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Interim Reporting Template
Project Name: Personalised Curriculum Creation through Coaching (PC3) – Leeds Metropolitan University
Report compiled by: Prof Janet Finlay / John Gray
With contributions from: Dawn Wood, Margaret Christian, Tam Mason
Reporting period: May 2010 – end of October 2010

Section One: Summary
Provide an overview of the project to date, highlighting key developments, deliverables/outputs and achievements for the reporting period. This section may be used to inform the Programme and Support team, and may also provide the basis for an update to inform the sector about the project. We suggest you write this section last to highlight what, on reflection, are the key points from the other sections.
The project team has continued to focus on the creation of learning materials and experiences to support the Personalised Learning through Coaching (PLC) module. At present all but the last section of the module has been completed and released to the students. We continue to meet with issues of low engagement with the students enrolled on this module and discussions with management of the Carnegie Leaders in Learning Programme (CLLP) have resulted in a decision to withdraw such students from the module. We are seeking to conduct interviews and surveys with those students who have shown little activity on this module.

Reflections on the experience of the first delivery of the PLC module, together with feedback from staff when promoting the PC3 approach, have led to an extension of project activities into embedding coaching within existing modules of student courses, in order to provide support for decision making, relating to study patterns, optionality and future direction. We are currently working with the module team for Personal Development Planning (PDP) for our Sports Management degree to incorporate coaching into the professional studies strand of this course, initially with 220 students at Level 4. This will give us the opportunity to evaluate a number of key areas of project activity that will have benefit in the core activity of curriculum design as well, including scalability, staff development in coaching, peer coaching between students, and the development of “templates” for coaching conversations. In this case it is the staff involved in the module who are acting as coaches rather than the PC3 team. 

In conjunction with the CLLP team, we will offer the PLC module to a second cohort of students starting in semester 2 i.e. February 2011. In recognition of the issues met with the first cohort all students will be required to attend an initial face-to-face induction session, we will provide more scaffolding for the coaching sessions, and we will introduce a four-way contract, which makes explicit the role of the university and the employer in the coaching process, rather than just the student and coach. 

Largely through the efforts of the project team, coaching is now a key theme in the current university Assessment, Learning and Teaching (ALT) strategy and PC3 is playing a prominent role in supporting and promoting this across the university. In particular, coaching for learning staff development sessions have been designed and run for a pilot group of staff, and this is one of eight core topics within the ALT university-wide staff development programme. This offers the project team a clear opportunity to ensure the continued high profile and impact of its outputs over the remaining period for the project and to influence the practice of staff across the institution. To complement this the project is considering applying, through the University’s Coaching Forum, to establish a Centre for Coaching within the university and to promote this and its outputs through working with the Forum to organise a conference on coaching in education.

A major restructuring of the Faculties within the university together with key changes in the senior management team have had a significant impact on aspects of the project. We have lost one of our original student cohorts due to the closure of the Institute of Northern Studies; the highly supportive PVC for Student Learning has retired and will be replaced in January with a new Deputy VC for Student Experience; and there have been significant changes at Faculty Dean and Associate Dean levels. This has given the project team additional work (which is ongoing) to ensure that the PC3 project retains its support and visibility among the new senior management team. It has also meant that new student cohorts have had to be identified for inclusion in the project.  

The introduction of the new VC together with the previously mentioned management changes and the stringent financial controls placed on HE have meant that little progress has been made with regard to the purchase of an institutional eportfolio, so we are purchasing interim Pebblepad licences for a further year. We are working closely with the eportfolio team to inform the institutional process and to ensure that any institutional procurement meets the needs of the project.

Section Two: Activities and Progress

Report on activities in support of project objectives for the reporting period. Please refer to the original project objectives and outcomes in your project plans and discuss progress against these, noting any changes.

The University has experienced a major changes in its senior management team over the past year, resulting in the appointment of completely new staff at VC and Deputy VC level (the latter within the last 3 months), and in significant changes in responsibility and oversight at Dean and Associate Dean level (since August). The PVC Academic, who was extremely supportive of the PC3 project, has retired and there is a four-month gap before the arrival of her replacement, during which no long term decisions on ALT strategy can be made. The new management team has introduced a new Strategic Plan for the University, to which all other strategies will gradually be aligned. The specific operational implications of that are being determined at the moment but it seems likely that distance learning and continuing professional development (CPD) will be key issues. Faculties have been restructured (six into four) and the Institute for Northern Studies, which was to be one of our cohorts, has closed. These changes offer the project some unexpected challenges, but also several opportunities. We are therefore carefully considering our response and the potential impact on the project plan. For example, we are considering the implications of refocusing specifically on curriculum design for distance learning programmes and/or CPD programmes and the way that the work we have done to date might contribute to such agendas.

The impact and timeliness of the PC3 project within Leeds Met can be seen through the inclusion of coaching as one of the university ALT themes for this academic year and its inclusion within the core ALT staff development programme (with the sessions on this being led by the PC3 team). Following the recent changes in senior management across the university it is important that the team takes full advantage of this to ensure that the newly appointed Deputy VC for Student Experience is as supportive of the project and its aims as the previous PVC.

The closure of the Institute for Northern Studies led us to revisit the project plan and to consider how we could accommodate this change. As part of this process we evaluated our progress so far against the original project objectives and feel comfortable that, despite our challenges, we are achieving our goals as planned. The original project plan names the student cohorts that we had identified as wishing to engage with the project. Though we have lost some of these cohorts (e.g. Institute of Northern Studies) and are engaging with others later than planned, we have been able to identify suitable replacements and feel that the original plan needs only minor updating in this area. Specifically we are working with Sports Management students through their PDP strand and a CPD programme for mental health nurses through validation in 2011. There are also possibilities of working with business students on work placement and our internal Postgraduate Certificate in Higher Education students. However, since the new Deputy VC Student Experience does not commence work with the university until January 2011 and the project team believes that we need to consult with her prior to finalising any revision to the project plan, it is our intention to submit a revised version with the next Interim Report in April 2011.

Our experience with the students from the LLP course have lead us to reflect on our assumptions and approaches to embedding coaching within the university. It is clear that we made several unsupported assumptions about this group of students including their level of IT literacy, their commitment to the module, and the support offered to them from the workplace. Similarly we have underplayed the mismatch between their academic terms and ours with the result that our attempts to get all these students together at the same time have foundered on a plethora of parents evenings, Ofsted visits and more immediate teaching demands. As a result the PLC module itself becomes vulnerable to a variety of external interruptions over which we have little or no control. One conclusion arising from this experience is that we should encourage embedding coaching within existing modules of study where students’ engagement is likely to be greater or work with course teams prior to validation to ensure that the PLC module (or a variant of it) is embedded into the course from the start. We are exploring both of these approaches. We are embedding coaching within existing curriculum to support decision-making and personalisation in our work with the Sports Management PDP team and are working with the mental health CPD team to ensure integration of coaching into the design of the course, to enable students to negotiate the optionality and potential accreditation of prior learning or experience within this programme. 

Through the pilot instantiation of PLC we have identified a number of issues with the way we have operated the coaching element of the module. Firstly, the model we have used of full length (60-90 minute) sessions is effective but not scalable to larger groups. For instance it would not be viable for the cohort of 220 Sports Management students. Also some students have had problems understanding what the coaching is for, being unsure of whether there was a specific agenda or theme to follow. In some cases, the student was hampered by concern about whether they were doing it “right” in terms of the university’s expectations of the course. We are therefore developing shorter, more focused coaching “templates” to give staff a framework in which to coach students on specific decision making areas in a 20-30 minute session. We are also introducing three or four way contracting to include the university and the employer (where appropriate) as well as learner and coach. We have been developing staff development activities on coaching for learning and have rolled these out with a pilot group of 6 staff. We are currently surveying these staff and monitoring the impact of this on their interaction with their students and results so far have been very positive.

Another aspect of the coaching activities that is emerging concerns that of telephone coaching. One of the students has been coached solely at a distance using standard telephone technology. The project team member coaching this student has expressed some concern over this approach. Though the sessions appear to be successful the coach feels isolated from the student and is unable to fully recognise elements of the student’s body language and emotional state, key facets of the coaching process. It is planned to arrange at least one face to face session with this student to investigate if this form of coaching is an improvement for the student (and the coach). We have developed coaching support activities within Elluminate to explore whether video supported online interaction overcomes some of the issues with telephone coaching. These activities have been presented at ALT-C but as yet remain untested with students as none of the current cohort has wanted to have online coaching. We hope to pilot this in our coaching of staff involved in coaching students. 

On a separate note the original project plan indicated that one of the deliverables would be the articulation of successful practice as a series of patterns. Experience from other JISC and HEFCE Projects e.g. PLaNet (Pattern Language Network for Web 2.0 Learning) and CETL ALiC (Active Learning in Computing) has indicated that staff find it easier to express such practice using a simplified form, bundles, rather than patterns and, as a result, we have decided to adopt bundles as the basis for representing successful practice on PC3.

Provide a full review of progress in terms of your workpackages including technical approaches and developments, pilot activities and project meetings.  Briefly explain any changes to the overall approach outlined in the project plan, and note any amendments, for example to the project team, deliverables or milestones. If appropriate, attach an amended copy of the relevant sections of your project plan (see checklist at end of document). 

Workpackage 1 Complete 
Workpackage 2 (implementation and deployment of the initial PC3 framework) is largely complete - learning materials for the PLC module have been created and used with the first cohort of students. Following the withdrawal of the free hosting service for Ning the project team decided that existing social and support features within XStream and supporting software would be used for this cohort. Feedback from some students indicated that they had struggled with some of the technology and it was deemed sensible to minimise the load on the students.  The module has been designed to make it easy to deconstruct and reuse. We will be using some of the resources with the Sport Management students, even though they are not taking the module. We are also considering embedding all the resources within Pebblepad and using it as the basis for the next delivery to avoid confusion with multiple platforms and issues with enrolment. This would also allow us to feed this experience back to the University eportfolio group and to the JISC-funded SOAP Opera 2 project which is assessing institutional ALT support systems. 

Workpackage 3 (to ensure that the PC3 approach works well with a range of staff and students) is underway; students from the Carnegie Leaders in Learning programme (CLLP) continue as the first pilot group of students following the PC3 approach and are due to complete in January. The project team is working closely with the programme leader and key academic and administrative staff supporting the LLP.  Two further student cohorts have been identified. These represent Level 4-6 students following a PDP strand in our Carnegie Faculty and CPD students within our Faculty of Health. We are also looking at working with our Business School in supporting students on work placement and our institutional Postgraduate Certificate in Higher Education. In terms of institutional curriculum design practices we are considering a focus on CPD and distance learning, to align with new institutional priorities.

The project will also offer the PLC module to a second cohort of students on the CLLP. This will enable us to review the changes that we are making to delivery and organisation of this module. Our experience with the first cohort has made us realise the importance of an initial face-to-face session with all students on the module and we plan to make this compulsory for this second cohort of students. We are also clarifying the nature of contracting for the coaching sessions. 

Workpackage 4 (to ensure that the changes to the curriculum design processes become part of the culture and activities of the university) – partially successful but needs more work. Through the activities of the project, coaching as a means of supporting student learning and decision making has been successfully embedded in the university, being part of the ALT priorities for 2010, and the core ALT staff development programme. Materials developed to support the PLC module are being used within staff development activities and we are developing an online resource for staff using coaching. The PC3 team are going to apply through the Coaching Forum to establish a Coaching for Learning centre within the university; the organisation and promotion of a conference based around coaching in education will feature prominently in this activity. A firm basis for this plan has been established through the involvement of key team members in the University Coaching Forum. 

However, we still have work to do in ensuring institutional change in allowing more personalisation in curriculum design. We consider that the work we are doing embedding coaching in PDP and CPD activities will contribute to this as we can use it as leverage to extend this to all programmes, so giving students greater ownership of their programmes, whether or not the programmes are fully customisable. However we still wish to pilot a fully personalised programme and are looking at CPD and distance learning development within the university as a potential area to do this. This needs further consultation with new senior managers responsible for these areas but is an area we are exploring. 
Workpackage 5 (ensure the project meets its aims and objectives on budget and on time) - all activities ongoing. Thus far the project plan, evaluation plan, project budget and risk plan have been revised and submitted to JISC. Similarly interim reports have been submitted on time. The project blog site continues to be active and the team has also contributed to the CIRCLE website, the Design Studio, JISC events, Elluminate Wednesdays and a variety of other workshops, seminars and conferences (see Section 7 for details).
Section Three: Risks, Issues and Opportunities
Review your original risk analysis and comment on any changes to the risk profile and how you are managing this. If any risks have become live issues affecting the project explain how you are dealing with them. Report on any other issues that did not stem from identified risks and explain how you are tackling them. For all identified issues or challenges detail what impact any issues may have on the achievement of project targets.  

The changes in the senior management have removed key champions and supporters of the project, leaving the challenge and opportunity of getting the new team to engage with the project and of identifying how we can contribute to the new institutional strategic plan. We will be consulting with the new Deputy VCs over the coming months to confirm support for PC3 and identify the best way forward. The project plans to use the university focus on coaching for development, the inclusion of coaching as an ALT theme for the current academic year together with the proposal for a centre for coaching for learning within the university to raise the profile of the project across the institution. We are also making use of internal marketing opportunities, ensuring there is a short update on the project in each ALT monthly newsletter. In December, this will be the featured project to coincide with our core ALT staff development session on the 8th December. Arranging a conference on coaching within education will also allow us engage with key senior staff on issues around coaching and hence also with the key aims and objectives of the PC3 project.

The loss of the Institute of Northern Studies has removed one of our identified student cohorts. This has been replaced by other cohorts as previously discussed.

We have had problems with engagement with the initial cohort, which may be in part because the module is not a required part of their course, but has been added on. We are therefore exploring how we can incorporate coaching into existing courses to support student decision making, as well as how we might design it into the curriculum development process for CPD. This will also allow us to explore issues of scalability and using academics and students who are not trained coaches to do the coaching. 

The low level of engagement of some students on the PLC module has meant that some team members have lost opportunities to practise and maintain their coaching skills. The team have therefore identified other opportunities to engage in coaching activities, including coaching staff that are coaching students, and retained the contact and support of their coaching supervisor.

Ning has been dropped as a social networking tool (due to a change in its funding model) and we are making use of features and tools available within the university virtual learning environment (VLE, such as the discussion facility and the Campus Pack fusion wiki. For the next iteration we are considering embedding all the learning activities within Pebblepad and using it as the main delivery platform. 
Report on any unexpected opportunities, positive outcomes and successes arising from changes to the plan and new opportunities.
Two members of the team attended a coaching conference, run by the University of Hertfordshire, which highlighted both the interest in coaching within HE and the lack of coaching training and experience within the sector. As a result the project is considering making our coaching staff development available more widely across the sector and will be offering some initial workshops in the new year to gauge demand. 

We also have an opportunity arising from the change in senior management to rethink our approach and ensure that we are contributing to core institutional priorities.  
Section Four: Outputs and Deliverables

What outputs are you expecting to arise from the project? Please provide an up-to-date list.  This should include a short paragraph summarizing expected technical outputs/system integrations, or any unanticipated outputs.

See attached outputs document.
Please also provide a brief summary on how the project has engaged with the Design Studio to date.
We have uploaded a number of resources (including for example video resources) and we expect to submit a number of new resources from the PLC module in the near future. 
Please indicate clearly what outputs, if any, have been produced in this reporting period. Include any outputs, including interim and work in progress that might be of interest to other projects or external audiences. Please describe and provide details of where these can be found, e.g. URLs or attached documents etc. Please note which of these if any have been uploaded to the design studio.

 See attached document. 

Section Five: Evaluation

Provide details of progress during this reporting period in terms of the development and implementation of the project evaluation plan. Include what activities you have undertaken (including details of the methods used), what you feel has worked, what has not, and any aspects you have changed.  Please provide links to any relevant materials (e.g. evaluation reports, tools, blog posts, team reflections, etc)

The low level of engagement experienced with the first cohort of students on the PLC module has resulted in the completion of the initial ‘where am I now’ student profile by a small number of students. As yet they have not completed this profile for the second time (this is planned for November 2010) hence there is little to report on the comparison of the two profiles here. Analysis of the completed profiles has shown some marked differences in the approaches adopted and the time allocated to using computers by these students. Particular issues evident include the fact that some students do not use computers as part of their day to day jobs (an assumption we had previously made) and as such did not use email as a normal communication mechanism (email was a primary communication channel for the module and the VLE was the primary source of information for the module). 

A number of students have withdrawn from the module for personal reasons and it is likely that several may be withdrawn due to non-engagement. We will attempt to survey these students to gather more specific individual information about the difficulties they faced in studying the module.

Evaluation of the staff development pilot is underway with very positive results initially. Participants in the first two sessions are being surveyed about their response to the course and the impact it is having on their teaching. Initial feedback is that staff found the sessions valuable and have started to adopt coaching principles in their interactions with students.
Please give details of the key evaluation activities you will undertake in the next 6 month period. Please tell us the rationale/purpose for activity, planned method, participants, and timing.

The next six months will be critical as, due to the issues we have had with the PLC pilot, we are still lacking the student voice on coaching. We are therefore intending to engage with the Level 4 students who are starting to experience coaching within their PDP module. We are still planning appropriate interventions with these students, which is complicated by 1. the size of the cohort and 2. the fact that the team are not directly involved in the coaching or teaching. We would like to capture learner views at different points in their module and get a broad selection of responses. However we cannot be too intrusive in the module activity. We will consult the module team on appropriate points to engage with the students and are exploring work on learner engagement to identify appropriate methods to use to engage learners in this context. 

We will also conduct exit surveys where possible with the students withdrawing from the PLC module to gather details of individual issues faced by these students, as well as those completing the module. 

We will review the coaching experience of the PC3 team with students on the PLC module and that of the SM module team. We will also continue to evaluate our staff development sessions. We are particularly interested in evaluating our new short coaching session templates both with staff and students.

We will review the PLC module, including the initial ‘Where am I now’ profile prior to the start of the second cohort. We will also review of the technology provided to support students. We will make changes to these where appropriate prior to the new cohort start in February. 
Please note that we expect these evaluation activities to produce lessons and outcomes for reporting under section 5 of future interim reports and for your final report or final evaluation report. 

Section Six: Outcomes and Lessons Learned
Outline any emerging outcomes or lessons that have been learned during this reporting period through your research, evaluation and pilot activities which could be of interest to others outside of your institution, and identify any emerging themes. Please be aware that these reports will be made available publicly, so please indicate clearly any lessons that you wish NOT to share more widely. Also outline any new ideas or opportunities that have emerged.

We cannot make any assumptions about learners in terms of their prior knowledge and experience. We had assumed that students signing up for an online, distance learning module would be regular email and web users at least but this was not always the case. 

The principles of coaching place the ownership and direction of the coaching session with the coachee. In an educational context we found that concerns about expectations and the requirements of the university interfered with this. There is therefore a need for clear contracting regarding mutual expectations, not just between the coach and learner but with the university and possibly the employer.

Engagement with learners does not always go as planned but there are lessons to be learned from both successful and less successful interactions. 

Changes in management structure and priority can have serious consequences for projects. We need to be flexible enough to change direction should this be needed by the context.

Where an aspect of the project is dependent on emerging individual skill within the team then you need to ensure that those team members have opportunities to practice and maintain that skill outside the project.

When thinking about outcomes and lessons you might: (a) revisit your original challenge and identify anything you have learned that is helping your institution to address this challenge; (b) revisit any mindmaps or other representations you have of the problem space in which you are working and identify any changes; (c) revisit your original research or evaluation questions and identify any areas in which your understanding has changed, or been enriched, qualified, or confirmed.

The change in university management and structure and the resultant loss of one of our original student cohorts forced us to revisit the project plan. Though the local changes have affected us it is clear that the project is still well on schedule to meet its objectives and it is also clear that there are a number of ways that we can move forward within the project. We have the PLC module and its implicit approach of embedding coaching as a complete module; we are also focusing our attention on embedding coaching within existing modules as evident in our current engagement with the Level 4 Sports Management students and their professional development module. 
Section Seven: Communication and Dissemination Activities

Provide details of any activities or events which have involved liaison or collaboration outside the project consortium, including key project stakeholders. Attach or provide URLs for any appropriate dissemination or presentation materials.
Internal events
· Technology Enhanced Learning Network on Coaching for Learning (Jun 2010)

· Staff development sessions on coaching (16th/23rd Sep, 8th Dec 2010)

· Coaching Forum (Jun 2010)

External events

· CRA Eportfolio and PDP symposium, Presentation on PC3 as part of Panel,  Nottingham, 26-28 Apr 2010
· JISC event: Employer-responsive provision: designing, delivering and supporting flexible learning opportunities. Presentation of PC3 project. Aston 27 May 2010
· JISC Innovation Forum – discussed the use of coaching with several people, and the project in general with our Critical Friend 28 / 29th July, 2010 
· HEA-ICS conference in Durham presented other project (Streamline) discussed coaching with several individuals as well as reflected on the impact of coaching within the concept of teaching programming skills. 24 / 26th August, 2010
· ALT-C Conference, Two presentations on PC3, Nottingham, 7-9 Sep 2010
· Coaching and Mentoring for Organisational and Individual Success, University of Hertfordshire. Two team members attended. No formal presentation but was able to tell attendees about the project. 15 Sep 2010
· ELESIG Effective learning in the digital age symposium.  Presentation of PC3 in Member’s Corner. London, 6 Oct 2010
· JISC Programme meeting 12th/13th October
· JISC programme meeting 17th May
· Bolton (CoEducate) hosted a Cluster meeting on April 29th with the Universities of Stafford (Enable), Bolton (CoEducate) and Leeds Met (PC3) – report available from the blog posting on http://pc3project.wordpress.com 

· Manchester Met (SRC) hosted a Cluster meeting on September 27th with the Universities of Stafford (Enable), Bolton (CoEducate) and Leeds Met (PC3) – report available from the blog posting on http://pc3project.wordpress.com 

Please also provide an update on your communication methods, including project blogs, twitter, YouTube etc. and discuss their effectiveness.

The project has continued to use a combination of email, blogs and face-to-face meetings to promote communication within the group. For external communication we use these approaches but have also used Facebook, Twitter and YouTube to share project activities. 
Discuss any strategies you have found useful for engaging stakeholders at this stage of the project. 
We have engaged with staff and management through the university Coaching Forum, regular university meetings such as the TEL network, and through small group work such as the staff development sessions. We have found that face to face engagement has been most effective. An area where we need to concentrate attention in the next period is engaging students.
Outline any publicity the project received during the reporting period.

As well as the conferences, symposia and internal meetings already listed, the project has been regularly featured in the Leeds Met ALT newsletter. 
Section Eight: Collaboration and Support

Briefly summarise contact with the programme manager, critical friends and support team, formal or informal links with other projects, programme-related activities, and ways in which you have been able to influence the development of the programme.

The project team have been actively involved in all programme meetings, additional meetings with the support project and all cluster meetings. We have also attended meetings beyond the programme, at the invitation of the support team and/or critical friend (for example, the engaging employers event). 

Do you have any specific needs, requests or suggestions for support?
We are looking for unobtrusive but insightful ways of engaging with large groups of learners about a specific module when we are not involved with teaching that module. It may be useful to speak to the evaluation team on this issue. 
How have you found the process of working with your critical friend and Cluster? Please highlight what has worked well and what hasn’t worked as well, and any recommendations for how to improve the process.

The Cluster meetings continue to prove helpful and informative particularly regarding areas of similarity over e-portfolio usage, problems in gathering and presenting university wide course and module information, and issues surrounding internal university management and organisational change.
Section Nine: Financial Statement

The internal reorganisation within the university has also affected aspects of administrative support. One effect of this has been to review Faculty finance sections with the result that there has been some confusion over where support for the PC3 project is to be located. The budget below is accurate as we can record however there may be some revision of expenditure in the next interim report.

	Total Grant 
	£400,000
	Duration of project
	Sept 2008 – May 2012

	Reporting Period
	May 2010 – October 2010


	Budget Headings
	Total budget allocated
	Expenditure this reporting period
	Total expenditure to date
	Further information

	Staff
	203,860
	26,018 
	106,855
	Staff drafted in to support administration of PLC.

	Travel & Subsistence
	20,000
	1,300 
	4,278
	

	Hardware / software
	20,000
	1679.0
	3116.5
	PebblePad Licences

	Evaluation and dissemination activities
	9,000
	2746.65
	2746.65
	Much of the current activity has been internally organised and funded by the university.

	Other (please specify) 

Consultancy – John Gray 138 days at £350)
Consultancy – learning resources, coaching and specialist support

Consultancy – software, partners, employers

	48,300
58,556

9,000
	7,000 
11780

0
	40,760
17090 

0
	Project manager

Coaching consultancy


Checklist:

Before you return this report:

· Ensure that your project webpage on the JISC site is up to date and contains the correct information. Attach details of any required amendments to this report. Project webpages can be found from: www.jisc.ac.uk/curriculumdesign 
· If there have been any changes to the original project plan and/or work packages, ensure that amended copies of the relevant sections of your project plan are attached to this report.

· Identify and name any areas within this report that you’d like removed before the report is made public (*see below)

*Please note the interim reports will be made available on the JISC website and on the Circle site with the budgetary information removed. We recognise that projects may occasionally address very sensitive issues. We would like you to present as full a picture in this report as you can as the lessons you learn are valuable to us. We assure you that any issues you identify as confidential are removed before the report is made public. Where such issues do represent valuable lessons for the community we will involve you in further discussion as to how they could be passed on without identifying institutions or individuals. 
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