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1. Interim report made public with redactions – We would appreciate it if the amounts showing the budgeted and actual salaries of individuals employed by the project (on page 14) could be redacted before the report is made public.
2. Progress and activities
· Summary of the baseline reports
Two baseline reports, one for Psychology and one for Education, were produced and circulated to the two course teams in July 2009. The reports contained baseline data resulting from consultations with three key stakeholders: the course teams, past and current students and employers. Each report consists of four parts:

· Part I: Consultation with the course team
The Psychology team has been using Blackboard to deliver the course for some years. Structured e-tivities were integrated into the course material and the Blackboard discussion board was used for enquiries and interaction. The team identified a number of challenges faced in curriculum delivery:

· Creating a more flexible teaching and learning environment to engage time-poor students. Flexibility is very important to these work-based learners.

· Creating a more interactive, fun and supportive teaching and learning environment through enhancing student-student and student-tutor interaction. The (previous) course content is considered ‘dry’. According to the course team, students feel isolated from the tutors and other students. 
· Enabling skills development and bridging theory and practice.
· Improving the quality of feedback.
The Education team began to use Blackboard (BB) for the MA in Applied Linguistics and TESOL in September 2008 and has been focusing on converting all the course materials into appropriate formats for delivery by September 2009. They have identified a number of challenges:

· Meeting the September 2009 deadline.
· Increasing interactivity through the addition of audio materials and e-tivities.
· Improving support and interaction with students by making use of the BB discussion board as an interactive tool, and providing support through other technologies.
· Increasing learner flexibility and mobility.

· Engaging time-poor students.
· Part II (student surveys) & Part III (student interviews)
Both the Psychology and Education students identified a number of areas where delivery can be improved:

· Feedback: providing prompt, timely, detailed and clearer feedback.
· More interaction and support from tutors and peers. 
· More detailed explanation on assessment and marking.
· Further explanation and clarity on certain topics.
· The provision of more essential readings and referencing resources.
· Part IV: Consultation with employers
In Psychology, three employers were consulted. They identified a number of professional development needs faced by work-based learners in their organisations:

· Becoming chartered psychologists.
· Enhancing quantitative and qualitative research skills.
· Developing practical skills, including consultancy skills.
They offered insights into how the course delivery can be improved to meet the professional development needs of work-based learners. These include strategies to integrate the chartership model into the course delivery.
Three employers from the Education field (based worldwide) were consulted. They identified two professional development needs faced by practising language teachers in their organisations: how to incorporate technologies into the design and delivery of a language course and how to transfer theory into practice.

They offered ideas on how the MA in Applied Linguistics and TESOL can be improved to meet these needs, including: 

· Offering an optional module focusing on technology-supported course design and delivery.
· Adding more practical elements to the current course by incorporating more project-based activities and promoting reflections and critical thinking.
· Adding practical components from the early modules.
· Summary of the Podcasting report
A report on the integration of podcasting in Psychology was produced and circulated to the course team in July 2009. The Psychology team have produced more than 40 podcasts, which have become available on Blackboard since April 2009. Evidence on the student experience of using these podcasts was collected during May-July 2009. The DUCKLING team is in discussions with the Psychology course team to obtain clearance to release some of these podcasts (those that have potential for transferability) as open educational resources via the OTTER project. Feedback from the course team regarding their experience in producing podcasts and the impact of podcasts on their work was also collected. The report consists of two parts:

· Part I: Findings from student interviews, surveys and the BB discussion board.
Overall, the student experience of using the podcasts was very positive. They identified a number of areas where the podcasts particularly enhanced their learning experience: 
· Building tutor-student relationships
· Providing clearer and more detailed instructions and guidance
· Reassurance
· Enabling learners to think ahead
· Increasing flexibility and mobility in learning

· Part II: Feedback from the course team.
The course team has identified a number of positive changes or impacts on their work and on student learning, such as reduced traffic on BB (i.e. a reduction in the number of questions on e.g. assignments, as a result of the added clarity introduced through the podcasts). Retention rates improved significantly. Other benefits in using podcasts to support teaching and tutoring were also noted. For example, podcasting is a quicker and more effective mechanism to deliver certain messages than writing. It is effective in providing explanations, guidance and feedback. The tutors are motivated to produce more podcasts as they realised that students showed a higher level of engagement with the content, the tutors and each other.
· Steering group meetings
We held the 1st DUCKLING steering group meeting on 18 February 2009. The 2nd meeting is scheduled for 23 November 2009.

3. Outputs and deliverables
DUCKLING outputs and deliverables:
· Reports:

· Baseline report to Psychology (see summary above)
· Baseline report to Education (see summary above)
· Podcasting report to Psychology (see summary above)
· DUCKLING interim evaluation report by the external evaluator (already submitted to the funders – it may be made public)
· Podcasts (available on the Blackboard VLE):

· Dissertation podcasts (Psychology)

· Research methods podcasts (Psychology)

· Assignment podcasts for various modules (Psychology)
· Feedback podcasts (Psychology)

· Module 3 podcasts (Education)

· A podcast design framework, https://swww2.le.ac.uk/departments/beyond-distance-research-alliance/projects/duckling/duckling-blog/1st-podcasting-day-2013-psychology
· Second Life:

· An SL-tivity designed for Education students, http://beyonddistance.wordpress.com/2009/10/14/visiting-language-teaching-classes-in-second-life-%e2%80%93-an-e-tivity-for-ma-tesol-students/
· A oil rig in Second Life for Psychology students, http://slurl.com/secondlife/media%20zoo/168/149/17/
· A document of building specifications of the oil rig, www2.le.ac.uk/departments/beyond-distance-research-alliance/projects/duckling/duckling-blog/adapting-the-second-life-oil-rig-to-the-new-specs
· E-book readers:
· Guidance and procedures of how to convert a Word document into an e-book format, www2.le.ac.uk/departments/beyond-distance-research-alliance/projects/duckling/duckling-blog/creating-e-book-formats-for-the-sony-reader-505, and swww2.le.ac.uk/departments/beyond-distance-research-alliance/projects/duckling/duckling-blog/ereaders-for-distance-students
· Exemplar curricula
By exemplar curricula we mean the curricula that have undergone changes in their design and delivery, in the relevant disciplines, as a result of the DUCKLING interventions. These will take the form of two mini case studies in which we will indicate the challenges raised by the course teams, a description of the before- and after-DUCKLING phases, the technology-supported changes made to design and delivery and a summary of the research findings on those changes. These mini case studies will be presented in usable formats so that the wider community can benefit from the actual changes we implemented, the chosen interventions, the ways in which we integrated technology and the processes that we followed.
4. Outcomes and lessons learned

· Research findings and methods
So far, we have research findings on base-lining and podcasting. These findings were included in the two baseline reports to Psychology and Education, and a podcasting report to Psychology. Summaries of these reports were provided under Item 2, Progress and activities (above). More research findings will become available over the coming months.
· Approach to podcasting research (as requested by Rachel Harris in her email of 29 October)
The interview questions to Psychology students regarding their use of podcasts covered 5 themes:

1. Overall, what did you think of the podcasts?

2. How did you use the podcasts? (e.g. PC/laptop/mobile device, download/streaming, home/work/travelling…) 

3.  What did you consider beneficial to your learning by using the podcasts?

4. In what ways did you think that the podcasts could be improved?

5. Did you experience any technical problems or difficulties when using the podcasts?

Interview data was analysed using traditional qualitative methods for key themes and issues. The findings were structured and reported under the same five themes.

We will use the same questions in future DUCKLING interviews on podcasting, unless there is a special need for taking a different approach.
· Approach to stakeholder consultations 
For the baseline reports, the course teams were consulted to the course overview and background, student profiles, current practice, challenges or problems faced by the course team and planned interventions for change. Data was collected through informal channels, such as discussions with the course team and analysis of course brochures, documents, reports and presentations.
Students were consulted through surveys and interviews. Student surveys were conducted as part of the base-lining process during April-July 2009. The surveys were designed to gather data on student satisfaction with the current course delivery, access and use of technologies. Three surveys (carried out in both paper format and on BB) were conducted with Psychology students: a Module Survey (completed by 23 students), an Annual Survey (completed by 23 students) and a Technology Survey (completed by 34 students). Two surveys were conducted with Education students on BB: a Module Survey (completed by 12 students) and a Technology Survey (completed by 14 students).
Student interviews were conducted to further understand their overall experience and satisfaction with the current course delivery. 7 Psychology and 6 Education students were interviewed for this purpose during March-July 2009.
Three employers from the Psychology field and 3 employers from Education were interviewed for base-lining during April-June 2009.

For the podcasting report to Psychology, evidence regarding the student experience in using these podcasts was collected during May- July 2009 through student surveys, interviews and the Blackboard discussion board. Feedback from the course team regarding their experience in producing podcasts and the impact of podcasts on their work was also collected and recorded through informal channels, e.g. monitoring Blackboard records and discussions with staff.

· Positive evidence
In the podcasting report to Psychology, the evidence so far was overwhelmingly positive. However, the report also highlights technical problems identified by students in using the podcasts, and student expectations and suggestions on how to improve the use of podcasts in the course.
· Evidence on audio feedback: Our DUCKLING researcher Dr Ming Nie attended Liz Dunne’s presentation on audio feedback at ALT-C 2009. It was a very interesting presentation, and we will get in touch with Liz to share findings.

· Benchmarking activities
The ELDDA (formerly Pick&Mix) benchmarking approach is being used to benchmark curriculum delivery innovations at seven ‘dual-mode’ universities with large-scale DL provision in the lifetime of the DUCKLING Project. This approach is already embedded at the University of Leicester for e-learning. 

ELDDA stands for E-Learning Digital Dashboard and is a family of criterion-based benchmarking methodologies with a number of common features abstracted from Pick&Mix best practice. These include the following: 

· a set of up to 100 criteria divided into core, supplementary, national and local 

· each criterion scored on a 5-point scale with an optional point 6 for ‘excellent practice’ 

· the ability to create new criteria and guidance for this provided 

· criteria are chosen so as to be related to success in e-learning 

· criteria are linked (if relevant) to national indicators without being driven by them 

The DUCKLING benchmarking project has brought together an international benchmarking 'club' of HEIs all of whom meet the criteria of: 

a) Being a “university” (not a university college or polytechnic or applied university), 

b) Have at least 10,000 students, with a distance learning offering in excess of 1000 students and 

c) Deliver a wide range of programmes by distance learning.

The list of participating institutions is as follows: 

1. University of Leicester, UK 

2. University of Liverpool, UK 

3. Massey University, New Zealand 

4. University of Southern Queensland, Australia 

5. Thompson Rivers University, Canada  

6. KTH (Royal Institute of Technology), Sweden 

7. Lund University, Sweden 

The DUCKLING project’s benchmarking exercise is supported by Prof Paul Bacsich. Work on the first phase (Oct-Dec 2009) of the benchmarking exercise is already underway; with a matched exercise planned for the 2nd year of the DUCKLING project (Sep -Oct 2010). Updates on the benchmarking project and results emerging from it will be published through the DUCKLING project’s website.  

5. Communications and dissemination activities
A summary list of DUCKLING dissemination activities is given here:
· DUCKLING blog (http://www2.le.ac.uk/departments/beyond-distance-research-alliance/projects/duckling/duckling-blog)
· BDRA blog (http://beyonddistance.wordpress.com/wp-admin)
· A presentation given at an audio feedback seminar, GENIE centre, University of Leicester, April 2009 (http://www2.le.ac.uk/departments/beyond-distance-research-alliance/projects/duckling/duckling-dissemination/Duckling-podcasts.pptx/view)
· A presentation given at the 1st CAMEL meeting, Open University, May 2009 (http://www2.le.ac.uk/departments/beyond-distance-research-alliance/projects/duckling/duckling-dissemination/Duckling-CAMEL.ppt/view)
· A presentation given at ALT-C 09, September 2009 (http://www2.le.ac.uk/departments/beyond-distance-research-alliance/projects/duckling/duckling-dissemination/alt-c-2009)
· A poster and video demonstrated at JISC Curriculum Design and Delivery meeting, October 2009, Manchester (http://www2.le.ac.uk/departments/beyond-distance-research-alliance/projects/duckling/duckling-dissemination/jisc-curriculum-delivery-meeting-oct-09-manchester)
· A short paper accepted by the ‘Audio feedback’ conference, at Sheffield Hallam University, December 2009
· A paper proposal accepted by Psychology DOP Conference, January 2010
· Papers are being prepared for the BDRA’s Learning Futures Festival in January 2010
6. Evaluation

· External evaluation
The DUCKLING interim evaluation report, written by Andrew Comrie after his visit in July, will be sent together with this document.
· Describing course delivery structures :
Current course delivery structures are described in the bid and have been summarised in the baseline reports, above. We have highlighted the course delivery challenges that DUCKLING addresses and researches through the appropriate use of technology. The integration of the three DUCKLING technologies into curriculum design and delivery will be clearly described, on the basis of research evidence, at the end of the project and through the mini case studies referred to under Section 3.
· The completion rate: of the BB surveys from Education students was relatively lower initially. However, the rate picked up in July-September. So far, we have had 12 students complete the Module and 14 the Technology survey. From October 2009, some Education students will be involved in using Second Life and e-book readers. We made it very clear to the students at the beginning that if they wish to be involved in the Second Life and e-book reader experiments, they will be asked to participate in the research. So far, the Education students have responded really well to both. 
7. Issues and challenges
We partly covered the challenges during our telephone conversation of 29 October. In summary:

a. The preload of e-readers with courseware went very well in both disciplines, having been through a rigorous formatting process. The process of turning standard teaching materials into e-reader-friendly files has been documented and quantified. Updates to these Leicester-produced materials will become available, in the appropriate formats, on the BB site for each course, along with guidance on how to transfer the new files to the e-readers. 8 e-readers have been dispatched to Education students (a further 7 will go out in the new year) and 15 will shortly be sent out to Psychology students.

The preload of copyrighted digital material onto e-readers (e-books and e-journal articles), although technically simple, has been problematic for DUCKLING. After extensive discussions with all stakeholders (including the Leicester University library, publishers and other experts), we have established that for legal reasons, we would need to pay publishers substantial amounts of money to be able to pre-load those copyrighted materials. We have been forced to offer alternatives to enable our distance learners to access those materials and benefit from the affordances of e-readers. Students access the relevant e-books and e-journals remotely in the usual way (through the Leicester e-Library) and, if they wish, they can legally transfer that material onto their e-readers themselves (within the requirements of the licence), for which we have provided guidance. In the meantime, we continue to liaise with the different stakeholders to enable us to find a more satisfactory and sustainable solution.
b. Availability of Second Life (SL) on campus. SL was not available from any campus-based networked machine prior to DUCKLING. Staff and students had to use their own computers and access points to do SL-related work. Currently SL is available from the whole of the Beyond Distance building, especially the Media Zoo, the Graduate Student Media Zoo and from selected points on the university network. This progress has enabled staff and students to conduct all relevant SL activities within DUCKLING from the Leicester campus, which constitutes a very significant and positive change.
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