community although they would have liked the communications to be more timely and reliable. This case study is fully reported in ELP2-06.
Increasing engagement using social software
ELP2 aims 2 and 3 looked to extend the provision of WP opportunities to a broader range of learners in the region and demonstrate how social software can enhance the capacity of learner groups and others to form support networks. 
We developed a two-stage approach to case study identification (feasibility and engagement) to allow us to focus our efforts on those groups most likely to engage with the project. The feasibility stage involved identifying potential learner groups, engaging with their gatekeepers to negotiate access and establish longer terms links with the partner institutions. We also extended our approach evaluation of the learner experiences to include an in-depth, qualitative evaluation of learner experiences (Aim 4). We incorporated an approach similar to that taken by the JISC funded Learner’s Experiences of e-Learning (LeX) project (Creanor et al, 2006).
Case Studies and Learner Stories
In total we undertook 36 feasibility studies which resulted in the development of 22 completed case studies (Appendix B); 14 of the feasibility studies were not developed further (Appendix A). The learner stories were developed to enhance our understanding of the complexity and diversity of the learners’ experiences: ELP2 has recorded 28 learners’ stories (Appendix C).
The ELP2 project has produced 22 rich case studies on the use of Web 2.0 technologies, tools and services to support and engage hard to reach learners in a variety of learning contexts, from formal, accredited learning to informal support and community building. The challenge of reaching and engaging such learners is a major issue and requires careful team building and identification of appropriate gatekeepers. The learner stories also suggest that, contrary to recent research (eg JISC/Mori poll), learners are not as homogeneous as perhaps HEIs expect and that this is particularly true for hard to reach learners and those who engage through widening participation routes. 
Methodology
We initially chose a case study methodology (Yin, 2003) as the most appropriate method to capture the complexity and richness of the learner experiences and stories across these extremely diverse contexts. The case studies were complemented by a pre-engagement survey of a larger sample of learners to find out about their experiences and provide a broader context for the rich case studies.
As we progressed through the project and identified and developed our use cases, we found common issues and interests that overlapped with other individuals and projects within and outside our institutions. In particular, when developing three use cases based at the University of Bradford we identified a need to type or classify learner’s experience in using Web 2.0 technologies and their ability and willingness to transfer their ability and skill to a learning context. This led to the development of a “Typology of Digital Learners” (Currant et al, 2008) as outlined below: 
This typology identifies four categories along the two axes of experience of technology and degree of educational contribution: 
· Digitally Reluctant: neither confident nor experienced in using technology and are intimidated by it,
· Digitally Inexperienced: willing to use technology for learning but lack the skills and experience. 
· Digital Socialites: Generation ‘Y’ learners who are experienced in using technology for personal use but are not particularly keen, or even actually opposed, to use it to support their learning. 
· Digitally Experienced: comfortable and skilled in using technology and willing to apply their skills across a range of personal and learning contexts.  
We subsequently decided to map our learners, and their stories, onto this typology to enable us to identify the range and characteristics of the learners across our use cases and develop recommendations.
Implementation
ELP2 was successful and has contributed significantly to the developing understanding, within the HE sector, of the potential of Web 2.0 to support learning in formal and informal settings. 
ELP2 Learners Profile
Broadly the profile of our learners in terms of their access to technology were similar to those reported for the UK as a whole (Dutton and Helsper, 2007), with the majority of participants owing a mobile phone (95%); over 2/3rds owning an mp3 player and a digital camera; and just over half (56%) owning a laptop (Pre-Survey)
What is interesting is that our learners had limited experience both socially and educationally in the use of some of the tools that are supported in our VLEs and which we often encourage for education, such as wikis, podcasts, blogs. These findings match the findings of the Ipsos Mori ‘Great Expectations Study’ of ICT use in UK HE (2008:7), 
Results of our researches has identified that students are more finely differentiated in their ability and willingness use of technologies in a variety of contexts (personal, social, educational) that some suggest, eg Prensky (2001) and Oblinger and Oblinger (2005). The new typology of digital learners that has emerged (Currant et al, 2008) suggests that many new students are unable (digitally inexperienced) or unwilling (digitally reluctant) to use what they perceive as their private social space for academic purposes.
The mapping of our learners’ stories onto our typology of digital learners reflects the diversity of learners in terms of the skills, ability, willingness and readiness to engage in online learning whether formal or informal. This provides institutions with strong evidence that a range of provision and support needs to be provided in a flexible and adaptive way. The learners speak with a strong and persuasive voice and their stories are compelling and illuminative.  
Emerging Technologies
The pace of change in technology is fast and with the rise of white-label social networking sites, like Ning, the user has almost limitless potential to create and control her own online communities. The two most ‘successful’ technology approaches that emerged from our studies were social networking and digital storytelling.
Many students were used to using social networking services such as Facebook and MySpace in their personal activities but were less keen to use these social spaces for learning. However they did value the type of facilities and features they offered – immediate access to members and their interests, quick summary of the latest online activities to enable catch up, identification of friends and establishment of groups, sharing mutli-media resources and artefacts. We identified a social networking service called ning that allows individuals and organisations to set up open or closed networks for specific purposes. Eleven the ELP2 case studies have used ning and we have reported some of our experiences in the ELESIG online community on ning (elesig,ning.com). The project has produced a user guide in using ning.
A second successful approach to engaging communities was digital storytelling that is also emerging as a useful approach across a range of contexts. The multi-media approach allows learners and participants to express themselves and their stories in a variety of ways to meet the varied needs and learning styles and in ways that allow creativity and choice in means of self-expression, as well as developing their IT skills. The project has produced two case studies on Digital Storytelling (ELP2-12 and ELP2-13) and guides on digital story-telling - ‘Twelve tips for using digital storytelling to promote reflective learning by medical students (Sandars, Murray and Pellow, 2008). 
Outputs and outcomes
There are 22 full case studies of using web 2.0 technologies to support learning. Fourteen feasibility studies that did not progress beyond the first stage for a range of reasons including students lack of enthusiasm for social networking for educational purposes; part-time and casual staff who struggle to get time and training to use technology effectively; staff who have had poor prior experiences of using web 2.0 tools and concerns about the time required to engage in supporting online learning communities. Staff engagement and perceptions were vital in moving ideas forward and where projects have been successful key personnel have been able to look beyond the technological aspects and see the social and individual leaner benefits of utilising web 2.0 tools.
The project identified a range of issues and benefits that can help inform institutions decision-making regarding the introduction of web 2.0 technologies for learning and teaching.
Issues include poor digital and personal skills of the learners, where even the digitally experienced and digital socialites may not necessarily have experience in the creation and production aspects of web 2.0 technologies such as blogs and wikis. Secondly, many participants, especially the under 18s, seem to lack a range of skills unrelated to technology but important for community building, group work and collaboration, including information literacy and time and organisational management skills. Mature learners, who appear to have higher levels of these personal learning skills, particularly where they are digitally experienced, appear to be more resilient and persistent in engaging with web 2.0 to support their learning and are convinced of its relevance and purpose.
A second challenge for institutions trying to provide a reliable, secure and quality online learning environment is the rapid introduction of unregulated and possibly insecure web 2.0 tools. One possible compromise is to run or fund external hosting of institutionally branded versions of web 2.0 tools and services.
Other issues include design of online activities, staff skills and confidence, and access and inclusion.
Benefits were more likely to be realised where both the learners and tutors are digitally experienced (which includes digital socialites) (Currant et al., 2008). Not all learners in these case studies engaged with the online activities and community even where they perceived potential benefits. Learners do not engage for a variety of reasons including lack of confidence in their skills and a fear of appearing silly (eg Linda in ELP2-01) or because they are unable to see their value for learning (eg Samina, ELP2-02). 
Two further contributors to success seem to include the need for a critical mass of engagement with such communities to ensure participants get timely and appropriate responses. The second factor is the engagement, enthusiasm and skill of the tutor(s). In case study ELP2-05 a key role was that of the moderator whose role included making sure important questions were answered, acting as a ‘meet and greet’ person by welcoming new members. The ‘meet and greet’ role turned out to be the most important moderator role. 
Digital storytelling was successful in engaging both digitally experienced and digital socialite learners in the reflective process and to engage the digitally inexperienced in developing their IT skills.
The project engaged with a range of learners who were struggling to get to grips with modern IT and internet technologies. These learners tended to be older, have less previous educational experience and were from lower social economic groups. Although digitally inexperienced they tended to fall into what Helsper (2008) describes as:
“those who are unexpectedly digitally included… those who are socially disadvantaged and yet engaged with ...”
The participants in the ELP2 case studies were those who had children in the household and expressed the aim of wanting to support and help their children to use technology effectively and keep them ‘safe’. 
Confidence in using technology has been the biggest benefit of these courses. This helped to ensure that the technology used for their studies did not create a barrier to their learning. There were a number of personal benefits such as learners going away and using certain tools at home that they had learnt about during the sessions. These tools varied depending on the individual but webmail was perceived as the most useful tool.
Learners were more aware of what their children might do online and why. The learners had more confidence in being able to talk to their children about their use of the Internet and had some simple advice on helping to keep their children safe.
Overall a number of benefits were realised through using web 2.0 and digital, multi-media technologies to deliver personal and personalised learning experiences to a range of learners. We also developed a greater understanding of the number, complexity and interplay of factors that influence the success of using web 2.0 tools to support learning.
Conclusions and implications
The project had successes in the use of enhancing learner progression through personalised learning environments in four key areas:
· Social networking,
· Digital Storytelling,
· Basic IT and Internet skills and safety,
· Student initiated social networks.
Social networking 
ELP2 had success in several case studies that used social networking, specifically Ning hosted communities (www.ning.com) that were specifically set-up for the learning community being supported (ELP2-01, ELP2-02, ELP2-03, ELP2-05, ELP2-07, ELP2-08, ELP2-20).
Digital storytelling 
ELP2 in partnership with the JISC funded Reflect 2.0 project based in the Medical School at Leeds University used digital story telling to enable learners to express their voice using non-textual, multi-media rich approaches and to develop their reflective abilities (ELP2-12, ELP2-13).
Basic IT and Internet Skills
Ubiquitous access to computers, the internet and mobile technologies presents a considerable challenge to parents and carers of children and young adults. Safety and supporting young learners in using the internet for learning are important skill area where many lack the experience and knowledge. (ELP2-14, ELP2-15, ELP2-16).
Student initiated social networks
In addition to these three project initiated areas, we found a couple of instances where the learners themselves saw a need for a collaboration and communication and decided to use the social networking systems with which they were already familiar. In the two case studies where this occurred the participants used Facebook (ELP2-18 and ELP2-11). However evidence from our other case studies, which  used social networking suggests, that not all types of learner - particularly the digitally reluctant and the digital socialite (Currant et al, 2008) - do not like ‘educational’ activities being brought into what they perceive as their personal and private spaces.  
Implications
Our own understanding of the potential of web 2.0 technologies and our understanding of the students’ knowledge of, and ability and willingness to use this technology developed over the course of the project. Results of our researches has identified that students are more finely differentiated in their ability and willingness use of technologies in a variety of contexts (personal, social, educational) that some suggest. For example, many learners, despite having high levels of digital skills had not heard of wiki’s or blogs, did not appreciate their potential in an educational setting and lacked the technical and non-technical skills to collaborate in a productive way. This mismatch of expectations and reality has been confirmed by case studies, from the ELP2 project, eg Currant and Whitfield (2007), Currant et al (2008). This more complex picture of learners’ abilities and willingness to engage in using web 2.0 technologies in their learning was also emerging in other concurrent studies elsewhere, eg IPSOS Mori (2007 and 2008) and Franklin and Van Harmelen (2007) which reported very low rates for creation of content in Web 2.0 tools even for those who are familiar with the facilities and are regular users.
The new typology of digital learners that has emerged (Currant et al, 2008) suggests that many new students are unable (digitally inexperienced) or unwilling (digitally reluctant) to use what they perceive as their private social space for academic purposes. We, as educators, need to be aware of the increasing diversity and complexity of our learners’ skills, experiences and needs when deploying web 2.0 tools to support learning. The picture is complex and demands a range of personalised and personalisable approaches and solutions to meet the increasingly varied needs of our current and future learners.
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[bookmark: _Toc106782327]Background
The Enhancing Learner Progression through Personalised Learning Environments (ELPPLE or ELP2) was a two-year JISC funded project that investigated the issues and challenges that arise in providing a personalised learning experience through the use of e-Portfolios and social software (Web 2.0). The project explored the potential of these systems to create PLEs that meet the needs of individual lifelong learners. The main focii of the project were widening participation, particularly transition into HE and the development of skills essential to successful lifelong learning.
This project built on the outcomes of the JISC funded Enhancing Learner Progression (ELP) project[footnoteRef:0] [footnoteRef:1], and other projects in the Regional Pilots strand of the JISC Distributed e-Learning (DeL) programme[footnoteRef:2], particularly the ePistle, MyWORLD, PDP4Life and FilePASS projects. [0:  http://www.elp.ac.uk ]  [1:  The ELP project was funded under the Regional Pilots strand of the JISC Distributed e-Learning Programme. The project ran from 1 March 2005 until 31 December 2006.]  [2:  http://www.jisc.ac.uk/whatwedo/programmes/programme_edistributed/pilotsdetail.aspx ] 

[bookmark: _Toc167612815][bookmark: _Toc106782328]ELP findings
The ELP project explored and evaluated the potential of e-portfolios to support students at key transfer points in their lifelong learning journey: 
· from school/FE to University; 
· from University into the workplace; and
· between institutions. 
Through the ELP project we developed an informed, evidence-based understanding of: the use and usability of the e-portfolio tools (PebblePad and Bodington) within particular contexts; the role and effectiveness of e-portfolios in supporting lifelong learning and student progression; interoperability; technical and organisational issues. However, the ELP findings also suggest that even though an e-portfolio can assist and help learners at transition points, its success ultimately lies in how it is ‘marketed’ to its potential users and, equally importantly, their educational supporters. The initial training offered to users, transparent technical implementation and the engagement of tutors are important factors that influence the learner's use of the e-portfolio. many ELP learners perceived ownership of the e-portfolio as being vested in the institution and its use was based around formal instruction and assessed activities. This resulted in the tutor engagement having a significant impact on take-up, with little use by learners beyond the formal activities. 
[bookmark: _Toc167612816][bookmark: _Toc106782329]ELP2 focus
ELP2 aimed to address and remove the barriers (identified in ELP) that limit learner engagement in widening participation initiatives. The focus of the investigation was the potential offered by less formal, more personal online support tools and services where ownership is more likely to be vested in the users (ie learners) rather than institutional systems. ELP2 explored the use of a wide variety of online services, particularly social software, sometimes referred to as Web 2.0 (Anderson, Feb 2007). Examples included blogs, wikis, instant messaging (IM), texting, social networking services and social book marking (tagging) services. 
Key issues identified arising from ELP that were investigated include: the nature of ownership, assessing reflective ability and learning, time issues, and feedback. ELP2 examined the extent to which Web 2.0 tools enhance the ICT, digital and creative skills of participants and the combination of tools that support active learner engagement. The project also planned to explore the development of skills that are required in the future to enhance local economic development and increase business start-up.
ELP2 examined the impact and roles of the different technologies with particular emphasis on structured vs unstructured support, formal vs informal learning, individual vs networking/ collaborative perspectives and support, and public vs private spaces. ELP2 also explored the use of these systems to establish and expand informal support networks amongst learners, teachers, careers advisers, and community group leaders, creating spaces for them to build knowledge, and share good practice and experiences. A particular issue was the extent to which these virtual networks can be developed entirely online or need to be based on existing real social networks.
ELP2 addressed DfES and HEFCE national strategic aims of facilitating progression, flexible delivery and personalised learning experiences that support the development of lifelong learning skills and widening participation. The project aimed to address a need in terms of identifying the barriers and potential of using what it perceived as ‘enabling technology; to support widening participation with hard to reach groups and those under-represented in HE. It is attempting to address a perceived disconnect between "personal" use of social technology and use for learning. This important in a region with an extremely diverse population in terms of income, ethnicity, levels of mobility and engagement with HE. 
[bookmark: _Ref90696152][bookmark: _Toc106782330]Aims and Objectives
The main aim of ELP2 was to provide flexible delivery of personalised learning experiences in a supportive and collaborative environment in order to extend widening participation opportunities, improve take-up, and enable learners to develop the essential skills they need for successful lifelong learning.

The project has five broad aims and associated objectives as outlined below:
	Aims
	Objectives

	1. Ensure the effective integration of ELP2 project partners' WP initiatives with our partner schools, colleges and LEAs as they implement Individual Learning Plans (ILP) for 14 to 19 learners by 2008. 
	· Identify and document the ILP approaches/systems being adopted by ELP2 partner regional LEAs, colleges and schools.
· Identify appropriate standards that can support integration and interoperability between ELP2 and their regional WP partners and the role that social software might contribute towards integration.
· Provide guidance on the organisational, administrative and technical integration and interoperability issues to ELP2 project partners, participating colleges and schools.

	2. Extend the provision of WP opportunities to a broader range of learner groups within the region beyond the 16 to 19 learners in full-time formal education that was targeted in ELP, through the use of technologies that support more informal and user-centred approaches to learning.
	· Identify a range of appropriate target WP groups of learners, eg mature learners, excluded and isolated learners, learners from BME and other priority groups, and individual learners following non-traditional entry routes.
· Identify, evaluate and select appropriate and available technologies and services or combinations that can be used to facilitate learner engagement and uptake, and the development of lifelong learning skills.
· Engage these groups in learning activities through the use of an extended range of formal and informal technologies (e-Portfolios and Social Software).
· Evaluate the extent to which these technologies effectively support these learners in providing accessible, flexible and personalised learning experiences.

	3. Extend and improve ELP2 partners' community engagement and demonstrate how social software can enhance the capacity of learner groups and other stakeholders within the region to form support networks which can provide support, engender a sense of a wider community of learners and create shared knowledge, advice and guidance. 
	· Identify existing and potential support networks, community groups and interest groups within the region which may benefit from the use of social software, eg: learners, tutors, parents, employers, careers adviser, and community groups.
· Work with these groups to scope the potential of these technologies to support their communities – user needs analysis.
· Identify, evaluate and select appropriate and available technologies and services or combinations to use with these groups – systems specification
· Implement and support the selected solution over an agreed period.
· Evaluate the extent to which these services effectively support these groups in an accessible and flexible way, and meet their needs.

	4. Evaluate the impact of social software on individual learners engagement, motivation and the development of lifelong learning skills.
	· Identify one or two successful learners/participants from each use case.
· Identify the participants' perception of success and how they measure themselves against these criteria, and the factors that the participants feel contribute to their success.
· For each, identify and analyse the extent to which these technologies engaged and motivated them and enabled them to develop the skills essential for effective lifelong learning, eg self-analysis, reflective skills.

	5. Complete a longitudinal evaluation of the experiences of ELP participants and their impact on learners’ lifelong learning skills, attitudes and practices.
	· Evaluate the quantitative data on learner progression options and choices in their transition to the next stage of their lifelong learning journey.
· Undertake a qualitative evaluation of the characteristics of a number of successful participants from ELP1 case studies, with a particular focus on their lifelong learning skills, attitudes and practices.
· Monitor and record the ongoing progress and development of partner WP initiatives from ELP1 in Context 1: moving from School/FE into HE.
· Evaluate the growth, impact and embedding of these WP in the ELP2 partner institutions over the life of the project.


[bookmark: _Toc167612818]
[bookmark: _Toc106782331]Integration with ILPs
As part of the project we explored our local regional authorities plans to implement Individual Learning Plans within schools and colleges (aim 1). Our findings are reported in ELP2-22 and in Section 5.1: ILP developments.
[bookmark: _Toc106782332]Increasing engagement using social software
ELP2 aims 2 and 3 and their associated objectives proved challenging for a number of reasons. Firstly because the project team were attempting to engage user groups that were one step further removed from the widening participation groups currently targeted by and engaging with the ELP2 partner institutions; secondly because our key contacts in two of the three partner institutions became unavailable during the early stages of the project (see Section 4.3 - Risk Management). 
Our original strategy was to establish introductions through these trusted key colleagues who would facilitate our introduction and establish the legitimacy of our engagement thus enabling us to start a dialogue from a position of trust and open communication. Unfortunately long-term illness and a promotion resulted in two out of three institutional contacts being unable to take an active role in the project. 
We therefore developed a two-stage approach to case study identification (feasibility and engagement) to allow us to focus our efforts on those groups most likely to engage with the project. As Helsper notes (2008) these groups are difficult to engage and using technology alone is not usually sufficient to engage disadvantaged groups with the information society. 
The feasibility stage involved Identifying potential learner groups, engaging with their gatekeepers to negotiate access and establish longer terms links with the partner institutions. Engagement involved us working with the gatekeepers and participants in collaborative learning and community building activities using social networking and other Web 2.0 technologies. 
We also re-focused our approach to extend our evaluation of the learner experiences to include an in-depth, qualitative evaluation of learner experiences and this is reflected in a revised Aim 4. We incorporated an approach similar to that taken by the JISC funded Learner’s experiences of e-Learning (LeX) project: (Creanor et al, 2006).
In total we undertook 34 feasibility studies which resulted 14 feasibility studies which did not progress to a full case study (Appendix A – ELP2-FS01 to ELP2-FS14); 20 completed case studies (Appendix B - ELP2-01 to ELP2-22), and 28 learner stories (Appendix C). The outputs for Aims 1 and 5 are also documented as Case Studies and these bring the total of developed case studies to 22.
[bookmark: _Toc106782333]Learner Stories
These were developed as part of an amended strategy to enhance our understanding of the complexity and diversity of the learners’ experiences (Aim 4) as suggested by Creanor et al (2006). ELP2 has recorded 28 learners’ stories, that are listed in Appendix C.
[bookmark: _Toc106782334]Longitudinal Study of ELP1 participants
As part of ELP2 we undertook a longitudinal evaluation of the experiences of participants in ELP1 (Aim 5) and its impact on learners’ lifelong learning skills attitudes and practices (ELP1 – Context 1) – reported in ELP2-19. We also followed up on those participants from ELP1, context 3, who transferred from the University of Bradford to the Medical Degree programme at Leeds – reported in ELP2-11.
[bookmark: _Ref106678666][bookmark: _Ref106678671][bookmark: _Ref106680578][bookmark: _Ref106680583][bookmark: _Toc106782335]Methodology
We initially chose a case study methodology (Yin, 2003) as the most appropriate method to capture the complexity and richness of the learner experiences and stories across these extremely diverse contexts. We had successfully used this approach in the Enhancing Learner Progression Project (ELP) (Higgison, 2007) to produce rich and informative studies of learning using e-Portfolios to support progression. As in the ELP project, the case studies were to be complemented by a pre and post surveys of a larger sample of learners to find out about their experiences and provide a broader context for the rich case studies. 
However some issues that arose early in the project led us to the conclusion that we would be unable to identify a few, large case studies similar to the six developed in ELP (Higgison, 2007). Consequently we amended our approach to extend our evaluation to include a more in-depth, qualitative exploration of the experiences of individual learners within our use cases to enhance our understanding and capture a more detailed view of their experiences.  As part of this evolving approach, although we completed the pre-survey questionnaire with nine user groups, we did not undertake the post-questionnaire.
We selected the LEX Method (Mayes, 2006) developed by the Learner experiences of e-Learning (LeX) project (Creanor et al, 2006) as the most appropriate approach. It had recently been used in a similar context to develop rich pictures of learners’ experiences of e-learning. The LEX Method uses a combination of Interpretative Phenomenological Analysis (IPA) and Interview Plus. IPA is “a method for exploring how participants make sense of their own experiences” (Mayes, 2006, p6) and was enhanced by LEX to include an artefact that is “used to initiate and guide the dialogue” (ibid, p8). The artefact is usually meaningful to the learner in the learning context and has may have been developed by them or they may feel (strong) ownership of it (eg a blog, personal learning journal). The IPA method most commonly uses semi-structured interviews and in the LEX adaptation the artefact is introduced to provide a focus to enable the learner recall of significant experiences, feelings processes and actions. 
In line with the LEX approach we intended to use a small sample size and be purposeful in our selection of ‘successful’ participants. In the context of this project we interpreted ‘successful’ as meaning participants who engaged with the learning activities using the technology and persisted to the end of the range of learning activities/tasks. However in some cases the population from which we could select participants was extremely small; in some we were unable to engage with and recruit willing volunteers; and in other cases, where we were successful in recruiting participants, they did not fulfil all the criteria of our definition of ‘success’. In retrospect however, this broader range of learners’ stories has enriched and broadened our understanding of the range of benefits and challenges that web 2.0 technologies present learners.
As we progressed through the project and identified and developed our use cases, we found common issues and interests that overlapped with other individuals and projects within and outside our institutions. In particular, when developing three use cases based at the University of Bradford (ELP2-01[footnoteRef:3], ELP2-02[footnoteRef:4] and ELP2-05[footnoteRef:5]) we identified a need to type or classify learner’s experience in using Web 2.0 technologies and their ability and willingness to transfer their ability and skill to a learning context. This led to the development of a “Typology of Digital Learners” (Currant et al, 2008) as outlined below in Figure 1 below.  [3:  ELP2-01 MEd at a Distance]  [4:  ELP2-02 Communicating an Information Age]  [5:  ELP2-05 DevelopMe! @ Bradford] 

We subsequently decided to map our learners, and their stories, onto this typology to enable us to identify the range and characteristics of the learners across our use cases and develop recommendations or ‘Hints & Tips’ for educators.

[bookmark: _Ref90693164][bookmark: _Ref90720504]Figure 1: Typology of Digital Learners (Currant et al, 2008)
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This typology shown above in Figure 1: Typology of Digital Learners (Currant et al, 2008) identifies four categories along two axes: 
· Digitally Reluctant: neither confident nor experienced in using technology and are intimidated by it,
· Digitally Inexperienced: willing to use technology for learning but lack the skills and experience. 
· Digital Socialites: Generation ‘Y’ learners who are experienced in using technology for personal use but are not particularly keen, or even actually opposed, to use it to support their learning. 
· Digitally Experienced: comfortable and skilled in using technology and willing to apply their skills across a range of personal and learning contexts.  
[bookmark: _Toc106782336]Use cases and learner stories
When planning ELP2 the team had identified potential contacts and areas for exploration through our work in the ELP project (Higgison, 2007). These are summarised in the ELP2 project aims 2 to 4 in Section 2: Aims and Objectives above, and summarised below:
1. Extend the provision of widening participation opportunities including and beyond pre-19 year olds, mature learners, excluded and isolated learners, learners from BME and other priority and minority groups, and individual learners following non- traditional entry routes.  
2. Demonstrate how social software be used to form and support networks which can provide peer and mentor support, engender a sense of a wider community of learners and create shared knowledge, advice and guidance.  
3. Establish the extent to which social software engages and motivates learners and enables them to develop the skills essential for effective lifelong learning, eg self-analysis, reflective skills. 
Our target areas turned out to be complex with many of our targets outside the team’s sphere of influence and outside the target areas of the partner institutions. We identified learner and/or tutor stories in the majority of the completed case studies. While we used an artefact in the majority of participants IPA/Plus interviews, this was not possible in all cases due to limitations of location, availability of participant and their ability to travel to a location that provided the necessary access to computers and the internet that were also suitable for interviewing.  
Interviews were digitally, audio-recorded and transcribed. The transcripts were analysed for major themes by at least two team members, with a sample of six interviews being reviewed by three team members to calibrate our individual analysis and develop a common understanding of our individual interpretations. We did not however do the multiple, in-depth analysis of the transcripts undertaken by the LEX project due to limitations on time and resources.
[bookmark: _Toc106782337]Implementation
The Enhancing Learners Experiences through Personalised Learning Environments (ELP2) project was successful and has contributed significantly to the developing understanding, within the HE sector, of the potential of Web 2.0 to support learning in formal and informal settings. In the early stages the ELP2 project proved more complex and challenging than envisaged when planning the project. Progress in the first 12 months of the project was slower than expected and this became an issue in terms of motivation with a lot of effort being expended with few results.  However we reviewed our strategy, expanding our focus on developing a greater understanding of the learners’ experiences through undertaking a more in-depth evaluation as described in Section 3: Methodology above. We turned things around and made considerable progress in the second 12-month period with use cases progressing and learners’ stories being developed. In hindsight, this re-focus worked out to the benefit of the project, enriching our understanding of the complexity of learner issues and allowed us to contribute to the development of a new typology of digital learners (Currant et al, 2008).
[bookmark: _Toc106782338]Revised two-stage approach
We developed a two-stage approach to identifying and developing case studies. The first stage involved undertaking a feasibility study of potential cases, identifying the appropriate contacts, and working with them to determine if there were suitable applications of web 2.0 technologies that met a need for them and met the aims of the ELP2 project. If we identified a possible area for development we then progressed into stage 2 of the use case, working with the key contact(s) and learners to implement an appropriate web 2.0 solutions to meet an identified learner need.
[bookmark: _Toc106782339]Summary of case studies
In total the project identified 33 potential use case/partners throughout the two years of the project (36 including the case studies for Aims 1 and 4 and our learner profile case study). Of these we successfully engaged with 19 user groups and developed case studies and related learner stories; the other 14 feasibility studies were not developed into full case studies. 
The 14 feasibility studies that we did not develop into full case studies (ELP2-FS1 to ELP2-FS14 – See Appendix D) have proved extremely informative and useful. They have provided a wealth of experience and have contributed to and developed our understanding of the factors and conditions that contribute towards successful engagement. The undeveloped feasibility studies include the use of web 2.0 tools and services with primary pupils, careers education (2), use of Facebook to support transition into HE, progression for gifted and talented pupils, science career awareness (2), anti-bullying support, student volunteering, support excluded learners (2 mature, 2 young, 2 of which used digital storytelling), local connexions support network. A full list of these feasibility studies is available in Appendix A.
We successfully developed 22 completed case studies. These case studies involved a total of 1800 participants comprising over 20 tutors/facilitators and 1800 learners and have produced 28 learner and tutor stories as summarised in Appendix C. 
The developed use cases (ELP2-01 to ELP2-22) cover accredited postgraduate and undergraduate modules (4), support for transition into higher education (2), access courses into higher education (5, 2 of which have a focus on entry into medicine and health care), digital storytelling (2), community engagement and support for parents and carers of digitally literate minors (3, focus on understanding, safety and management), student mentoring schemes (2), supporting young business entrepreneurs and setting up a regional Alternative Health and Spiritual Therapies community and network. A full list is given in Appendix B.
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Two of the project risks that had been identified as high impact but extremely low risk of happening occurred and had a major impact on the project and its progress in the first 12 months. The first of these involved a key stakeholder at a partner institution being promoted and moved into a different organisational area, with different responsibilities. The second involved the long-term illness, followed by the resignation of a key contact at a second partner institution. Both of these were recognised as potential risks of high impact but had been identified as having a low probability of occurring so contingency plans were limited; the likelihood of them both occurring at the same time had not been anticipated. In fact both changes were of such a nature as to make planning around them extremely difficult as they were both senior, key personnel within their organisation and hard to replace. In the second case, it also took a long time (almost a year) for the full extent of the impact to be realised because of the sequence and timing of events, eg delay of over eight months to appoint a replacement in one institution. 
The consequence of both of these risks happening was that the project incurred considerable delays and set-backs in indentifying and engaging in a meaningful and supported way with potential use cases. We also lost a vital element of support and a conduit to help us engage with our target groups. Our original strategy was to establish introductions through these trusted key colleagues who would facilitate our introduction and establish the legitimacy of our engagement thus enabling us to start a dialogue from a position of trust and open communication. It took additional time and effort to do this without the expected facilitation.
Contingency plans took time and effort to put in place and included realigning some of our aims. Part of the response to this was to put in place the extended evaluation process and add learner stories to project deliverables.
[bookmark: _Toc106782341]Challenges in engaging user groups
One of the key challenges was the very nature of the EP2 target audiences – hard to reach and disengaged groups of learners. As Helsper notes (2008) these groups are difficult to engage and using technology alone is not usually sufficient to engage disadvantaged groups. Due to the loss of two vital key contacts (See section 4.3: Risk Management) we were unable to establish introductions through trusted key colleagues and establish the legitimacy of our engagement and to start a dialogue from a position of trust and open communication.
These participants were also one step further removed from the sphere of operation and influence of the partner teams than was the case in ELP. In ELP (Higgison, 2007) the project worked with and through existing institutional contacts and engaged with learners that were within the scope of the widening participation initiatives in the partner institutions. The institutional gatekeepers in ELP were our immediate contacts and key facilitators. In contrast, our ELP2 institutional contacts were intended to act as facilitators in helping us identify potential use cases and in the in approaching and engaging with the use case gatekeepers, rather than direct facilitators for the use cases. This remote relationship presented new challenges, particularly in engaging and communicating with the key stakeholders. Few of these gatekeepers were employees of the partner institutions and few had direct or long-term pre-existing relationships with the partner institutions. The target audiences were more diverse and less clear-cut than in ELP and consequently the potential use cases were more difficult to define. 
These circumstances combined to create a situation for the team members where they felt a certain degree of discomfort in what they perceived as having to ‘oversell’ the potential benefits of engaging with ELP2 to our target user groups. The benefits of an introduction through a trusted and legitimate intermediary cannot be underestimated.
[bookmark: _Toc106782342]Evaluation
The project responded to the impact of the risks that had occurred by refocusing and redefining the ELP2 evaluation strategy towards the end of the first year of the project. As described in Section 3: Methodology, this involved extending our evaluation to include the development of rich, in-depth learner and tutor stories. These narratives are captured and recorded both as part of the Case Studies (Appendix B) and in individual stories. A full list of learner stories is provided in Appendix C.
From the 22 completed case studies, we collected 24 learner and 4 tutor stories. These provide additional, rich descriptions that enhance our understanding of the factors that influence learners in their use of technology, factors that limit their use of technology and the habits and attitudes of the learners that influence their ability, willingness and resilience in adopting and adapting new technologies. 
During the project we also contributed in a major way to the development of a Typology of Digital Learners (Currant et al, 2008, as shown in Figure 1, page 16) in partnership with colleagues at Bradford.  We found learners that we classified as digitally experienced learners exhibited high levels in all three characteristics of ability, willingness and resilience; and as in the LEX project (Creanor et al, 2006) exhibited a “sound understanding of what they learn and the impact learning has on their own identity learning to high levels of motivation and a positive attitude to both learning and technology” (ibid, p26). These types of learners are described as ‘agile learners’ by the JISC funded Disabled learners’ experiences of e-learning (LExDis) project[footnoteRef:6] ‘. [6:  LeXDIS http://www.jisc.ac.uk/whatwedo/programmes/usersandinnovation/emerge.aspx  and http://www.lexdis.ecs.soton.ac.uk/ ] 

[bookmark: _Toc106782343]Dissemination
The project also took a proactive approach to dissemination which was in-line with a wider JISC move towards early evaluation and dissemination of project and programme outputs evident in other JISC funded programmes, eg Learner Experiences of e-Learning: Phase 2[footnoteRef:7] and EMERGE community project[footnoteRef:8] which supports participants and projects in the Users and Innovation: Personalising Technologies programme[footnoteRef:9]. [7:  Learner Experiences of e-Learning: Phase 2 http://www.jisc.ac.uk/whatwedo/programmes/elearningpedagogy/learnerexperience.aspx ]  [8:  Emerge Community project http://www.jisc.ac.uk/whatwedo/programmes/usersandinnovation/emerge.aspx ]  [9:  Users and Innovation Programme http://www.jisc.ac.uk/whatwedo/programmes/usersandinnovation.aspx ] 

ELP2 started publishing outputs from the project in the last eight months of the project through the:
· publication of three newsletters (ELP2 2008a; 2008b; 2008c) which were printed in July and October 2008, in time for key dissemination opportunities[footnoteRef:10], and published on the project web site (http://www.elp.ac.uk/newsletter.html) and notified to other projects via maillists;  [10:  The JISC Annual Conference March, 2008 and the JISC e-Learning Programme Meeting on 8 Oct 2008.] 

· development of audio and video presentations delivered via the ELP2 YouTube channel – http://uk.youtube.com/user/JISCelp2 
· onging presentations and papers at conferences and workshop (see www.elp.ac.uk/publications.html).
[bookmark: _Toc106782344]Embedding 
Embedding practices and learning activities and tools developed and deployed through the case studies has proved subject to the same issues and enablers to success as the non-completed case studies. The main barrier or enabler to success is the attitude, engagement and perspective of the use case gatekeeper. 
Practice appears to be successfully embedded in 11 of the 19 completed use cases reported in the case studies: ELP2-01, ELP2-02, ELP2-03, ELP2-05, ELP2-06, ELP2-07, ELP2-08, ELP2-12, ELP2-14, ELP2-16, and ELP2-20.
In general the experience and understanding we have developed as individuals, and as institutions has and will continue to inform institutional policy and decision making in the adoption and implementation of web 2.0 technologies.
[bookmark: _Toc106782345]Outputs and Results
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As part of the project we explored our local regional authorities plans to implement Individual Learning Plans within schools and colleges. Our aim was to determine how easily the partner institutions’ different approaches to WP and community engagement would integrate with these developments in the future. Our findings are reported in ELP2-22.
In terms of interoperability and portability our findings were not encouraging.
The sheer complexity of e-portfolios and e-ILPs means that at this stage interoperability between school and college and HE seems a long way off and a low priority. Each education authority, within each partner area, and each partner institution is using very different systems. In the case of the school sector these are bespoke solutions and in the case of HE these tend to be off the shelf options.
One way forward in the short term, from the perspective of the HEIs, would be to continue the work of the original ELP project and use the HE e-portfolio system with school / college based students as a transition tool so that (Helsper, 2008) they will have used the HE e-portfolio to work on transitional activities and be familiar with HE systems upon arrival. 
It may be that in the future, the school based systems and the HEI systems will be compliant to a standard such as LEAP 2 and then transfer of data between systems would be possible and so support the lifelong learning agenda. At present, this is not the case in West Yorkshire.
[bookmark: _Toc106782347]ELP1 follow-up
As part of ELP2 we undertook a longitudinal evaluation of the experiences of participants in ELP1, Context 1 and its impact on learners’ lifelong learning skills attitudes and practices (reported in ELP2-19). We also followed up on those participants from ELP1, context 3, who transferred from the University of Bradford to the Medical Degree programme at Leeds (reported in ELP2-11).
[bookmark: _Toc106782348]ELP1 (Context 1): Widening participation students
This case study is fully reported in ELP2-19 and in Mariam’s story from ELP1 (http://www.elp.ac.uk/Mariam.htm).
In ELP1, students used an e-portfolio to complete a module in year 12 designed to get them thinking about and preparing for application to and study at university. This case study followed up the students, as far as was possible, after they left school or college. The majority of students (at least 72% in the case of the Bradford e-portfolio module) who completed the e-portfolio module went on to study at University within two years of leaving school or college.
Overall, the e-portfolio modules appear to have been successful in helping students to prepare for university choices. They were generally well received in the schools and colleges by students and staff and this would suggest continuing to deliver a module in this way.
However, embedding and sustaining these modules beyond the life of the project has been difficult. They need someone who can support the use of the e-portfolio and help deliver training to staff and students in school.
[bookmark: _Toc106782349]ELP1 (Context 3): Transition between universities and courses
This case study is fully reported in ELP2-06. 
This case study follows students from the ELP1 project (context 3) that transfer from the Clinical Sciences Course at the University of Bradford to the second year of the MBChB (medical degree) at the University of Leeds. A Facebook group called “Welcome to Leeds University” was used to aid students’ transition between the two courses and institutions. The group was used continually between July, when students receive confirmation that they have successfully received a place on the course, and September when the course formally begins. A variety of subjects were covered ranging from book lists and accommodation to Leeds’ nightlife. The group provided students with a link to relevant people and provided a safety net of information and support. Anonymous contact was an important aspect of the activity but there were some issues over the frequency of responses. Two cohorts of students have been invited to join the group and its usage is now secured through inclusion in the department’s IT strategy. 
Despite problems, over 71% of the students felt that they knew more about coming to Leeds University as a result of the community although they would have liked the communications to be more timely and reliable. 
Suggestions for improvements:
· Students expressed the need for more information to be included in the community and highlighted that even if they made no comments they were still learning by observing and reading other peoples’ posts.
· Students felt that a meeting with Leeds students in their year before Sept would be useful.
· The importance of deciding on appropriate content and keeping it updated in the community.
· Assigned administrator to oversee questions and activity and prompt students to respond to queries.
· Bradford students to be invited to join the group when offered place on the medical degree programme.
[bookmark: _Toc106782350]Engaging WP learners and communities using social software
The ELP2 project has produced 22 rich case studies on the use of Web 2.0 technologies, tools and services to support and engage hard to reach learners in a variety of learning contexts, from formal, accredited learning to informal support and community building. The challenge of reaching and engaging such learners is a major issue and requires careful team building and identification of appropriate gatekeepers. The learner stories also suggest that, contrary to recent research (eg JISC/Mori poll), learners are not as homogeneous as perhaps HEIs expect and that this is particularly true for hard to reach learners and those who engage through widening participation routes. As noted by the JISC funded e4L project in a video (Gemma Trowle[footnoteRef:11]) recorded as part of the ELESIG community (elesig.ning.com), learners are many and varied with a variety of needs and support requirements. [11:  Gemma Trowle of the JISC funded e4L project (http://www.jisc.ac.uk/whatwedo/programmes/elearningpedagogy/e4l) discussing the types of learners she encountered - http://elesig.ning.com/video/2007026:Video:8107. See http://www.northampton.ac.uk/e4l for further information and resources from the project.] 

[bookmark: _Toc106782351]ELP2 Learner Profile
This data comes mainly from a pre-engagement survey for some of the participants in ELP2 case studies during 2007 and early 2008. The findings are fully documented in ELP2-21.
Broadly the profile of our learners in terms of their access to technology were similar to those reported for the UK as a whole (Dutton and Helsper, 2007), with the majority of participants owing a mobile phone (95%); over 2/3rds owning an mp3 player and a digital camera; and just over half (56%) owning a laptop (Pre-Survey)
In terms of existing use of technology, again our participants reflected national trends (Ipsos Mori, 2008) Instant Messaging (70% use often or occasionally; UK 83%), watching videos online (71%; UK 76%), and using Social Networking Sites (52%; UK 91%).
What is interesting is that our learners had limited experience both socially and educationally in the use of some of the tools that are supported in our VLEs and which we often encourage for education, such as wikis, podcasts, blogs. These findings match the findings of the Ipsos Mori ‘Great Expectations Study’ of ICT use in UK HE (2008:7), “there are a number of new technologies that students do not yet fully understand in the teaching environment, and have not yet been fully exposed to – for example wikis, and some aspects of collaborative learning.” We have similar qualitative data and come to similar conclusions in case study ELP2-02: Communicating in an Information Age, where students experienced and reported particular challenges in understanding and using wikis.
Perhaps, unsurprisingly the educational activities most frequently used by the learners were using a search engine (89% often), using word processing (84%), using an electronic library or portal such as Wikipedia (62% often and 20% occasionally), spreadsheets (56% and 27%) and MS PowerPoint (48% and 31%) respectively. 
The use of social networking sites seemed to be linked to age, with younger learners using these sites more frequently, but seemed to be independent of home access to the internet. A higher use of social networking also appears to be linked to high use of instant messaging, online discussion or chat rooms and maintaining a blog or website. Usage of social networking sites appeared to be independent of use of podcasts, advanced mobile phone features, or use of wikis and virtual worlds. These relationships also seem to support the idea that those who use social networking are likely to be involved in one to one chat and one to many chat in a variety of forms, probably for social reasons but are no more likely to have experience of the tools and technologies being promoted in education such as podcasting, wikis or virtual worlds.
Results of our researches has identified that students are more finely differentiated in their ability and willingness use of technologies in a variety of contexts (personal, social, educational) that some suggest, eg Prensky (2001) and Oblinger and Oblinger (2005). The new typology of digital learners that has emerged (Currant et al, 2008) suggests that many new students are unable (digitally inexperienced) or unwilling (digitally reluctant) to use what they perceive as their private social space for academic purposes.
The mapping of our learners’ stories onto our typology of digital learners reflects the diversity of learners in terms of the skills, ability, willingness and readiness to engage in online learning whether formal or informal. This is also reflected in findings emerging from the JISC Learner Experience projects: phase 2. This provides institutions with strong evidence that a range of provision and support needs to be provided in a flexible and adaptive way.
The learners speak with a strong and persuasive voice and their stories are compelling and illuminative.  Some of the key issues and challenges are captured in our three newsletters available on the project web site (http://www.elp.ac.uk/newsletter.html) and in the learner stories (for a full list see Appendix C).
[bookmark: _Toc106782352]Emerging Technologies
The pace of change in technology is fast and this is certainly something we have noticed  on the project. We started using Google groups to create online communities as this featured file upload, discussion and wiki functions. However, it was not the greatest user experience and was not always reliable. Now with the rise of white-label social networking sites, like Ning, the user has almost limitless potential to create and control her own online communities. With the ability to add any widget to your social network, personal homepages and increased mobile integration, the web is starting to live up to its promises! The project has worked extensively with web 2.0 tools and technologies with different user groups and we are more than happy to share our knowledge. 
The two most ‘successful’ technology approaches that emerged from our studies were a social networking service and digital storytelling.
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Many students were used to using social networking services such as Facebook and MySpace in their personal activities but were less keen to use these social spaces for learning. However they did value the type of facilities and features they offered – immediate access to members and their interests, quick summary of the latest online activities to enable catch up, identification of friends and establishment of groups, sharing mutli-media resources and artefacts. We identified a social networking service called ning (www.ning.com) that allows individuals and organisations to set up open or closed networks for specific purposes. Users only have to register once on the ning site to create their personal profile but have access to one or more discrete communities for different learning communities and/or activities. Tutors benefit from the ability to set up closed networks that while they still look and feel like other SNS familiar to the learner, offers a level of control and privacy sometimes necessary to create a safe environment for learning and community building. Ning is proving very popular with educators across various sectors including HE. 
Eleven the ELP2 case studies have used ning and we have reported some of our experiences in the ELESIG online community on ning (elesig,ning.com).
The project has produced a user guide in using ning to support learning available from the ELP2 web site.
[bookmark: _Toc106782354]Digital Storytelling
A second successful approach to engaging communities in our use cases was digital storytelling that is also emerging as a useful approach across a range of contexts for example, The University of Gloucester HEA funded Pathfinder Project “"Enhancing Students' Learning Experiences Through the Use of Digital Storytelling"[footnoteRef:12] and the University of Leeds JISC funded “Reflect 2.0 Digital storytelling to develop reflective learning with next generation technologies and practice”[footnoteRef:13] project. See also the University of Bournemouth resources on Digital Storytelling[footnoteRef:14] and Murray and Sanders, J (2008b) ”Reflective learning for the Net Generation of students: the digital storytelling approach”, University of Leeds Learning and Teaching Bulletin[footnoteRef:15].  [12:  http://resources.glos.ac.uk/tli/lets/projects/pathfinder/index.cfm. See also their resources page on digital storytelling at http://resources.glos.ac.uk/ceal/pedagogictoolsguides/digitalstorytelling.cfm (accessed 12 March 2009).]  [13:  http://www.jisc.ac.uk/whatwedo/programmes/usersandinnovation/reflect.aspx. See also the project blog at http://www.ireflect.leeds.ac.uk/ (accessed 12 March 2009).  ]  [14:  http://www.bournemouth.ac.uk/eds/resources/digitalstorytellingresources.html (accessed 12 March 2009).]  [15:  http://www.lts.leeds.ac.uk/bulletin/issue18/page9.php (accessed 12 March 2009).] 

The multi-media approach allows learners and participants to express themselves and their stories in a variety of ways to meet the varied needs and learning styles and in ways that allow creativity and choice in means of self-expression, as well as developing their IT skills.
The project has produced two case studies on Digital Storytelling (ELP2-12 and ELP2-13) and guides on digital story-telling available from the ELP2 web site – see Sandars, Murray and Pellow’s ‘Twelve tips for using digital storytelling to promote reflective learning by medical students (2008). 
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As part of our engagement with hard to reach communities we identified a need within these populations for basic IT and internet skills training with a focus on safety. The University of Oxford’s Internet Institute’s Report on Digital Inclusion (Helsper, 2008) identified that those who are “socially excluded are less likely to be able to make a ‘digital choice’ to participate” in the information society. They identify some unexpected exceptions to this group “who are socially disadvantaged and yet engaged with technology” as including those who “have children in the household”. 
Four of our case studies (ELP2-13 to ELP2-18) engage with this group, in the case of ELP214 and ELP2-15, these are mature women from BME groups who have children at school or in post-compulsory education; in the case of ELP2-13 and ELP216, these are carers for looked after children in the Leeds area. The Leeds Social Work Department have taken on and are continuing to deliver training in Internet Safety for their carers.
In these case studies the learners are all digitally inexperienced but enthusiastic and engaged, motivated by their desire to support and keep safe their children and help them with their studies.
[bookmark: _Toc106782356]Methodology
[bookmark: _Toc106782357]IPA plus artefact
The project applied the LEX Method (Mayes, 2006) to capture our learners’ stories, resulting in a range of learner profiles. These are available from the web site and provide insights into our learners’ needs, preferences and requirements.
Our analysis has highlighted three areas that impact on the use of web-based social tools:
· Influencing factors, ie the factors that encourage the use of social network or contribution online.
· Limitations, ie what factors constrain or prevent engagement.
· Habits and attitudes of learners that impact on their engagement.
[bookmark: _Toc106782358]Typology of digital learners
The project contributed to the development of a typology of digital learners as shown in Figure 1: Typology of Digital Learners (Currant et al, 2008) on page 16. We mapped our learner stories onto the typology to validate the model and identify key characteristics of each category of learner to help us better make recommendations that will inform institutions and individual staff members as to the range of the learners they may encounter and their support needs.
[bookmark: _Toc106782359] The ones that got away
Fourteen feasibility studies did not progress beyond stage 1. The following factors are those that we have encountered as barriers to engagement: 
· Students not enthusiastic about the use of social networking sites for educational purposes. 
· Part-time tutors on casual contracts struggle to undertake extra training on the use of technology. 
· Key staff have already used social tools and had poor outcomes. One manager noted, “We have a message board attached to our website but nobody makes any comments.” 
· Concerns about the time required to moderate online social areas. 
Staff engagement and perceptions were vital in moving ideas forward and where projects have been successful key personnel have been able to look beyond the technological aspects and see the social and individual leaner benefits of utilising web 2.0 tools.
These reasons are summarized and mapped against the feasibility studies as shown in Figure 2: Reasons why case studies did not develop beyond feasibility study on page 26. These relate to two user groups:
· Gatekeepers i.e. main contact for project
· Users
 These issues were centred around six areas:
1. Perceptions of the use of technology: i) Based on experience; ii) no experience.
2. Communication with the project
3. Staffing issues i.e. staff changes from initial contact
4. Perceptions of other staff attitudes to the use of IT in this way
5. Internal issues in 3rd party organisation eg, communicating project aims to other members of staff
6. Technological Problems

[bookmark: _Ref106685528][bookmark: _Ref106700735]Figure 2: Reasons why case studies did not develop beyond feasibility study
	 

Stakeholders
	Perceptions of the use of technology
	Communication
	Staffing Issues
	Perceptions of other staff members to the use of technology in this way
	Internal Issues
	Technological Problems

	Gatekeepers/ Contacts
	FS01 (i) - 3RD party had different agenda to project
FS07 (i) - Manager used a message board before with no success
FS04 (ii) - Did not want learners to be identified as belonging to a support group
FS12 (ii) – staff had limited experience of using technology
FS13 (ii) - Managers couldn’t see how project could help learners

	FS08
FS02
FS14
FS06
FS12 – key contact between ELP and users absent through illness
	FS08 – member of staff keen but unavailable due to illness
FS02-Project contact left position
FS11 – tutors part-time casual, unable to fund/schedule training
FS12 – staff unsure about technology
FS13 – manager not keen, tutor went on maternity leave
	FS10 -  social networking did not get off the ground before the end of funding for the group.
FS11-Contact did not want to give extra work to tutors on term by term contracts and part-time
FS12 – technology seen as added burden
	FS01- high risk group due to age.
FS05 -  lack of buy-in from staff did not encourage students to complete work.
FS14-Organisation unable to decide who should be responsible for project
FS11-logistically unable to deliver due to community-based nature of delivery
	FS03 -School firewall blocked site

	Users
	FS02 (ii) - Learners did not want to use technology in this way
FS09 (i) -  social networking was not seen as useful solution to their main issue.
	 
	 
	 
	FS05 -  lack of buy-in from students. Did not attend sessions or do independent study
	FS03-School firewall blocked site


Project Acronym: ELP2		Version: 1-0
Contact: Carol Higgison		Date: 30 March 2009

 
			Page 27 of 46

[bookmark: _Toc106782360]Outcomes
In this section we summarise the issues and benefits that have arisen through undertaking this project.
[bookmark: _Toc106782361]Issues
[bookmark: _Toc106782362][bookmark: _Toc106094388]Digital and personal skills
ELP2-02 in particular highlights the fact that even students with a high level of digital skill (digitally experienced, digital socialite) have not necessarily experienced using blogs or wikis.  Franklin and van Harmelen (2007) suggest:
“that 1% of Web 2.0 users create content, 10% comment or in some way add to the content (e.g. adding a tag), and the remaining 89% consume content without adding to it.”
In addition to having little prior knowledge or experience of blogs and wikis it was also evident that the participants also lacked a range of skills unrelated to technology but important to community building, group work and collaboration, information literacy and time and organisational management.
Use of wikis 
Wikis (ELP2-02, ELP2-18) were often not used collaboratively but rather students worked on their own separate pages or worked on their own sections and didn’t tie them together. In extreme cases, different contributors repeated the same material on the same page.
Trust and rules between group members about editing needed to be negotiated – some students were unhappy that their work had been edited. 
Creating clear navigation of wikis can be confusing and difficult.
Plagiarism needs to be discouraged from the start because it is very easy to just cut and paste from other websites into a wiki. Although of course, plagiarism in these cases is fairly easy to identify.
[bookmark: _Toc106094389]Use of blogs
Using a blog to organise group work proved a difficult task. Using blogs created additional communication channels which added to work load – students were texting, emailing and using the blog often for the same purposes and posting the same messages in each place just to ‘make sure’ that everyone was informed.
[bookmark: _Toc106782363]Institutional perspective
In case studies ELP2-03 and ELP2-05, ELP2-0ELP2-07 and ELP2-08 there was a tension between the institutions’ expectations those of the tutors. The institutions invest heavily in tools such as the VLE and e-portfolio to ensure they provide a standardised, accessible service that is reliable, secure and of high quality However these systems do not always meet the tutors’ desires to use tools that met the specific or specialised needs of the learners and learning activities (eg ELP2-03). Often they are not flexible enough to support non-traditional learner engagement such as widening participation activities (eg ELP2-05, ELP2-07 LP2-08) where the learners are not yet enrolled at the institution.
In ELP2-03 a web 2.0 social network was used because it better met the needs of the learners than the institutional – it produced much better results than a previous attempt to use a discussion board in a VLE.
In ELP2-05 after a first, unsuccessful, attempt at a compromise using a non-institutional VLE, the institution paid to brand a social networking solution. The aim was to provide open access to pre-enrolment students while still providing an institutional ‘look and feel’ to make the new arrivals feel part of the institution and learning community. In order to make connections students need to be able to create an identity. It was not possible to use institutional tools as students did not have access to the IT systems prior to arrival and the other tools such as Ning offer the students to create their own identity (such as their own display name and username) rather than one created for them by the university. In ELP2-07 and 08 an external service was used because of the administrative difficulties and overhead of using an institutional tool.
[bookmark: _Toc106782364]Focus, timing and participation
In ELP2-04 and ELP2-09 the social networking tools were introduced part-way through the course resulting in a number of issues including:
· apparent competition and overlap with other technology based learning tools, ie the VLE which had been introduced at the start of the module,
· the social aspect of learning was predominantly established as face-to-face and the participants did not engage in the online community after the first couple of weeks,
· non-response or a slow response to questions and request for help in student-led communities and questions went unanswered resulting in alienating participants and re-enforcing their sense of isolation.
[bookmark: _Toc106782365]Activity Design
The learning activities need to be authentic and seen as useful and relevant by the learners. 
For example, in ELP2-04 and ELP2-09 the use of online discussions was initially designed to help communication between students and discuss the assignments. However, many of the students were related and all of them lived in the same area so there was not really a need for them for this purpose. They used them initially to try them out but did not really communicate about their assignments. Students were able, and in the habit of doing this in the face-to-face sessions, in person and on the phone. 
In ELP2-18 the choice of technology (a wiki and then a social network) was inappropriate to both the task and level of learner and tutor skills. The learners did not see any benefits to them for the extra effort and work required.
[bookmark: _Toc106100272][bookmark: _Toc106782366]Motivation and priorities
Where students were expected to undertake a significant amount of independent study and work outside of the face-to-face sessions, they often lacked the personal, time management and organisational skills to do this effectively. The motivation of, and perceived benefits of engaging to , the individual student also affected the priority they gave to participating. 
If the gap between face-to-face sessions and the lack of engagement with the independent study in between often meant that students did not become familiar with the technology used to support the module (eg ELP2-04, ELP2-09, ELP2-10, and ELP2-18). This also meant that students forgot usernames and passwords because they were not logging in on a regular basis.
[bookmark: _Toc106100276][bookmark: _Toc106782367]Staff confidence
Where the course/case study tutor(s) or coordinator(s) were not particularly familiar or confident with using the tools, this often led to lack of engagement by the students.
[bookmark: _Toc106782368][bookmark: _Toc106103691]Access and inclusion
With the basic IT, internet and safety courses pitching the training at the appropriate level was important (ELP2-13 to ELP2-16). There was a need to differentiate between the levels of internet and technological confidence. Different members of the groups were at different levels and it is important to have different exercises to engage all learners and all levels.
In ELP2-14 for example getting regular attendance from learners was difficult. The first group had the training at the University but this meant arranging transport for the learners. The second group’s training was held in a local primary school, which alleviated the transport issue, but there was still the issue for some parents of arranging childcare for the youngest children so that they could attend all the sessions. 
In ELP2-14 and ELP2-16 raised issues which needed to be worked through several of which related to the age of the children and young adults the ‘learners’ – parents and carers – were getting ready to support. These included the need to provide a secure, private and confidential space for the community.
[bookmark: _Toc106782369]Benefits
[bookmark: _Toc106782370]Social Networking and Web 2.0 tools
Educators perceived a number of benefits that web 2.0 tools and services such as social networking sites, blogs, wikis and social bookmarking can potentially offer learners. In ELP2 we particularly wished to evaluate the potential of these tools to offer individual learners a personalised and personal learning experience within a supportive learning community or network.
Some of case studies identified benefits of using web 2.0 tools that can
· [bookmark: _Toc105821164][bookmark: _Toc106094386]provide personal and collaborative spaces for individuals and groups,
· enable participants to take ownership and responsibility for setting up learning spaces for groups and tasks,
· offers the facility to embed other web 2.0 collaborative tools which enable sharing of resources and building of a common knowledge base (eg social bookmarking tools and file storage/sharing tools),
· support multi-media including video and audio.
These benefits were seen as particularly advantageous in distance learning contexts eg ELP2-01, ELP2-03, ELP2-05, ELP2-07, ELP2-08 where the online support can additionally
· enhance the student experience of the event through supporting prior networking,
· enable students to continue to ask questions about their learning after the event or activity,
· enable students to share experiences with each other,
· provide students with access to ‘experts’,
· provide students with links to further support.
Some learners felt that using the tools in practice gave a great deal of insight into the tools and the likely problems and successes of working with others in an online environment. These benefits were more likely to be realised where both the learners and tutors are digitally experienced (which includes digital socialites) (Currant et al., 2008). Not all learners in these case studies engaged with the online activities and community even where they perceived potential benefits. Learners do not engage for a variety of reasons including lack of confidence in their skills and a fear of appearing silly (eg Linda in ELP2-01) or because they are unable to see their value for learning (eg Samina, ELP2-02). 
Two further contributors to success seem to include the need for a critical mass of engagement with such communities to ensure participants get timely and appropriate responses, eg Ali in ELP2-04 and Martin in ELP-02 and participants in ELP2-06. The second factor is the engagement, enthusiasm and skill of the tutor(s), for example see ELP2-04, ELP2-09 and ELP2-10, which struggled to realise the anticipated benefits. In case study ELP2-05 a key role was that of the moderator whose role included making sure important questions were answered, acting as a ‘meet and greet’ person by welcoming new members and dealing with inappropriate materials or discussions. The ‘meet and greet’ role turned out to be the most important moderator role. While ELP2-07 found some groups were successful with little moderator input, these were unusual and an active tutor/moderator role is key to creating a welcoming, inclusive and active community.
It also seems to be important to introduce the technology being used at the start of the course and make it a central, important and authentic feature of the learning environment (eg Dannii in ELP2-09). In both ELP2-04 and ELP2-09 a social network was introduced part-way through a course in an attempt to provide access to peer and tutor support over a vacation period but the learners did not participate.
Case Study ELP2-02 also suggests that successful learners in a web 2.0 environment need a range of skills that are not related to technology that are important when building communities and working in groups in an online environments. A wide range of difficulties experienced by learners in this study was due to personality clashes, group dynamics and a poor level of personal learning skills such as information literacy, time management and organisational skills. Mature learners, who appear to have higher levels of these personal learning skills, and where they are digitally experienced (Currant et al., 2008) appear to be more resilient and persistent in engaging with web 2.0 to support their learning (eg Dannii, Gary, and Ali). One mature learner who was digitally inexperienced (Dan) seemed able and willing to engage with the online community even if apprehensive while another mature learner who was digitally reluctant (Linda) was still able to appreciate the potential benefits and reported at the end of the study an intention to overcome her fears and lack of confidence to engage and realise the benefits of being part of the community.
Learners themselves also see benefits in engaging with each other and looking for support through social networking as demonstrated by ELP2-11 where students at the three partner institutions used Facebook to look for and provide support. In ELP2-18 where we tried unsuccessfully to introduce a wiki and then a social network to support the creation of useful mentor resources; laterally these mentors had set up their own support community on Facebook, partly because more of them used Facebook, as did the new mentor co-ordinator, and so they achieved the critical mass necessary for a successful community.
[bookmark: _Toc106782371][bookmark: _Toc106190119][bookmark: _Toc105821165]Digital Storytelling
An unexpected benefit of the project was the success of the digital storytelling case studies in the project both to engage digitally experienced and digital socialite learners in the reflective process and to engage the digitally inexperienced in developing their IT skills.
Benefits of digital storytelling include:
· increased engagement in the reflective process,
· use of popular technologies to facilitate learning-low training need,
· the importance of the group environment to the creation of a meaningful/ personal digital story - participants need to feel comfortable with each other and feel that they can share their stories,
· learning to use IT in a personal context develops the confidence and usage of IT functions in other areas,
· learners developed a greater awareness of the usages of technology and it’s role in replacing traditional activities, i.e. looking through a photo album with more contextual methods of representing life events and histories.
The use of digital storytelling with two very diverse groups, in terms of IT skills and educational attainment, and its broader adoption within education demonstrates the versatility and adaptability of this technology to many contexts and purposes.
[bookmark: _Toc106782372]Basic IT and internet skills
As a project, we became aware that there was a group of learners who were struggling to get to grips with modern IT and internet technologies. These learners tended to be older, have less previous educational experience and were from lower social economic groups. Although digitally inexperienced they tended to fall into what Helsper (2008) describes as:
“those who are unexpectedly digitally included… those who are socially disadvantaged and yet engaged with technology tend to be younger, single, more likely to have a higher level of educational attainment, have children in the household, and are unlikely to be retired, separated or widowed.”
The participants in the ELP2 case studies were those who had children in the household and expressed the aim of wanting to support and help their children to use technology effectively and keep them ‘safe’. 
A good example is highlighted by a student on the access course (ELP2-14):
“I knew a little bit about Blackboard because my son’s already at university. … I think I lost a paper or something in my one of assignments and I was stressing myself about it and he [my son] says, mum why are you stressing, go on the Blackboard and I thought which Blackboard? Do they have a Blackboard? Where’s the Blackboard? You know these questions that I used to raise but now I know” Student B
The project completed four case studies that included these learners: ELP2-13, ELP2-14, ELP2-15 and ELP2-16. 
Confidence in using technology has been the biggest benefit of these courses. This helped to ensure that the technology used for their studies did not create a barrier to their learning. Having specific help and being guided through using the institutional tools meant that students felt more confident in being able to use these learning technologies. Students were able to communicate more with the tutor because of their new awareness of, and confidence in using the technology.
There were a number of personal benefits such as learners going away and using certain tools at home that they had learnt about during the sessions. These tools varied depending on the individual but webmail was perceived as the most useful tool.
Learners were more aware of what their children might do online and why. The learners had more confidence in being able to talk to their children about their use of the Internet and had some simple advice on helping to keep their children safe.
By informing and teaching parents and carers more about using technology and internet safety it was hoped that they would be able:
· To take an active role in monitoring the internet usage of their children,
· Teach the children about internet safety, particularly the safe use of social networking,
· Raise awareness of the dangers on the internet and employ strategies to minimise these dangers,
· Be able to take a more active role in helping the children access and use relevant information i.e. research for homework and study activities,
· Be able to take a more active role and increased understanding of how to store information.
[bookmark: _Toc106782373]Summary
Overall a number of benefits were realised through using web 2.0 and digital, multi-media technologies to deliver personal and personalised learning experiences to a range of learners. We also developed a greater understanding of the number, complexity and interplay of factors that influence the success of using web 2.0 tools to support learning.
One of the important but unanticipated benefits arising from the project, in collaboration with, and participation in other projects (see Currant et al, 2008; also JISC funded Social-SW) contributed towards the development of a new typology for digital learners: ‘Defining Generation Y: towards a new typology of digital learners’ which was subsequently published in the conference proceedings (Currant et al., 2008). 
[bookmark: _Toc106782374]Conclusions and implications
The project had successes in the use of enhancing learner progression through personalised learning environments in four key areas:
· Social networking,
· Digital Storytelling,
· Basic IT and Internet skills and safety,
· Student initiated social networks.
Social networking 
ELP2 had success in several case studies that used social networking, specifically Ning hosted communities (www.ning.com) that were specifically set-up for the learning community being supported (ELP2-01, ELP2-02, ELP2-03, ELP2-05, ELP2-07, ELP2-08, ELP2-20).
Digital storytelling 
ELP2 in partnership with the JISC funded Reflect 2.0 project based in the Medical School at Leeds University used digital story telling to enable learners to express their voice using non-textual, multi-media rich approaches and to develop their reflective abilities (ELP2-12, ELP2-13).
Basic IT and Internet Skills
Ubiquitous access to computers, the internet and mobile technologies presents a considerable challenge to parents and carers of children and young adults. Safety and supporting young learners in using the internet for learning are important skill area where many lack the experience and knowledge. (ELP2-14, ELP2-15, ELP2-16).
Student initiated social networks
In addition to these three project initiated areas, we found a couple of instances where the learners themselves saw a need for a collaboration and communication and decided to use the social networking systems with which they were already familiar. In the two case studies where this occurred the participants used Facebook (ELP2-18 and ELP2-11). However evidence from our other case studies, which  used social networking suggests, that not all types of learner - particularly the digitally reluctant and the digital socialite (Currant et al, 2008) - do not like ‘educational’ activities being brought into what they perceive as their personal and private spaces.  
[bookmark: _Toc106782375]Social Networking
Where this has been successful it offers:
· Greater ownership of online environment because the space does not feel like an institutional space and each student has their own personal space as part of the group space.
· Better quality and quantity of group discussion.
· Learning processes that are more explicit and obvious, so tutors can pick up problems earlier.
· Allows for a collection of resources using web 2.0 technologies to create a resource gateway for students; and allows them access to everything related to the course in one place including people and materials.
· The availability of e-learning materials provides students with a reason to return to the area and enables them to organise and carry out their work at their own pace.
· While not all students are members of social networks and some prefer keeping academic activity out of their personal social networks (eg Facebook, Myspace, Bebo) they appreciate that this type of community is familiar and enables all learners to join in.
· The use of the network enables those with varying degrees of confidence to be able to contribute to discussion in a private and secure environment.
· Social curiosity is the initial reason for engagement. Learning arises out of this.
· The possibility of developing an extended community and peer support network, eg across cohorts and extending it to a wider group e.g. alumni, placements by providing ongoing membership of the group and allowing alumni to contribute to discussions, answer questions and set up their own blogs etc. free of institutional passwords.
[bookmark: _Toc106782376]Conditions that contribute towards success 
These include:
· Any form of technology intended to support learning and learners needs to be introduced at the beginning of a programme and be an integral part of the course.
· The look and feel of on-line spaces is important. How they are organised will affect usage but what looks professional is determined by personal factors.
· Features which match those commonly found in social networking sites used for social purposes i.e. personal page, a wall, ability to upload pictures, discussion boards, blog functions, music will increase engagement and reduce the amount of time needed to get students used to using the site.
· There is an emotional investment in the use of social networking and sharing of knowledge, which can impact on engagement if students are not supported.
· Not all of our students are going to be comfortable with technology so we must make sure that if learning technology is used on a module or course that it is properly introduced to the students. Students need to have the confidence to us it so that it does not present a barrier to their learning.
· Tutors need to take an active role in replying to posts, starting off discussion forums and encouraging usage of the tool.
· Students expressed the need for more information to be included in the community and highlighted that even if they made no comments they were still learning by observing and reading other peoples’ posts.
· Active participation is not a pre-requisite of learning. Learning can still take place through ‘lurking’ and observation.
· Contact with ‘experts’ who students may not normally have access to a key factor contributing to learner engagement.
· If tutors wish students to use discussion forums they must start threads and respond to individual comments in the early stages of discussion to motivate and encourage students. 
· The use of technology has to have a clear purpose and needs to be explicitly linked to the learning goal.
· Experienced Students can be used as mentors to others within the group who may not be used to using technology as widely.
· Online networking seems to work better with larger groups or where there are a number of keen contributors, especially someone in a coordination or tutor role. 
[bookmark: _Toc106782377]Caveat
In one case online social networking had no value to the learners. Within their culture they had strong face-to-face networks both locally and in their families. The valuable use of communications technology was in communicating with friends or family who lived a long distance away. The preferred technologies where those that supported one to one, real time communication such as instant messaging (although voice and video were preferred to text communication) and video calls such as supported by Skype (www.skype.com).
[bookmark: _Toc106782378]Non-technical skills
There are a range of skills not related to technology that are important when building communities and working in groups in an online environment. A wide range of difficulties experienced on the module were due to personality clashes, group dynamics and personal learning skills such as information literacy, time management and organisational skills. 
[bookmark: _Toc106782379]Summary
Building effective communities online was difficult and required careful management by a facilitator. Students often found it difficult to apply their personal use of technology to their educational use of technology; educational use was seen as different. 
While the social networks worked in many of the ways intended, they could also worked in unintended ways such as providing peer support and mentoring. Part of this was down to how well it was supported by staff and particularly where staff are actively involved in using it as a means of communicating with students and supporting student transition.
[bookmark: _Toc106334926]The advantages of having a private, controlled social network site such as provided by Ning, rather than, for example, a Facebook group included greater control of the space to the tutor/facilitator and created more staff ‘buy-in’. Many of the staff who are regular users of social networking for personal reasons, like students, prefer to keep its use separate to their work. 
[bookmark: _Toc106782380]Digital Storytelling
Digital storytelling is a rapidly growing use of technology nationally and internationally that is being used effectively in many different disciplines and at many different educational levels, as demonstrated by the two ELP2 case studies: 1st year medical students; and mature, digitally inexperienced participants from socially excluded groups (Halser, 2008).
[bookmark: _Toc106782381] Conditions that contribute towards success
· The purpose of the activity needs to be clear to students. Tutors need to decide the learning outcome of the exercise and link the use of pictures to these outcomes; what story do you wish the pictures to tell and what learning process do you wish students to experience? In this instance the pictures were not simply used to underpin the narrative, the pictures were used to illustrate emotions emerging from the narrative. 
· The use of technology has to be kept simple not to detract from the learning focus of the activity.  MS PowerPoint was successfully used in both iterations of the digital storytelling pilot.
· Students need to be supported in the use of technology in this way. 
· The use of pictures is the central pedagogical facilitator it was therefore decided that students should take their own pictures.
· The taking of pictures whilst the event is occurring acts both as a prompt for further reflection and reorganisation as well as artefacts for inclusion in the final product.
· Students enjoyed the task-it was creative, was not assessed and enabled them to be expressive on their own terms.
· The transformative learning process is implicit in each stage-the disorientating dilemma (the visit), the framing of the story within the perspective of the storyteller (habit of mind) and the reframing of these perspectives through the process of putting the story together and watching the stories of others.
· The group environment is vital to the creation of a meaningful/personal digital story.  Participants need to feel comfortable with each other and feel that they can share their stories
· Learning to use IT in a personal context develops the confidence and usage of IT functions in other areas.  
· Learners developed a greater awareness of the usages of technology and it’s role in replacing traditional activities, i.e. looking through a photo album with more contextual methods of representing life events and histories.
See also the ) ‘Twelve tips for using digital storytelling to promote reflective learning by medical students’  by Sandars, et al (2008) available from the project web site and produced as part of ELP2-12.
[bookmark: _Toc106782382]Basic IT, Internet and Safety
There are still large numbers of learners from socially disadvantaged groups that are digitally excluded and that we have role to play in helping them have a choice in whether they engage with the information society. In the ELP2 case studies, we engaged with mature, digitally inexperienced learners who wanted to support their children in using IT and the internet for learning and to know how to keep them safe online.
There appears to be a need for this basic level of support for parents in using the Internet. With a small amount of funding the local community leader may be able to continue offering these sessions free to parents.
· The enthusiasm of the learners indicated that there is need for these types of basic courses, introducing parents and carers to the safety issues of the internet and social networking.
· Many carers began to question the standard practise of blocking social networking sites in schools and colleges and believed that the only way to encourage safe use of such sites was to teach young people how to use them responsibly.
· Learning about the concept of social networking enabled many within the group to recognise how the activity could be utilised to provide support in other areas.
[bookmark: _Toc106782383]Implications
Our own understanding of the potential of web 2.0 technologies and our understanding of the students’ knowledge of, and ability and willingness to use this technology developed over the course of the project. Results of our researches has identified that students are more finely differentiated in their ability and willingness use of technologies in a variety of contexts (personal, social, educational) that some suggest, eg Prensky (2001) and Oblinger and Oblinger (2005). For example, many learners, despite having high levels of digital skills had not heard of wiki’s or blogs, did not appreciate their potential in an educational setting and lacked the technical and non-technical skills to collaborate in a productive way. This mismatch of expectations and reality has been confirmed by case studies, from the ELP2 project, eg Currant and Whitfield (2007), Currant et al (2008). This more complex picture of learners’ abilities and willingness to engage in using web 2.0 technologies in their learning was also emerging in other concurrent studies elsewhere, eg IPSOS Mori (2007 and 2008) and Franklin and Van Harmelen (2007) which reported very low rates for creation of content in Web 2.0 tools even for those who are familiar with the facilities and are regular users.
The new typology of digital learners that has emerged (Currant et al, 2008) suggests that many new students are unable (digitally inexperienced) or unwilling (digitally reluctant) to use what they perceive as their private social space for academic purposes.
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[bookmark: _Toc106782385]Appendix A – List of undeveloped feasibility studies
	Feasibility Study
	Title
	Summary
	Timeline
	Status
	Sustainability
	Target Group

	ELP2-FS01


	WP1 Primary
	Use of blogs & mobile phones in primary school
	
	1 – project did not fit with plans of partners, high risk group due to age of learners which meant open tools were not an option.
	N/a
	Young
BME
Year 5/6

	ELP2-FS02


	WP2 Careers Education 

Leeds Access academy
	Using of Social networking (Bebo, MySpace) to deliver careers education programme to students in care who attend homework group run by the Access Academy
	March 2007-July 2007
	1-although initially enthusiastic.  Staff changes led to nobody taking responsibility for the project.  Initial evaluation indicated that students did not want to use social networking in this way.
	Low
	Young


	ELP2-FS03


	WP-Secondary School


	Use of web 2.0 tools (Wiki, Netvibes) to support WP students interested in careers in healthcare and medicine
	May 2007-Sept 2007
	1-Technical problems with school firewall blocking Netvibes led to low level engagement by students
	Low
	Young


	ELP2-FS04


	WP – social networks 

Leeds Access Academy
	Use of Facebook to support first year widening participation students during transition into HE
	May 2007-Sept 2007
	1-Staff member did not want students to be identifiable through group membership
	Low
	Young

	ELP2-FS05


	Progression module for Gifted and Talented
	Gifted and Talented year 12 students taking university level 1 modules supported by technology. ePortfolio, VLE.
	
	1 – limited school staff and student buy-in. Students did not work independently and the project was closed in the early stages.
	Low
	Young (Gifted)
BME

	ELP2-FS06


	Science Week


	Use of podcasting to raise awareness of the different types of careers available based on microbiology – during Science Week
	March 2007-Dec 2007
	1-Lack of tutor engagement
	Low-tutor not engaged with idea
	Young, WP

	ELP2-FS07


	Setpoint

	Use of social networking to support work of Setpoint in raising awareness of careers available in science
	February 2007- April 2007
	1-Manager did not like the use of social software due to prior experience
	Low
	WP

	ELP2-FS08

	Anti-bullying Campaign


	Use of Digital Storytelling and social networking to support and raise esteem amongst victims of bullying 
	Dec 2007-feb 2007
	1-Key staff member initially enthusiastic but not available after January due to sickness
	Low
	Young

	ELP2-FS09
	Student Volunteering
	Use of technology to support student volunteering
	
	1 – students felt that web 2.0 tools would not meet their needs.
	N/a
	facilitation

	ELP2-FS10

	Grey Panthers

	Use of web 2.0 to build support community for older men looking for employment
	
	1 – The funding for Grey Panthers project ended before we could fully engage with them
	N/a
	

	ELP2-FS11
	Workers Education Association
	Use of Digital Story with Mature, Adult Learners 
	March – June 2007
	1-Project not launched due to working patterns/part time/casual nature of tutor employment 
	Low
	Mature

	ELP2-FS12

	Excluded Teenagers

	Use of digital storytelling for excluded teenagers – mobile phones, digital cameras
	
	1 – staff were unsure of technology and added burden. Key contact absent with long-term illness.
	N/a
	Young
Excluded

	ELP2-FS13

	Connexions

	Use of Web 2.0 tools (blog, social networking, digital storytelling) to support excluded learners
	March 2007-May 2007
	1-First staff member contacted interested in project but management not willing to take idea forward.  Staff member then on maternity leave
	Low
	Excluded

	ELP2-FS14

	Connexions
	Use of social networking to support students and/or staff in the Leeds area within the Connexions partnership
	Dec 2007-Nov 2008
	1-After numerous meetings and demonstrations with staff when eventually contacted in Nov 2008 to launch too late into project
	Low
	Young
Mature



[bookmark: _Toc106782386]Appendix B – List of completed case studies
	Case Study
	Title
	Summary
	Timeline
	Status
	Sustainability
	Learner Stories
	Target Group(s)

	ELP2-01


	MEd in Training and Development


	Use of web 2 to support mature distance learning students
	Sep 07 - ongoing
	3 – highly successful due to ongoing staff and student commitment to the community
	High – embedded in all modules of the course and a high degree of ownership taken by learners
	Linda
Gary (also video presentation)
	Mature
N=9

	ELP2-02


	Communicating in an Information Age 


	Use of blogs, wikis and e-portfolios in a year 1 UG module
	Jan 07 – May 07
Jan 08 – May 08
	3 – Use of web 2 has been a very interesting learning experience for students.
	High – existing module which will continue to use web 2 as part of teaching
	Samina, Rehana, Dan, Martin
	Mature
BME
N=45

	ELP2-03


	Local FE College use of Ning


	Use of social networking to support student learning on childcare course
	Sept 2008-ongoing
	3-High engagement by student and teacher
	High-Use of social networking will continue throughout the course and will be used for to support new students when offered a place and help students with UCAS decisions and application
	Keren, Sarah and Siobhan 

	Mature
BME
WP
N=60

	ELP2-04

	Islamic Law - social networking at the University of Leeds.
	Social networking to support learning on Islamic Law module.
	March 2008-July 2008
	2-Some engagement by students and tutor but interaction remained at low levels 
	Low-Tutor left university, students have already started new course
	Ali - story embedded in Case Study, not written up separately
	BME, 
Mature
N= 16

	ELP2-05


	Develop Me!


	Use of online resources (including web 2 tools) to support student transition into HE.
	May 07 – Oct 07
May 08 - ongoing
	3 – extremely successful project that has linked with wider agendas across the University
	High – Use of web 2 tools in 2008 was beyond expectation and will be developed further.
	See OU case study write up and consolidated learners’ stories.

	All
International N=700


	ELP2-06


	Facebook Transition Support

	Use of Facebook to support students transferring to Leeds medical degree from Bradford Clinical Sciences
	July 2007-Oct 2007
July 2008-Oct 2008
	3-Students engaged and community used frequently
	High-Embedded into IT vision and support
	Eva, Kylie, Liza
	WP
N=40

	ELP2-07


	Leeds Medical Conference (WP)


	Use of Social networking tools to support students before, during and after the medical conference.
	March –April 2007
March-April 2008
November-December 2008
	3-Successful use of social networking.  Each year more students engaged in the process and contributing to the online forums and asking questions
	High-online support now embedded into the conference and integrated into IT support plan
	Ricky 
– story embedded in case study. Not written up separately
	WP
BME
Young
N=350

	ELP2-08


	Getting into Medicine

	Use of social networking to support students through the decision making, application process and transition period to medical school
	May 2007-Jan 2008
May 2007-Ongoing

	3-Successful support provided.  Over 50 members of the group continually used by students to ask questions and provide support
	High-Embedded into department IT vision and support
	Sanne and Lena
	Mature, 
BME
WP
N=50

	ELP2-09


	Supporting an Access Course

	Use of social networking to support assignment preparation
	March-May 2008
	2-Passive student usage for information seeking but no interaction 
	Medium-Staff changes on the course 
	Dannii (Student)
Shirley and Maureen (tutors)
	WP, Mature

N=16


	ELP2-10

	Progression Module


	Use of e-portfolio and we2 to support independent learning for Progression to HE module
	Feb 07 – Aug 07
	3* - successfully completed module but with lower numbers than expected
	Low – Although the idea is a sustainable one, staff were uncomfortable taking on the use of technology and students wanted a more teacher-centric approach
	Delia (tutor)
	Young
BME
N=20

	ELP2-11


	Analysis of Facebook usage for supporting transition to HE.
	An analysis of pre-entry students use of Facebook to support their pre-entry requirements and questions. Set context for other studies.
	
	3 – this is an organic, spontaneous use of Facebook by students partner institutions to ask questions about starting at their respective University 
	N/a – not a project or institutional initiative – purely gathering of a snap shot of contextual data on the use of Facebook by students for pre-entry support.
	No learner stories were recorded for this case study. 
	None

	ELP2-12

	Digital Storytelling Medical Students


	Use of digital storytelling and personal blogs to create and share stories of patient visits to encourage and facilitate reflective learning amongst first year students
	Nov 2007-Dec 2007
Nov 2008-Dec 2008
	3-all students completed digital stories and pilot evaluation indicates that students enjoyed and engaged with the process
	High - Digital storytelling embedded into medical curriculum
	Learner stories embedded in case study.
	BME
WP
Mature
N=500

	ELP2-13


	Carers Digital Storytelling


	Use of digital story telling to create and share stories 
	May 2008
	3-Successful course.  Carers engaged and enthusiastic about the creation of personal digital stories
	High-Social services to take forward
	Barbra, Phil and Suzanne
	Mature, Young
N=4

	ELP2-14


	Bradford SLED Community Engagement 

	Introduction to online tools for community engagement foundation level female mature students
	Oct 07 – Dec 07
	3 – Allowed students to become familiar with online tools for their further studies at University
	High – ELP2 activity was able to provide the impetus for tutor to continue to use tools with more confidence
	Noreen
	Mature (Female)
BME
N= 15

	ELP2-15


	Parents Internet Course (FAME)


	Introduction to the Internet and web tools for local parents
	Jun 08 – Jul 08
Oct 08 – Dec 08
	3 – gave learners confidence in using IT and the Internet
	Medium – not embedded but there is a real interest to continue the activity
	Sofia
	Mature (Female)
BME
N= 4

	ELP2-16


	Carers Internet Safety Course


	Internet safety course for carers to support roll out of laptop for every child in care project.  Social networking introduced to support face to face activities
	Feb 2008-May 2008
Jan 2009-feb 2009
	3-Successful course.  Learners improved internet safety awareness and found new ways of supporting each other through social networking
	High-Social services to take forward and train key workers in the use of social software
	Barbra, Phil, and Suzanne
	Mature, Young
N= 15

	ELP2-17


	Use of Ning by Kirklees and Calderdale Connexions 
	Social networking to support young people in setting up their own businesses
	Sept 2008-ongoing
	3-High engagement by Connexions Staff
	High-Embedded in to local entrepreneur project and linked to connexions site
	Frida (Co-ordinator)
	WP, BME

	ELP2-18


	Supporting Student Mentors


	Supporting student mentors working with young people:
(i) Use of online community tool (wiki) 
(ii) Use of online community tool (ning)
	


(i) Jan 07 –Mar 07

(ii) Oct 07- Dec 07
	2 – limited conception for staff and students of what a wikis is, inappropriate 
2 – community did not build momentum and users felt too complex
	Medium – The staff member involved is looking at whether Facebook would be an appropriate medium for this activity
Low
	


(i) Eleanor
	Facilitation of Young and WP

N= 30+20

	ELP2-19


	ELP1 Follow-up: WP – improving access to HE
	A follow-up to the ELP1 use of e-portfolios to raise aspirations and achievement of access to HE 
	
	Assess impact of ELP1 Context 1 initiatives.
	
	Mariam
	Young, BME, WP

	ELP2-20


	Alternative Health and Spiritual Therapies


	Web 2.0 technologies including social networking to build online community interested in alternative health and spiritual therapies
	Aug 2008 – ongoing
	3-community launched successfully 
	High-Use embedded, steering group established and student mentors recruited to maintain website
	
	All
N=

	ELP2-21
	Pre-engagement Survey of ELP2 participants
	An examination of the local and regional ILP arrangements in schools and colleges and how project partner WP initiatives will integrate with these.
	Jan 2007 to Aug 2008
	Snap-shot
	
	n/a – typology for digital learners
	

	ELP2-22
	Individual Learning Plans in LEAs
	Fact-finding on LEA plans for selecting and implementing systems to support individual learning plans
	
	
	Contextual analysis
	
	



[bookmark: _Toc106782387]Appendix C – Learner Stories
A word version of this table is available on the web site to enable you to sort and search the learner stories according to different parameters.
	Learner’s Story
	Case Study
	Title
	Learner Age
	Learner Typology

	Ali
	ELP2-04
	Islamic Law – online support (embedded in case study)
	Mature
	Digital socialite

	Barbra
	ELP2-13
	Digital Story Telling - Carers 
	Mature
	Digitally Inexperienced

	Consolidated Learner Stories
	ELP2-05
	Develop Me! Using Social Software to support transition into HE
	All
	Various

	Dan
	ELP2-02
	Communicating in an Information Age
	Mature
	Digitally Inexperienced

	Dannii
	ELP2-09
	Supporting and Access Course
	Mature
	Digitally experienced

	Delia
	ELP2-10
	Progression to HE: Independent Learning Module
	Tutor
	Digitally reluctant

	Eleanor
	ELP2-18
	Supporting Student Mentors
	Tutor
	Digital socialite

	Eva
	ELP2-06
	Using Facebook to support transition
	Non-trad
	Digital socialite

	Frida
	ELP2-17
	Supporting Entrepreneurs through Social Networking
	Tutor
	Digitally inexperienced

	Gary
	ELP2-01
	MEd in Training and Development: using Ning
	Mature
	Digitally experienced

	Keren
	ELP2-03
	Childcare CourseL Ning Social Network Support
	<18
	Digital socialite

	Kylie
	ELP2-06
	Using Facebook to support transition
	Non-trad
	Digitally inexperienced

	Lena
	ELP2-08
	Getting into Medicine
	<18
	Digital socialite

	Linda
	ELP2-01
	MEd in Training and Development: using Ning
	Mature
	Digitally reluctant

	Liza
	ELP2-06
	Using Facebook to support transition
	Non-trad
	Digital socialite

	Martin
	ELP2-02
	Communicating in an Information Age
	20’s
	Digitally experienced

	Maureen
	ELP2-09
	Supporting and Access Course
	Tutor
	Digitally experienced

	Noreen
	ELP2-14
	Module Delivery in the Community
	Mature, BME
	Digitally Reluctant

	Phil
	ELP2-13
	Digital Story Telling - Carers 
	Mature
	Digitally inexperienced

	Rehana
	ELP2-02
	Communicating in an Information Age
	<18
	Digital Socialite

	Ricky
	ELP2-07
	Medical Conference (WP) (embedded in case study)
	20
	Digital Socialite

	Samina
	ELP2-02
	Communicating in an Information Age
	<18
	Digital socialite

	Sanne
	ELP2-08
	Getting into Medicine
	<18
	Digital socialite

	Sarah
	ELP2-03
	Childcare Course: Ning Social Network Support
	<18
	Digital socialite

	Shirley
	ELP2-09
	Supporting an Access Course
	Tutor
	Digitally inexperienced

	Siobhan
	ELP2-03
	Childcare Course: Ning Social Network Support
	<18
	Digital socialite

	Sofia
	ELP2-15
	Parent’s Internet Course
	Mature
	Digitally reluctant

	Suzanne
	ELP2-13
	Digital Story Telling - Carers 
	Mature
	Digitally inexperienced
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