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Interim Reporting Template

	Project Name
	Mobilising Remote Student Engagement (MoRSE)

	Report compiled by
	Tim Linsey

	With contributions from
	Richard Hall, Peter Taylor, Stuart Downward, James O’Brien

	Reporting period
	Project start - August 2009


	Section One: Summary

	Provide an overview of the project to date, highlighting key developments, deliverables/outputs and achievements for the reporting period. This section may be used to inform the Programme and Support team, and may also provide the basis for an update to inform the sector about the project.
A summary of the key project developments, deliverables and achievements are provided below: 

1. The project blog and website was created with its own domain (Morse.ac.uk) 

2. Baseline study data collection completed and currently being analysed. A presentation summarising initial findings was published on the project blog (http://blogs.kingston.ac.uk/morse/2009/07/30/presentation-to-the-project-board/). 

3. Three field trips have been run where new learning activities and approaches were piloted: 

- Isle of Wight, October 2008, attended by first year Geography students 

- Almeria Province, Spain, April 2009, attended by 2nd year Geography students taking the module 'Design and Management of Projects: Environment students'. 

- Malta, June 2009, attended by 2nd year Geography students taking the module 'Design and Management of Projects: Geography students',  2nd year GIS students and GIS MSc students. 

4. Preparatory Placement exercises run with academic supervisors and students ahead of the 2009/10 academic year. Curriculum redesign to incorporate reflective learning activities completed. Assessment made of technologies to support learners at a distance. Development of accredited route for placement students, as a University Certificate in Professional Development [work-based learning] worth 60-credits at Level 4 under way, to be validated in the autumn of 2009.

5. Initial mobile technologies review completed. An overview of mobile phone technologies was published on the project blog

6. Four papers delivered at international conferences.

7. Two Project boards run (March and July 2009)

	Section Two: Activities and Progress

	Report on activities in support of project objectives for the reporting period. 

To ensure comprehensive planning, monitoring and assurance for MoRSE (WP1)
The following work package tasks were completed:
- Project Board established (meetings held at KU in February and at DMU in July)
- Terms of reference drawn up and agreed for the Project Board and the project teams.
- JISC website template completed
- Project website and blog established
- Project webspace established for sharing resources between the team members
- Project plan developed

To ensure implementation of robust project management for MoRSE (WP2)
Ongoing, team based review of project management tools.
Regular, formal and informal, communication between Project Manager at KU and the Project Lead at DMU.
Regular, formal whole team meetings alternating between KU and DMU.

To evaluate and trial current technologies used remotely by students (WP3)
A shared evaluation strategy across both partner institutions for all stakeholders was developed and implemented, in order to ensure project coherence.

Students were surveyed as part of the Baseline study on their ownership and use of personal technologies.  The findings from the survey allowed the project team to review the technology requirements of the project.  This review enabled the team to reduce the requirement for the institutional provision of mobile technologies in favour of student owned personal technologies. These changes are reflected in the final project plan submitted to JISC in March 2009.

To develop learning activities for fieldwork students at KU (WP4)
A number of pilot activities were designed as follows:

a. Using specialist 'industry' mobile enabled GIS software in the field
ArcPAD from ESRI enables digital geographical data to be displayed and edited on hand held mobile devices with the ability to download new datasets and upload edits via WiFi and mobile phone networks (GPRS / 3G). The software runs under MS Windows XP and Vista and Windows Mobile and will run on some touch screen smart phones and can be utilised with data from GPS and digital cameras. The use of this technology allows student groups dispersed over a field area to effectively collaborate in mapping and geographical data collection.  Data can also be shared between student groups.

An activity was designed for the Malta fieldtrip based on determining the degree of land use change over time. Each student group was allocated an area within a 2km x 2km field area.  Due to the limited number of 'personal technologies' that the software can run on the groups were allocated a PDA device and GPS device (integrated via Bluetooth).  A digital orthophoto was provided on each PDA to provide a spatial reference.  The students were then instructed to use the software (through sketching polygons, lines and points and adding data attributes) to map land use in their area.  This data was then uploaded to the GIS server by WiFi in the evening allowing the data generated by the different groups to be integrated.  Each student group also had the ability to view the data collected by other groups.
One of the reasons for using the selected software  was because it provided students with exposure to those technologies used by industry, it provided a good range of dedicated tools, and the software is similar in look and feel to the desktop ArcGIS environment that the students are familiar with.  However aspects of this activity could potentially be implemented using openly available Web 2.0 technologies and other open source software including for example various 'mashups' involving Google Maps and Openstreetmap.  An initial activity using a Twitter mashup was also piloted.

b. Geographical mapping via Micro-blogging ~ 'Cartoblography'.
Students were encouraged on the Malta field trip to include a geographical reference within Twitter postings made from specific points of interest in the field, along with field trip hash key.  A simple application was designed that extracted the geographical reference from twitter messages with the specific hash key and mapped the location.  Other aspects of Twitter that were explored included the ability of student groups to collaborate with each other in the field and also with students back at the institution.

c. Text messaging activity and support.
Students were provided with a telephone number and keyword linked to the staff member's account on a web-interfaced text messaging service. The advantage of using such a service than just providing a standard mobile number was as follows:

- flexible in terms of filtering, searching, combining and exporting SMS text messages
- management of SMS text credits
- ability to set up various forwarding actions.  This could include automatic forwarding to a telephone number with Twitter allowing text messages to be published and shared.

An initial activity that was piloted was to ask students to investigate specific issues / topics in the field and provide SMS text message summaries of their findings at intervals.  The member of staff was able to comment on these texts and share finding amongst all students.  The service has also been used to provide students with an additional channel of communication with staff while out in the field.

d. Photographic data collection with  Web based photograph sharing site.
Students were asked to use personal technologies to photograph specific features of interest in the field and upload these to a web photograph sharing service (Flickr) along with a narrative and specific search tags. As part of the assignment students were required to explore field trip images uploaded by other students and append their own comments. An important aspect of this activity was that images were uploaded as the field trip progressed additionally allowing contributions by students not attending the field trip.

e. Using Mobile Broadband to collaborate with other student groups in the field and with students and staff back at the institution.
The aim was to provide students greater flexibility in terms of accessing live databases and search engines while at specific field sites including live video streams and interaction with students, staff and specialists at other locations.

To develop learning activities for fieldwork students at DMU (WP5)
The aim of the MoRSE project for the Pharmaceutical & Cosmetic Science degree during the 2009-10 and 2010-11 academic sessions is to pilot and develop the learning experience of placement students by using a variety of web-based and remote technologies. The emphasis is on the students’ learning experience rather than the technology itself, so the various tasks outlined below can be achieved by alternative means. A series of introductory workshops was run by members of the MoRSE project team at DMU for the students who would be going out on placement in 2009-10, as well as students returning from their placement during 2008-9. These sessions established the students' expectations of placement learning and support, and their capabilities and limitations with regard to the various technologies available for this. In addition the whole of the second and final years of the course was surveyed to find out the details of the students use of technology.

Five academic staff and two staff from the Faculty of Health and Life Sciences' Placement Unit are supporting eight students from the Pharmaceutical and Cosmetic Sciences course at DMU who are now out on Placement in a range of settings. The eight students and the academic supervisors have been engaged in training on a range of read/write web tools to support reflection in practice. Academic staff have also been involved in development sessions, in order to focus their support for students around the use of multimedia, blogs and wikis to support reflection on placement. Blackboard was to be used as a repository and as a space for a personal blog and shared wiki, for task-work because it was secure and familiar to students and staff.

Work has started work on developing a University Certificate in Professional Development (work-based learning), in order that the students receive extra credit for the Placement (60 credits at Level 4). 30 credits will be assessed via a report, which was the previous model for evaluating performance on placement. However, 30 credits will now be based around a series of monthly, reflective tasks. This new curriculum is being mapped via Phoebe, although it should be noted that the different start-times of students in different locations has practical implications for shared working or networking.

Two major categories of learning task are proposed: ‘private’ activities, where the student’s work is only available to the academic, and where necessary industrial, supervisors; and ‘public’ activities where postings are available for all students to view and comment on. There will be two main channels for the student to post these activities: 

- private blog – visible to the student and academic supervisor only, but can be accessed by other members of the academic team or the industrial supervisor; 

- public wiki for sharing, comment, critique of experiences.
The wiki will mainly be used as an information repository where contact details or information about the host company and location can be posted, while the blog will be used for posting messages and articles about various aspects of the students’ placement learning. While initial postings are likely to be text-based, video and audio postings will be encouraged, especially as the staff and students become more familiar with this mode of communication and the underlying technologies. The intention is to share these products with students who are considering placements next session, and it is proposed that a real-time or face-to-face meeting is held in January between current and future placement students.
The general activity structure is for the task in odd-numbered months to be a specific update on the student’s placement progress and should develop into a dialogue between the student and the academic supervisor where reflection on placement learning should be developed. The even numbered months will be collaborative tasks to build up a general collection of information about the placements and a series of impressions about the whole experience of moving to a new place to start work in a different environment. 

DMU academic supervisors have assessed whether a separate confidentiality agreement is needed between the students and their placement employer to cover any commercial confidentiality issues that arise from the reflective tasks on placement. The evaluation maintains that the contract signed between student and employer is sufficient to cover both parties and frame the tasks that are undertaken in a public/private sphere.

DMU academic supervisors either have already met with Industrial Partners, or will do so in September, and the tasks-work for the UCPD will be reviewed at this meeting. Planning for an initial evaluation with Industrial supervisors will be agreed at this meeting.

We have identified possible synergies with the work of the DMU Institute for Energy and Sustainable Development in using mobile technologies for learning, and we will maintain a watching brief of outcomes from their EPSRC project: Face Your Elephant [http://www.iesd.dmu.ac.uk/contract_research/projects/contents.htm]. 


To define a baseline for stakeholder evaluation against which impact can be measured (WP6)
The following methods were used to collect data for the baseline study:
- Student baseline questionnaire distributed to Placement students at De Montfort University and Fieldtrip students at Kingston University. (Responses from 49 students at DMU and 52 students at KU)
- Interviews with all staff participants (5 staff)
Data collection has been completed and initial findings published (see Section 6 for further information).


	Section Three: Outputs and Deliverables

	What outputs are you expecting to arise from the project?  Specify the audiences your expected outputs will be for. (Note: you should have received a mapping tool to help you specify these). This should include a short paragraph summarizing expected technical outputs/system integrations etc.
Output


Details


Audience


Outputs in the current reporting period


Project blog


The project blog and associated web pages provides a publically accessible update on project developments and resources


Academic community (internal and external) including teaching staff and developers; JISC


Blog / website implemented
http://morse.ac.uk



Project bookmarks


Social bookmarks (diigo) to key resources relevant to the projects aims and objects. 


Academic community (internal and external) including teaching staff and developers; JISC 

http://groups.diigo.com/groups/morse_cdd 

Project Wiki


Wiki for making specific project outputs publically accessible including a review of current practice and a technology review.


Academic community (internal and external); JISC 

Ongoing but a survey of literature pertaining to current practice concerning field trips and mobile technologies published as a presentation (http://blogs.kingston.ac.uk/morse/2009/08/26/overview-of-literature-concerning-the-use-of-mobile-technologies-on-geography-field-trips/) 

Baseline report


Project team; Academic community; JISC.


Data collection completed and initial findings published (http://blogs.kingston.ac.uk/morse/2009/07/30/presentation-to-the-project-board/).  Additionally the baseline student questionnaire template has been published.


Minimum of two multimedia briefing papers 

Academic community (internal and external) including teaching staff,technical and resource developers and staff developers; Students; JISC 

Minimum of two conference presentations


Academic community (internal and external); JISC


5 papers presented.  One paper at IADIS 2009, Barcelona and 4 as a symposium at the AAG Annual Meeting 2009, Las Vegas.


Technical developments and issues summary


Although specific technical developments are not planned as part of this project a summary of learner and tutor generated mash-ups that emerge will be produced.  In addition the impact on learning activities of fragmentation in mobile device types, operating systems, functionality and data tarrifs and providers will be addressed.


IT Departments


Lessons learnt report


Academic community (internal and external) including teaching staff and developers; JISC 

Final Report 

JISC; Academic community (internal and external) including teaching staff and developers; Placement mentors; Senior management; HE/FE policy makers


What outputs, if any, have you produced in this reporting period? Include any outputs, including interim and work in progress, that you have shared with other projects e.g. via the Circle site or workshops. Are there any other outputs you would like to share at this time? Please describe, provide URLs or attached documents etc



	Section Four: Outcomes and Lessons Learned

	What key messages have arisen from your baselining process that might be of interest to the wider sector? Please tell us:

· What you now consider to be the key problem(s) or challenge(s) in curriculum delivery within your department(s) / institution?

· How your project will enhance curriculum delivery and/or address the problem(s) within your department(s) / institution in light of your baseline activities?

· What measures you will use to assess the impact of enhanced curriculum delivery on the range of stakeholders in your department(s) / institution, and what sources of data will be used to evidence the changes? What evidence have you collected so far?
Outline any emerging outcomes or lessons that have been learned during this reporting period that could be passed on to other projects Please identify those that could be passed on to other projects, and those that are confidential and require further discussion as to how they could be used to help others. Also outline any new ideas or opportunities that have emerged. 
The different start-times of students on placements in different locations has practical implications for shared working or networking. The delivery team need to evaluate how this impacts the collaborative activities, and future structuring of placements. This only emerged during the development of the UCPD in work-based learning.
After long discussion about technologies to support placements, Blackboard was chosen as a repository and as a space for a personal blog and shared wiki, for task-work because it was secure and familiar to students and staff. There is a danger that the technologies, and in particular the availability of read/write tools, skew a discussion. Student articulated that using Blackboard was crucial as it helped anchor them back in the University after being away for a year. Contextualisation, and scaffolding the experience is the key determinant of technologies to use.
Pre-work with all staff and students is critical before the start of the placement, in terms of the tools to be used, the activities to be undertaken, and the ground rules for collaboration at a distance.
The University Certificate in Professional Development (work-based learning) is seen by staff and students as a key in levering structured learning and rewarding engagement. 
Students are generally positive towards the use of mobile and personal technologies in the field and this should be recognised in terms of designing learning activities.  The baseline study indicated for example 64% of students are (very) interested in taking personal equipment into the field and 77% of students were (very) willing to use their own text credits for educational purposes on fieldtrips.

Measures that will be used to assess the impact of enhanced curriculum delivery on stakeholders will include:

· Assessment of sustainability focussing on the transferability of project approaches to other courses at the institutions involving fieldwork or placements. This will include the number of field trips / placements beyond the project where course / module  teams implement or investigate the implementation of project approaches

· Assessment of student willingness to use their personal tools and technologies as part of learning activities through ongoing surveys.

· Institutional recognition of the contribution of the project towards institutional development and change assessed by a number of measures including participation of senior staff with the Project Board, project related items on the agendas of university  learning and teaching and related committees, and attendance at dissemination events.
· Assessment of the student experience of learning and teaching, and value students place on fieldtrip and placement learning activities as part of the curriculum though ongoing surveys and focus groups.
· Student engagement with their placement year, and subsequent take-up of placements by Level 2 students.

· Industrial and academic supervisor satisfaction with innovation in the placement process.


	Section Five: Communications and Dissemination Activities

	Provide details of any activities or events which have involved liaison or collaboration outside the project consortium, including key project stakeholders. Attach or provide URLs for any appropriate dissemination or presentation materials.

Outline any publicity the project received during the reporting period.
A number of conference presentations have been given during the reporting period:

Andrew, M. February 2009  'Mobilising Remote Student Engagement using mobile and Web 2.0 technologies:   initial perspectives' at the IADIS ( International Association for Development of the Information Society)        International Conference on Mobile Learning, Barcelona. 

Downward, S. & Field, K.  March 2009 'Mobile communications support for aiding geography fieldwork' at the Annual Meeting of the Association of American Geographers, Las Vegas. (http://communicate.aag.org/eseries/aag_org/program/AbstractDetail.cfm?AbstractID=25051). 

Field, K. March  2009 'Using GIS and Mobile Technologies for Fieldwork in Geosciences' at the Annual Meeting of the Association of American Geographers, Las Vegas. (http://communicate.aag.org/eseries/aag_org/program/AbstractDetail.cfm?AbstractID=25272) 

Field, K. And O’Brien, J.  July 2009 GIS in the outdoors: Progressing fieldwork in geosciences, Presentation at the 9th Annual ESRI Education user Conference, San Diego. 

O'Brien, J. & Field, K March 2009 'Using ESRI Mobile Products for Fieldwork' at the Annual Meeting of the Association of American Geographers, Las Vegas. (http://communicate.aag.org/eseries/aag_org/program/AbstractDetail.cfm?AbstractID=25347) 

Ooms, A. & Downward, S. March 2009 'Educational Use of Mobile Technologies: a review of the literature' at the Annual Meeting of the Association of American Geographers, Las Vegas. (http://communicate.aag.org/eseries/aag_org/program/AbstractDetail.cfm?AbstractID=25255). 

The project and programme have also been blogged about on the DMU Learning Exchanges site
and the MoRSE website.

	Section Six: Evaluation

	Provide brief details of progress to date in terms of the development and implementation of the project evaluation plan, including what you feel has worked, what has not, and any aspects you have changed.
Please outline the key evaluation activities you will undertake in the next 6 month period. Please tell us briefly, the rationale/purpose for activity, planned method, participants, and timing. 

To date we have collected data from students and academic staff through questionnaires, interviews, focus groups, observations and reflective journals. 

Student data collected so far: 

-          Baseline technology questionnaire completed by 50 students at KU, and 42 students at DMU. 

-          Focus groups run with 10 second year, prospective Placement students; 9 final year, PCS Placement returners; nine academic and support staff; 

-          Questionnaire administered to 50 students post the Isle of Wight fieldtrip. 

-          Questionnaire administered to 14 students post the Spain fieldtrip. 

-          Reflective journals kept by students during the Malta fieldtrip. 

-          Observations of students’ use of technology throughout the Malta fieldtrip by educational researcher. 

-          Questionnaire administered to students post the Malta fieldtrip. 

-          Focus group interviews with students post the Malta fieldtrip. 

Academic staff data collected so far: 

-          Baseline interview with all participants on fieldwork and placements

-          Interviews with all participants post each fieldtrip (Isle of Wight, Spain, Malta) 

Lessons learned: 

-          The use of reflective journals by students during fieldtrips has proven not to be effective. Students during fieldtrips have already too many tasks at hand and cannot allocate extra time for recording their reflections. It is more efficient and effective to collect student data through focus groups and interviews. 

-          The focus groups have been an effective and efficient way to collect data from students. 

-          Academic staff is more keen to participate in an interview than to keep reflective journals as well. 

-          The researcher attended the Malta fieldtrip. It has proven to be worthwhile if not essential for a researcher to attend the fieldtrips. This is because of the following reasons:  

1. data collection procedures and instruments can be adjusted if and when necessary;
2. data collection can take place throughout by observations;
3. data collection is more feasible because of immediate access to students and academic staff;
4. data collection can take place immediate; 
5. researcher can evaluate the evaluation plan, evaluation procedures and data collection instruments and adjust those accordingly and timely without risk of losing an opportunity to collect valid and reliable data.  

-          Returning placement students highlighted the impacted on personalised technologies and tools ontheir experience, although these were used outside the work setting. They also highlighted the positive impact of social networks and socialisation on their experience in a company. 

-          Returning placement students felt the change from reports to a portfolio, linked to specific, regular tasks, would enable students to look back on what they had achieved and experienced, and would stop students who have so much to do on placement, putting back their reporting deadlines 

-          Returning placement students highlighted the importance of structured reflection and task-work, and the value of a UCPD approach.

-          Returning placement students suggested that using returners as more experienced others in induction for new or prospective placement students would be useful. This would then help anchor them back in the University after being away for a year.

-          Returning placement students highlighted the importance of face-to-face visits once or twice a year back at university to share experiences, and maintain links. They also argued for contact mechanisms for academic work and for sharing our experiences in the company 

-          Prospective placement students argued for a structured academic experience on placement with clear communication, in order to help them understand the placement experience, and not feel lost. It would be useful to see the previous experiences of others. Returners concured stating hat teh use of Blackboard was important as that was the tool they used before and after they went out intoindustry. It helped maintain links with DMU.

-          Prospective placement students were concerned about using tools, e.g. producing podcasts, for the sake of it, whether this would be more work than was unnecessary.  Writing and the use of diaries was seen to be the main form of academic communication. 

-          All students were concerned to kee social and academic tools separate. Email and blogging and wikis within Blackboard, were seen as academic, Facebook and SMS as social. Synchronous classes were seen as critical for socialisation and reflection.

-          Staff were concerned about increased workload, especially around feedback and assessment of the UCPD. However, they see the value of enhanced communication. They also reported that companies wanted to know how the placement experience could be improved.  It would be good for industrial supervisors to be involved in feedback using some technologies that can be shared by individual students and their academic tutor and industrial supervisor. It is important for industrial supervisors to listen to issues in context, and for the students to make suggestions in confidence 

Evaluation plans over the next six months:

-          Continue to collect student data post each fieldtrip and on Placements through online questionnaires. 

-          Continue to collect student data post each fieldtrip and on Placements through focus groups. 

-          Continue to collect staff data post each fieldtrip and on Placements through interviews. 

-          Researcher to attend most fieldtrips.  

	Section Seven: Issues and Challenges

	Report on issues or problems that are impacting on the development and implementation of the project. Detail what impact any issues may have on the achievement of project targets, and set out how you plan to tackle these issues. Report on any unexpected project achievements.

- Mobile phone network roaming charges on international field trips. This is specifically an issue in terms of data charges, and has impacted on the use of internet tools while in the field. Approaches used to overcome this included providing students with a fixed sum contribution to data charges and providing (at cost to the institution) broadband access to students at the hotel or field centre for evening access.  Students however were generally inhibited in incurring roaming charges in the field, preferring to use their mobile and personal technologies 'offline' in the field and then upload / interact using the institutionally provided WiFi in the evening. This does however impact on the potential of live collaboration and data feeds while at specific field sites. Alternatives that have been examined and will continue to be followed up include the purchase of local SIM cards.  The market also seems in a state of flux with various roaming deals coming and going, and this will continue to be monitored. 

- Web 2.0 technologies not controlled by the institutions changing elements of their service that then impact of specific learning activities.  To date this has been addressed through work around’s.  However external tools and environments will be monitored closely and additional alternative technologies identified.

What strategies have you found useful for engaging stakeholders at this stage of the project?

	Section Eight: Collaboration and Support

	Briefly summarise contact with the programme manager, critical friends and support team, formal or informal links with other projects, programme-related activities, and ways in which you have been able to influence the development of the programme.

Do you have any specific needs, requests or suggestions for support?

Do you have any suggestions for how we could make use of the face-to-face time available at programme meetings? For example:

· Would you be interested in using the time in small groups, working around specific themes?

· Would you be interested in using the time to hear from external experts on specific themes?

· Would you be interested in using the time for presentations from projects?

· Other...?
How have you found the process of working with your critical friend and Cluster? Please highlight what has worked well and what hasn’t worked as well, and any recommendations for how to improve the process.

Contact with the programme manager, critical friend and the support the team, along with associated meeting are summarised below:

- Two Camel group meetings have been run to date (At KU and West Anglia College) and MoRSE team members have been at both events.   

- Two MoRSE meetings with the critical friend. 

- The MoRSE Project Manager at KU and Project Lead at DMU are active on Twitter and in blogging about developments in the programme and on the project. 

- Members of the project have attended the programme events and intend to lead a workshop a the Manchester meeting on 13-14 October. 

- Project Team meeting held with the Programme Manager, and representatives from the Support and Synthesis team and JISC CETIS  in March 2009, along with an additional telephone conference call.  A further conference call was held with CETIS in June 2009 to discuss technical standards. 

Team members have also participated in the following JISC events: 

- Engaging and Responding to Learners, June 2009 

- Phoebe - Elliminate session, Jun 2009


	Section Nine: Financial Statement

	In this section you should detail the expenditure of the project so far. Against the budget headings you should set out the expenditure for the reporting period, noting any significant over/under spend giving reasons for this. You should also state the total expenditure to date against each budget heading. The table below is designed to help this reporting process. Additional budget headings may be added to fit an individual project’s budget. Projects may find it more appropriate to use a spreadsheet to report financial information.



	Total Grant 
	£197789
	Duration of project
	2 years

	Reporting Period
	1st November 2008 – 31st July 2009


	Budget Headings
	Total budget allocated
	Expenditure this reporting period
	Total expenditure to date
	Further information

	Staff
	 £51,677 
	 £49,144 
	 £49,144 
	 To July31st 2009 

	Travel & Subsistence
	 £2967 
	 £1690 
	 £1690 
	    "              " 

	Equipment
	 £2000 
	 0 
	 0 
	    "              "


  



	Dissemination activities
	 £1366 
	 £78 
	 £78 
	     "              " 

	Evaluation activities
	 0 
	 £17 
	 £17 
	     "              " 

	Other (please specify)
	  
	
	
	


Checklist:

Before you return this report:

(Ensure that your project webpage on the JISC site is up to date and contains the correct information. Attach details of any required amendments to this report. Project webpages can be found from: www.jisc.ac.uk/curriculumdelivery  

(If there have been any changes to the original project plan and/or work packages, ensure that amended copies of the relevant sections of your project plan are attached to this report.

(Identify and name any areas within this report that you’d like removed before the report is made public (*see below)

*Please note the interim reports will be made available on the JISC website and on the Circle site with the budgetary information removed. We recognise that projects may occasionally address very sensitive issues. We would like you to present as full a picture in this report as you can as the lessons you learn are valuable to us. We assure you that any issues you identify as confidential are removed before the report is made public. Where such issues do represent valuable lessons for the community we will involve you in further discussion as to how they could be passed on without identifying institutions or individuals. 
